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Foreword
I believe in the steps that Full-Circle Learning is taking to enrich
c h i l d ren and lives throughout the world. When people re a d ,
understand and implement Full-Circle Learning, they are joining
together to build the future tomorrows. Let us begin when children
are young. One can always find the time to bring out the best in each
and every child. Empathy and kindness can become a natural
component in one’s life.

Join us in the process to mesh parents, teachers and children to be on
the same page. Altruistic ideas bring out the best in all of us. It is the
little things that make the difference. When this comes from within,
children will blossom from without- throughout the rest of their lives.
Participants in Full-Circle Learning guide and nurture our children so
that dreams become reality. If we motivate children while helping
them to find and recognize the positives, they will become well
rounded, and—the best they can be. It is like a recipe, blending
together the ingredients carefully so they will rise tastefully and
successfully.

Participants in Full-Circle Learning will grasp the tools to better
interact with children throughout our global world. When children’s
little grins turn into broad smiles and when a glimmer in their eyes
becomes a sparkle, we will see how joyful this world can be.

Gail Small
Fulbright Memorial Scholar
People to People Ambassador
Educator • Consultant • Speaker
Author-JOYFUL LEARNING- No One Ever Wants To Go To Recess!
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Take a walk today. Look around you? Does
everyone look perfectly happy? Does life in
your community reflect a system in which each
person feels deeply connected to others, works
for the common good, and feels personally
engaged in and purposeful about the work they
do? Does everyone achieve his or her potential
in a way that serves the whole society rather
than just performing a function in order to
make a living? If so, is this joyful result the
product of the educational system, the family
structure, or the nature of community life
where you live?

In an integrated community, people feel
spiritually linked, bound by a sense of common
purpose and culture. They see the correlation
between their everyday pursuits and
interactions and the health of the whole
community.

Likewise, in an integrated educational
approach, students learn holistically. They learn
to interact with one another, to see the higher
purpose in their math and reading and science
projects and to view all the contours of the
human development as they relate to the well
being of the local and global community in
which they live. 

Now look at the students you teach. Do they
seem motivated by a deep connection to others,
a commitment to benefit society with their
talents and a joyful sense of purpose in fulfilling
their potential—or do some seem robotic,
others obligated, still others fearful of not
fitting in? Is their generation drawing closer to

a sense of meaning than the one that came
before? 
What role are you, the teacher, playing in 
that process?

Inspired educators can do more than teach
academic skills. They can erase the seams
between the cognitive, social, emotional 
and spiritual development of a child and
between the development of the child and 
the development of the community. They 
recognize that the education of an other-
directed child today leads to the healthy
community of ethical, empathic leaders, 
well-integrated citizens in the future. 

This is what Full-Circle Learning strives to
create--a nested community of students who
embrace their role as society’s helpers and
healers today and maximize their potential as
compassionate, creative problem solvers and
leaders in the future. 

Using the triad of character education, conflict
resolution and service to humanity not as add-
ons but as the springboard for integrated units
of academic and arts content, educators and
parents can help students see a higher purpose
for every lesson plan, adults in the community
can connect with students in meaningful ways,
and the learning can, at last, come full circle.
Join your students in a process of discovery as
you move forward, and move society forward,
on the full-circle learning wheel. When you
engage in this process, you become more than 
a beloved teacher. You will become a
participant in an ever-advancing civilization. 

Introduction to Full-Circle Learning
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This book is divided into two parts: 

Part 1 presents the theories behind Full-Circle
Learning. Study this portion if you want to
know more about the educational model. It
also provides strategies for teachers preparing to
use the model for the first time. Full-Circle
Learning works best when teachers reinforce
the full-circle learning culture in the classroom. 

The strategies used are almost as important as
the content taught, so before conducting a
series of lesson plans, it may be helpful to meet
with other teachers using the manual and
discuss the approach.

If you are already familiar with the theory and
model and have practiced it before, you may
choose to move ahead to the lesson plans in
Part 2.

Part 2 includes the lesson plans for the Full-
Circle Learning module, Habits of
Humanitarians. Five habits-of-heart are
featured, with up to 21 activities outlined for
each habit-of-heart and reproducible student
worksheets for each unit. 

Before moving ahead, please review the
answered to some frequently asked questions
about this particular curriculum. 

How to Use this Curriculum

Full-Circle Learning introduces a positive
habit-of-heart (character trait) as the thematic
springboard for each learning unit. 

The habit-of-heart is then studied through
interactive learning activities in personal
development, academic enrichment, and artistic
enrichment. 

The same habit-of-heart is applied to conflict
resolution practices and stress reduction
exercises, to help students learn practical
problem-solving applications.

Finally, students learn to apply the habit-of-
heart at the community level and at the global
level through humanitarian service projects that
incorporate varying skills areas. They reflect on
the benefits of their service to society.

When students see the higher purpose for
acquiring inner traits and outer skills to find
joy in service to humanity, only then does the
learning come full-circle.

What is the Full-Circle Learning Process?



Who is this Book Intended for and 
How to I Use It?

• This lesson plan manual may be used by
public school teachers, after-school program
facilitators, home school leaders, service club
planners or any organization whose children
and youth meet through the school year. The
curriculum was designed to be either
incorporated into the regular school day, to
set the tone for learning, or to use as an after-
school curriculum in a program serving
multiple grade levels at once. Many of the
activities can be scaled upward or downward
to match the ability levels and abstract
thinking skills of students from elementary
through middle school and beyond. (They
have been used for preschoolers through high
schoolers in some settings.)

• The sample calendar shows how a public
school teacher might use one class period to
introduce an activity each morning and also
to link the regular school-day content through
another journaling or knowledge product
activity each day. Any activity that does not
seem relevant or cannot be adapted for the
age level or class culture can be skipped, of
course, but a creative teacher can usually find
a way to adapt the suggested lesson plan for
his or her students. 

• If your program operates as an after-school
program or as an enrichment club, it can still
challenge students to think about their other
learning in context of the habits of heart.
Encourage students to think holistically about
lifelong learning and lifelong giving.

How can I achieve the school’s 
mandated academic goals, make time 
for a new curriculum and still inspire 
all the students?

• Full-Circle Learning emphasizes the goal of
helping students seek a higher purpose for
their learning, with proven results. (Read Part
1 for details.) Because this curriculum is
designed to address multiple grade levels in an
in-school or after-school setting, it offers
suggestions for the teacher to link existing
skills goals to school day content. Grade-
specific US academic standards are referenced
only for social studies, though the curriculum
addresses multiple academic content areas,
such as English, Math, Science, Visual Arts
and Music. (See Appendix D for references.)
You may see an increased interest in multiple
content areas by the time students have
completed the program.

• The format of the Full-Circle Learning
modules also helps you see which learning
styles and inner potentialities you are tapping,
so you can reach and inspire all learners. Each
activity heading not only shows whether the
activity has a character, academic, arts,
conflict, or service emphasis. It also includes
an icon to identify which learning processes
and motivations each activity addresses. See
the Key for Identifying the Potential-Tapping
Value of an Activity to understand the
meaning of each icon. As you adapt activities,
make sure you appeal to a broad range of
student learning styles for maximum
effectiveness. You may notice that students
responded well to an activity based on
hypothetical (“What if....”) questions. You
may then decide to add some of these
discussion questions to another activity.
Feel free to use this key when planning your
overall school-day curriculum.

12
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When should I begin planning?

• At least two months before presenting a new
habit-of-heart, read through the unit lesson
plans and make a list of materials you will
use, preparations needed, and outside class
arrangements needed, based on your own
plan for implementation. 

• Use the Teaching Planning Worksheets
provided at the end of Part 1 to customize
presentations and service projects to address
real community needs. 

• Take into consideration school and
community resources, school practices, and
students’ strengths and capacities. 

• You may choose to modify or substitute an
activity, or even change the order of the
habits-of heart, but do complete each habit-
of-heart unit in its entirety, rather than
dabbling, as the content is integrated and
interdisciplinary and is designed to immerse
students in the concepts and practices

Is it important to map out a calendar 
in advance?

• It is essential to fill out a lesson plan calendar
in advance of each upcoming habit-of-heart
unit, just as you would for any course. Keep
in mind the following factors:

• A habit-of-heart can take up to two months
to complete, so it may be a good idea to fill 
out your day planner two months at a time,
to factor in school holidays around the
programs and projects you will conduct. 
This will remind you of the deadline for
recruiting volunteers and inviting support
from students and parents and community
partners, as needed.

• Some projects require several class periods.
Others are brief. Read through an entire
habit-of-heart before mapping out the

calendar for that unit. Take into account the
fact that both singing and guided imagery are
more effective when repeated twice weekly,
even though they appear only once in the
middle of the lesson plan. Factor in guest
presenters, field trips and other activities that
will enrich each habit-of-heart. 

• Some of the activities for the lesson plans are
complex projects that may involve several
long-term planning steps. Others are quick
and can easily occur at the beginning of a
longer class period. Some may suggest a
context for lessons already in your existing
mandated lesson material, allowing you adjust
or expand it. 

• This module emphasizes depth over breadth.
Students will conduct projects to thoroughly
embrace each of the five habits-of-heart over a
two-month period. For younger students, feel
free to introduce simpler habits-within-habits
that they may not yet have learned, such as
kindness, caring and sharing. 

• Allowing some flexibility for impromptu ideas
that occur or substitutions you choose to
make, your class will complete the Habits of
Humanitarians module over the course of a
nine-month school year. Schedule an awards
ceremony at the end of the year for students
who have completed the course to receive a
certificate of mastery for their finest habit.
(They will also present their parents with a
certificate for the habits-of-heart they
appreciate in their parents.) 

• Using a school-day structure, the sample
calendar shows how one teacher scheduled
habit-of-heart activities over an eight-week
period before moving on to the next unit. 

• To adapt the calendar for a weekend,
community-based program, see Sample
Calendar 2.

13
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Week 1 Activity 1 & 2

Journaling 

Guided Imagery

Habit-of-Heart
Leisure Reading/
Reporting

Activity 3

Journaling 

Guided Imagery,
Activity 4

Journaling 

Music

Journaling 

Week 2 Activity 5

Journaling 

Guided Imagery

Journaling

Activity 6

Journaling 

Guided Imagery

Journaling

Music

Journaling 

Week 3 Activity 7

Journaling 

Guided Imagery

Habit-of-Heart
Leisure Reading/
Reporting

Activity 7,
continued

Journaling 

Guided Imagery

Journaling

Music

Journaling 

Week 4 Activity 8

Journaling 

Guided Imagery,
Activity 8

Journaling 

Activity 9

Journaling 

Guided Imagery,
Activity 10

Journaling

Music

Journaling 

Week 5 Activity 11

Journaling 

Holiday Activity 11,
continued

Journaling 

Guided Imagery,
Activity 12

Journaling

Music

Journaling 

Week 6 Activity 13

Journaling 

Guided Imagery,
Activity 14

Journaling 

Activity 15

Journaling 

Guided Imagery,
Activity 16

Journaling

Music

Journaling 

Week 7 Activity 17

Journaling 

Guided Imagery

Habit-of-Heart
Leisure Reading/
Reporting

Activity 18

Journaling 

Guided Imagery

Journaling

Music

Journaling 

Week 8 Preparation for
Special Event

Journaling 

Guided Imagery

Preparation for
Special Event

Journaling 

Preparation for
Special Event

Journaling 

Music

Journaling 

Special
Event

Reflection

Sample Calendar 1 
(For Integrating one Habit-of-Heart into the School Day 

or After-School Program)
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Week 1

Hour 1

Introductory Activities
for Habit-of-Heart

Hour 2

Guided Imagery

Habits Music

Hour 3

Habits of Art

Journaling

Week 2 Academic Continuation of
Habit-of-Heart projects

Conflict Resolution

Guided Imagery

Habits Music

Habits of Art

Journaling

Week 3 Guest Presenter

Global Service 
Component

Guided Imagery

Habit-of-Heart Leisure
Reading/Reporting

Collect Homework

Music

Week 4 Local Service Field Trip –
All Day 
(Incorporates all learning
products above)

Reflection

Guided Imagery

Week 5 Academic/Service
Continuation of 
Habit-of-Heart projects

Guided Imagery

Habits Music

Habits of Art

Journaling

Week 6 Academic Continuation
of Habit-of-Heart projects

Conflict Resolution

Guided Imagery

Habits Music

Habits of Art

Journaling

Week 7 2nd Guest Presenter

Global Service 
Component

Guided Imagery

Habit-of-Heart Leisure
Reading/Reporting

Collect Homework

Music

Week 8 Public presentation
or fair
(Incorporates all
learning above)

Reflection

Awards
Presentation

Sample Calendar 2 
(Adaptation for Weekend Community-based Program) 
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Key for Identifying the Potential-
Tapping Value of an Activity

There are many ways to measure the value of 
a learning exercise. The icons that accompany
each activity will help you sense both the
tangible and intangible aspects of the learning. 

The full-circle learning symbol highlights 
the primary goal areas of an activity, i.e.
character education, academic enrichment, 
arts enrichment, conflict resolution and/or
community service. (For a list of US

educational standards addressed, also see 
the listing at the end of the unit.) 

The other icons refer to the potential-tapping
value of the activity. Remember that prov i d i n g
students with a varied range of activities will
help them develop more expertise and,
u l t i m a t e l y, make better independent choices 
for themselves. Refer to the following key to
help you plan this varied menu for your gro u p.
You may incorporate all the activities or, if 
your time is limited, choose only those most
c o n d u c i ve to your particular students and locale. 
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Collaboration Connector: CC

Helps students learn to work
together and appeals to students
who learn best by interacting 
with others.

Imagination Stoker: IS

Increases visionary, creative
and hypothetical thinking 
skills and appeals to students 
who may otherwise seem to 
be daydreamers.

Memory Builder: MB

Helps students understand 
patterns and contexts and 
appeals to students who base 
their learning on prior knowledge.

Movement Maker: MM 

Gives restless students a chance 
to simultaneously stretch their
minds and bodies.

Oratory Appeal: OA

Helps the shy child overcome 
self-consciousness and engages 
the storyteller in the verbal 
learner.

Critical Thinking Incubator: CTI 

Challenges students to use
reasoning power, strategic thinking
or organizational skills.

Visual Vistas: VV 

Taps the artistic potential of
students whose esthetic sense 
can enhance their capacity to 
learn and contribute.

Cadence Kernals: CK

Strengthens phonemic awareness 
or sense of the musicality of
language and taps audio learning,
which influences abilities in
language arts as well as in math 
and performing arts. 

Leader Lurer: LL 

Helps students work out solutions
to issues they will face as future
community leaders and envision
their potential to improve
conditions in the world. 

Empathy Escalator: EE

Helps students feel compassion
and find joy and fulfillment in
service.

G

,

.

o

j

g

2

P OT E N T I A L - TA P PING VA LUE OF THE AC T I V I TY

B

O
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Perhaps the best measure of success in learning
is the glimmer in a child’s eye—when the child
is grown. A group of adults recently discussed
the young adults they were related to and
compared those who had a purpose in life with
those who did not. One said that her nephew
sought a career that would entertain him and
was disappointed and bored and getting into
trouble, disappointed that he was not already a
famous filmmaker. Another said that her niece
wanted a successful college career that would
please her family, so she was always fretting
about her grades and had not thought beyond
that. The third adult had just had a very
fulfilling phone conversation with a son in
another city, but the youth had not focused on
fame or grades. He had come to the
conversation animated with joy over the recent
scientific discoveries of he and the other
scientists in his lab regarding drought-resistant
plants. He spoke with excitement about the
nature of the work. He could celebrate the
union of several cultures in sharing their
strengths and expertise to advance society.
He was not self-absorbed but was absorbed in
the meaningful application of knowledge and
discovery. This came as no surprise. Here was 
a man who had been raised with Full-Circle
Learning as a part of daily life since early
childhood. 

Full-Circle Learning is not the only model to
produce such as result. Educators such as Gail
Small, who wrote the forward of this book,
have witnessed the fruition of their work when
crowded rooms of now-grown former students
attended book signings to tell how the
influence of her teaching strategies made the
difference between a school career endured 
and a life made meaningful.

Anecdotal evidence aside, independent
evaluations indicate that full-circle learning
enhances cognitive skills as it influences

character development, life skills and leadership
traits. At the pilot site in Los Angeles,
California, where independent academic testing
(WRAT-3 and Gray Oral Reading) occurred,
both motivation and achievement increased.
Consistently, from year to year, 75%-84%
increased grade equivalency in reading, math
and spelling in the first year of participation
alone. These tests occurred over a period of
four years. When a small sampling of Full-
Circle Learning students were tested after 2-5
years of after-school and/or summer school
training, 54% had increased their grade
equivalency by a full 2-5 grade levels. 

Additionally, at multiple sites with varying
cultural and socio-economic backgrounds,
parents responding to anonymous surveys
reported universal improvements in their
children’s motivation to learn. They also
reported varying improvements in academic
and artistic skill areas as well as conflict
resolution skills, compassion and global
awareness. Teachers have referred students to
the program, and teacher surveys report that
students enrolled showed greater accountability
and leadership skills. Administrators also report
an increased ability for students to resolve
conflicts. Moreover, Human Relations
Commissions awarded the effort. Sociologists
lauded the practices. A social worker even called
to say that all her foster children who had been
through the program thrived emotionally and
academically more than any other children she
had ever represented. Students who enrolled in
enrichment versions of the program labeled as
maladjusted or difficult students have
frequently left labeled as highly gifted students,
whose graduation speeches indicated that the
enrichment they received affected their
approach to lifelong learning and giving back.
More often than not, in fact, students’ own
speeches, writings and behavior show personal
transformation over time, sometimes

Can the Circle Truly Improve Learning?



intellectually and socially, and the mark of
current and future altruistic identities. 

The Formula for Success

A typical full-circle learning curriculum unit
offers options and flexibility, but by the time a
class has completed the study of one habit-of-
heart, the leaders will generally have completed
many of the following steps with students: 

• Incite interest in the habit-of-heart.

• Help students relate the habit to their own
personal, relevant life situations.

• Extend the learning activities to community
or global situations.

• Enrich the habit lessons with academically-
oriented service projects that engage varying
learning styles.

• Engage the parents through Habits-of-Heart
Homework.

• Broaden the range of adult role models and
present practical applications through guest
presenters, if possible.

• Relate the habit to conflict resolution
activities and consultation activities.

• Relate the concept to guided imagery.

• Teach music related to the theme to enhance
the culminating service project.

• Produce student art related to the theme to
enhance the culminating service project.

• Model the habit and help students catch
others in the act.

• Discuss the purpose of the culminating
service project and of its relevance to the
habit-of-heart; afterwards, reflect on its
effectiveness in serving humanity.

What Makes the Process Effective? 

Full-Circle Learning draws on the theories of
experts in many aspects of education. Each step
of the Full-Circle Learning process falls under
one of these five spokes of the wheel:

• Character education

• Academic education

• Arts education

• Conflict resolution training

• Community service 

There the theoretical reasons why each of these
spokes is included on the wheel. Consider the
evidence that each of these aspects of integrated
education vitally contributes to a more holistic
learning process:

Why the Full-Circle Learning
Approach to Character Education
Improves Learning:

The Commission on at-Risk Youth (2003) (1)
indicated that youth in their formative years
desperately need two things: A sense of
attachment to others; and a sense of purpose 
or a belief system. The commission credited 
the high rate of depression, aberrant behavior,
discipline problems and even youth suicide in
some countries to this craving for meaning. 

This need for order goes beyond a desire for
rules and procedures but longs for a personal
code of ethics—a sense of the nobility and
dignity of humanity at its core. Discovering a
sense of personal purpose through deliberate
character instruction, integrated education and
service and teacher role modeling gives students
a sense of direction as well as a sense of joy and
exhilaration about life, and the turbulent teens
are replaced with the joy of youth. 

Art Costa, a respected educator, and Stephen
Levy, a former national Teacher of the Year in

20
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the US, agree on the importance of bringing
together teachers, guest presenters and students
in projects that integrate learning with personal
development and service. 

“By teaching and modeling positive character
traits, adults can help children internalize the
perceptions and habits that will lead to success
in school, harmonious relationships and
spiritual well being.” (1) 

“Children learn best in a milieu where
diverse ages, genders, races and cultures 
are appreciated and the experiences of all 
are valued.” (2) 

Consider for example, a Full-Circle Learning
project in which the habit-of-heart is
compassion and a math project calls upon
students to create charts and graphs citing
World Health Organization statistics about a
perilous disease. The students will then study
the disease from a scientific perspective, learn
about the rural communities affected by it 
and the public health workers who volunteer 
there. They will then write thank-you letters 
and hand-painted greeting cards for those
physicians dedicated to curing the disease 
in those communities. The assignment also
challenges students to write advocacy letters to
generate awareness of the disease and to create
suggested blueprints for a new hospital in the
rural community, for which the students will
help raise funds. 

There are students in the classroom who
undoubtedly would have enjoyed creating the
blueprints and statistics regardless of whether or
not they were just assignments in a textbook.
There are probably others who would have
considered it just another obligation. Yet in this
project, a student not inclined toward math
suddenly found a socio-emotional reason to
attach to math, and the motivation increases
exponentially. When the process of completing
the assignment engaged an artistic student,
another student with verbal skills, and one who
had a particular sense of compassion, suddenly

the budding mathematician emerged in every
student, and the motivation to make those
charts and graphs increased—all in the name 
of character.

The learning approach used to teach character
always begins with an attention-getting activity.
Sometimes it is an object lesson using a visual
aid, sometimes a riddle to pique curiosity,
sometimes a story or experience to draw on
students’ prior knowledge. The attention-
getting activity tends to be interactive, to
capitalize on what cognitive research shows
about engaging the emotions and experiential
aspects of learning from the start. Students then
frequently have the opportunity to discuss or
even role play situations that clarify their
understanding of what the character trait looks
like in action. 

Sam and Pearl Oliner, in the book Toward a
Caring Society, noted that “a caring work or
school environment helps its members
empathize with others by encouraging them to
first know themselves—exploring their own
thoughts and feelings—and to simultaneously
understand others’ perspectives and needs
through appropriate questioning, role playing
and simulations.” It goes on to say that
“...success in these endeavors depends on
conditions conducive to trust
building...Empathy would not preclude high
expectations of others but instead lead to
realistic expectations based on understanding
rather than arbitrary determinations.” (3)

We do live in a more complex world today than
ever before. We need deliberate programs that
foster understanding at the critical ages when
human beings are indeed getting to know
themselves!

How does full-circle learning attempt to create
such an environment? I will refer once more to
an expert on the changing world for today’s
children. Child psychologist Mary Pipher
maintained that many young people come to
therapists with “problem-saturated stories.” She
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discussed the wisdom of playing a unique role
“to help them tell more powerful and optimistic
stories about themselves...to create solution talk
instead of problem talk.” (4) This is the goal of
full-circle learning. The stories student begin to
tell about their lives can be powerful, optimistic
and true.

The term habit-of-heart, as opposed to ethic, is
designed to encourage students to practice the
behavior associated with the quality they are
striving to possess. Habits-of-heart homework is
an essential component of character education.
As students engage their parents in dialogue
about the character goal, they come to a sense
of shared values and often hear stories of the
importance of the trait in their own family
history. The experience often draws families
into more enriching relationships. One parent
commented: “The habits-of-heart and conflict
resolution have become a part of our family
daily living...In many ways, my husband and I
have seen both our children making a constant
effort to be better people at home and in our
community. We are kept in check too!”

Mary Pipher’s legendary book, Reviving
Ophelia: Saving the Selves of Adolescent Girls,
cites UCLA studies done at the Annenberg
School of Communication, as well as the
American Psychological Association, which
demonstrated the considerable influence of
media on attitudes and behaviors. Everything
from antisocial behavior, gender stereotyping
and diabetes to bad grades have been linked to
excessive or unsupervised television viewing
habits of youth. It’s no surprise. If this were not
so, advertisers would not have invested such a
high ratio of their earnings toward influencing
and Westernizing the thought processes,
emotions and ultimately, the behaviors of
buyers over the course of a century. Changing
the family’s dinner time conversation is a way
to restore the value of a more ethics-based
cultural narrative, full of heart.

Why the Full-Circle Learning
Approach to Academic Education
Improves Learning

The famous psychologist Abraham Maslow
identified self-actualization theory as the need
to take care of physiological needs first, before
seeking emotional needs such as a sense of
community or a sense of belonging to a group.
According to Maslow, once the maturing
personality has met the basic physical needs and
acquired a sense of belonging, the more evolved
personality can move beyond self-gratification
toward a more democratic, less self-involved
state of being, in which creativity is intrinsically
dedicated to the common good. The person
values those of other cultures, does not make
jokes at others’ expense and has an independent
sense of purpose, not subject to social pressure.
The self-actualized person Maslow described
enjoys a higher than average number of
transcendent, peak experiences, in which a
person senses the infinite and the eternal.(5)

Although the self-actualized person is not
perfect, this level of personality development
marks the noblest state of human evolution.
Ironically, it is also the freest. In this state, the
mind is uncluttered and able to perform
without pumping adrenaline into unproductive
processes such as fear-based (survival-oriented)
anxiety.

To think about the neurological implications of
Maslow’s theory, we might compare it to the
phenomenon known as white coat syndrome,
in which patients become more nervous and
symptomatic the closer they get to the doctor’s
office. In fact, anxiety can produce such
authentic changes in blood pressure readings in
some patients that their physicians must send
them away and ask them to take the readings at
home and call them in. 

Similarly, the body’s cognitive processes
function differently when the learner is focused
more on performance than on discovery and



collective contribution. Some of the strategies
used in Full-Circle Learning, such as building 
a layered cake of collective knowledge require
students to listen to one another, add insights
and submit their joint project to a pen pal or
institution in a distant place. The outward
thrust or sharing of the collaborative product
shifts the focus from personal comparisons 
to peak moments of creativity that allow
students to experience the universal self. Not
surprisingly, as the motivation turns upward
and outward, the neural pathways clear,
enhancing the quality of the learning, along
with the quality of the emotional experience
attached to it. Perhaps this explains why the
model that influences social behavior also
influences academic performance. 

In the full-circle learning model, teachers learn
not only to tap the student’s natural joy in
altruistic giving but to discover the student’s
unique creativity as well, by varying the types
of learning opportunities offered. The Open
Classroom approach is one confirmed example
of how many students grow into fully realized
professionals as adults when, as children, they
were encouraged to fulfill their potential in
creative ways, were told that their opinions
mattered, and when that message was
reinforced by parents and teachers. Gail Small
documents many examples throughout her
book, Joyful Learning (19).

Why the Full-Circle Learning
Approach to the Arts Improves
Learning

Time has demonstrated that preschool children
given six months of piano keyboard lessons
dramatically improved in spatial-temporal
reasoning, while children in appropriate control
groups did not improve.

Research on the development of the cortex
shows the benefits of early musical training.
Specifically, tests indicate that 7-year olds

receiving piano lessons boosted their reasoning
and conceptual math ability, and the lessons
were credited with changing the spatial-
temporal “hard-wiring” of the brain. (6)

Vocal music, by the same token, is an
important way to reinforce themes introduced
as character goals and community service
projects and also to enrich academic themes.
What is the first thing you memorized as a
child? For most people, it was a song—a lullaby
or a birthday song or something sung by
siblings, parents, teachers or a favorite celebrity.
Do you still remember the lyrics and melody
today, even though you may have forgotten
many other details and events of that period of
your life?

A cognitive research program funded by the US
Department of Education’s Christa McAuliffe
Fellowship Program in 1990-91 confirmed the
musical experience of most people. This
memory enhancement research favors:

• teaching to all sensory modalities (including
music);

• assuming that information will be best
remembered if it is interesting or useful;

• linking information to something already
stored in the memory bank. 

This is why rhyme and visual imagery are
important aspects of teaching, and songs are an
important aspect of Full-Circle Learning. The
themes become indelibly impressed in students’
minds, reinforcing convictions, energizing
academic concepts and improving
memorization and cognitive skills. (For the
Habits-of-Heart song lyrics called for in this
module, see Appendix A.)

Visual arts also provide an important link to
the content areas that engage students who
might otherwise not be motivated but who, as a
result, connect with the related math, language
arts and other assignments.

23



The importance of employing music and art in
service to learning are even more important for
some students than for others. American
educators such as Howard Gardner, the
developer of Multiple Intelligence theory, have
identified the reasons why some students learn
better than others in a typical classroom setting
by indicating that they each have strengths in
one of seven areas:

• Visual / Spatial Intelligence 

• Musical Intelligence 

• Verbal Intelligence 

• Logical/Mathematical Intelligence 

• Interpersonal Intelligence 

• Intrapersonal Intelligence 

• Bodily / Kinesthetic Intelligence 

Similarly, theorists such as Myers and Briggs or
Kiersey and Bates have developed personality
tests that classify people by personality and
work orientations. These have been adapted by
other educators into learning styles theories. 

Howard Gardner, in an interview on
educational reform (7), commented:

In most countries there's really a lot of
discussion across the school system about 
what it is that's going to be happening...
and so there isn't a lot of wasted motion....
like dropping a pebble in a very large
ocean—What you'd want, of course, is 
the pebble to fall into some kind of a
medium in where it can be nourished 
or nurtured....

Mr. Gardner goes on to discuss the difficulty of
putting the theory into practice in the everyday
classroom setting. Full-Circle Learning manuals
simplify the process by indicating, at the
beginning of each lesson, the general types of
learning stimulated by the activity, whether
they are critical thinking skills, collaboration

skills, empathy-building skills, activities that
pique the interest of the visually adept learner,
etc. The graphic symbols at the beginning of
each activity are designed to raise the teacher’s
consciousness about what type of learning the
activity might stimulate. In this way, a teacher
can make sure a range of styles are included
over time, and embellish or add to the activities
any components that further meet the needs of
his or her students. 

Why the Full-Circle Learning
Approach to Conflict Resolution
Training Improves Learning

The Full-Circle Learning approach to conflict
resolution couples two main strategies in 
each learning unit. The first is the systematic
teaching of conflict resolution technique,
overlaid with an emphasis on the particular
habit-of-heart or ethic of the learning unit. 
This helps students make a conscious effort
to name the quality they are practicing in 
a conversation, even when conflicts might
typically create potential stress or avoidance. 

This conflict resolution process employs the
conflict bridge to help students visualize the
basic empathy-building steps of consultation
and negotiation. Rather than use it in a
simplistic way, however, they are required to
integrate the habit-of-heart and, thereby, the
deliberate aspects of personality development,
as they walk through a series of complex
problem solving exercises. The conflict
resolution activities are designed to build the
students’ capacity to recognize the parallels
between personal conflicts, community level
conflicts and global conflicts which, in turn,
will facilitate their future ability to translate
personal strength into group leadership
qualities.

According to teacher, principal and parent
surveys taken at four sites between 2000 and
2003, Full-Circle Learning students exhibit an
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increased ability to resolve conflicts after as
little as one month in the program. Student
self-questionnaires taken after the same length
of time among students in one program
indicated an increased desire to look for
alternatives other that violence or avoidance
when faced with a conflict.

The second conflict-resolution strategy
employed in Full-Circle Learning is a relaxation
response curriculum through guided imagery,
tailored to the needs of each lesson plan. A
study at Harvard Medical School (8) measured
the effects of relaxation response curriculum
among American secondary students, ages 11-
14. The study showed that students who
practice the techniques two or more times each
week for a semester had higher grade point
averages, work habit scores and cooperation
scores than students who had two or fewer
exposure to the techniques. Over a two-year
period, students who had more exposures to the
relaxation response curriculum showed an
improvement in academic scores. 

The guided imagery techniques used in the
Full-Circle Learning curriculum help student
develop their own relaxation response
techniques and customize the images to
reinforce their own character goals and to
manage impulses based on anger, frustration
and stress.

Why the Full-Circle Learning
Approach to Community Service
Improves Learning

Project-based learning and service-based
learning are increasingly popular concepts,
especially now that technology has opened new
doors to global communication. Educational
technology consultant Alan November said
“Children learn best when learning serves a
purpose. Project-based, interdisciplinary
learning can reinforce basic concepts and skills
by helping students understand them in a

relevant context and by encouraging positive
partnerships. Motivation increases when
children have opportunities to apply their
talents in the real world in a context useful to
others.” (9) 

The distinction between Full-Circle Learning
and other service-based, project-based learning
models lies in its complete integration between
the five spokes of the wheel. When personal
convictions become the impetus for learning
projects, and all skills are seen in the light of
service, and conflicts are resolved along the way
as expected obstacles that can be overcome on
the pathway to service, then a positive, hopeful
yet realistic picture of daily living unfolds and
students feel engaged throughout the process. 

We realize, of course, that skills drills must still
occur in the school day, which is why this
manual is introduced as a thematic way to set
the stage for learning, either at the beginning or
end of the school day, or through weekends and
after-school periods.

Motivating Learning by Engaging the
Altruistic Identity

The Full-Circle learning model received a
citation from the Academy for Educational
Development in 2003, as it is implemented in
after-school programs, as a promising practice
for nurturing altruistic identities and helping
students develop the lifelong habit of service to
humanity. It was the only program in the
listing cited for this practice.

Our conviction that the formative pre-
adolescent years are the best time to foster this
orientation are confirmed by sociologists who
link the study of altruistic individuals with the
development of altruistic communities. 

Humboldt State University has been the site of
a long-term sociology study that measures the
impact of early childhood experiences on
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activities and careers paths in later life. The
leaders of this research, Samuel and Pearl
Oliner, identified childhood as the most
significant time for developing an inclusive,
altruistic orientation through community life,
especially when families cannot nurture it or
when so much time is spent away from family
that those predisposed toward civic-mindedness
lose the propensity to fully contribute to
society. The Oliners’ findings on the formation
of altruistic identities links astoundingly closely
to the attributes of a full-circle learning project
come to fruition:

Altruism is no mere ornament to social life but
its fundamental basis. Eight social processes
promote inclusive altruistic propensities: 

• bonding

• empathizing

• learning caring norms

• participating in caring behaviors

• diversifying, networking

• developing problem-solving strategies and
forming global connections. 

Together, these processes link the learner to a
broader society.” (10)

As we change the orientation of children and
help them develop altruistic identities in their
formative years, they begin to see the higher
purpose for their learning. They embrace the
philosophy that the purpose of education is to
forward an ever-advancing civilization and to
find their unique niche for service to humanity,
whatever skill or talent or intellectual capacity
or social grace they cultivate. This is such a
motivating concept to most learners that it
improves their performance as well as their 
joy in learning. 

Within the nest of the caring community, the
nurturing of the caring child is perhaps the
most productive activity. It is through the child
that we hope to forward an ever-advancing
civilization.
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Curriculum and classroom culture go hand-
in-hand to create a shift in consciousness. The
culture of a Full-Circle Learning classroom
should reinforce the same goals that the lesson
plans introduce. The teacher sets the tone,
using what Full-Circle Learning teachers call
the Three Ps:

❏ Preparation

❏ Peer Culture

❏ Positivity

Preparation

Gail Small, who wrote the forward to this
book, authored Joyful Learning: No One Ever
Wants to Go to Recess. The book title is based 
on the concept that the more stimulating and
fun the learning activity, the more students 
find it a preferable substitute for play. Indeed,
other educators as far back as early 20th
century educator Adolf Berle found that if they
turned a geometry lesson into a tree-house
construction project or a history lesson into a
puppet show, their students seamlessly absorbed
learning and grew up to become accomplished
world leaders and professionals. This puts 
to rest the fear that creativity and fun will 
get in the way of substance. However, as
students grow older, proponents of motivation
theory, such as Dr. Deborah Stipek, from the
University of Southern California, Los Angeles,
have confirmed that some students are simply
looking for greater meaning or purpose in 
their learning. 

“Research suggests that the best way to increase
competency in standardized tests and on report
cards is, paradoxically, to help a child enjoy
learning and see its value.” 

Effective Full-Circle Learning teachers need not
sacrifice creativity for meaning nor meaning for
creativity. Teachers new to the classroom often
make the mistake of picking up a manual and
reading the instructions to the students as their
minds wander. While a quick read through 
the lesson plans in advance will generate many
ideas about creative visual aids, manipulatives,
stories or chalk board drawings to bring the
examples to life, the best visual aid of all 
is sometimes eye contact. A well-prepared 
teacher can put the book down and bond with
her students by talking with them instead of
looking at a book. With that accomplished,
introducing the meaning and purpose of the
activity seems much more important and
heartfelt. 

The next level of preparation, after reading the
lesson plan, is to think through potential
meaningful applications of the service projects
within your own community, so you can set
them up in advance or guide your students in
choosing and arranging for achievable goals.
The teacher planning sheets at the end of this
section provides space for you to take notes as
you read through each habit-of-heart unit. You
may want to team up with another teacher or
with your school to plan field trips and major
projects or to brainstorm ideas.

Peer Culture

Peer-Culture-Shifting through
Collaborative Learning 

Chaos theory gave rise to a spate of systems
theorists in the 1990s, who identified the need
for human systems that were more interactive
and less one-way directional from the top
down. Anthropologist Riane Eisler extended

Creating a Classroom Culture 
Around Full-Circle Learning 
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the theory to advocate educational systems that
promote partnership instead of domination.
She wrote, in Tomorrow’s Children: “We must
have the courage to...become the architects of 
a partnership future for generations to come
through an enlightened, empathic global public
education. Adapted for different regions and
cultures, partnership education can be a
blueprint, for refocusing, reframing and
redesigning education to help all children
realize their full humanity...” (12) 

Education with altruism as its goal motivates
partnership education with full force. Beyond
that, the partnership model in the classroom
translates into strategies that encourage students
to see information gathering itself as a
collaborative process. Open-ended questions
that allow students to harvest the crop of
knowledge together build partnerships in
learning.

For instance, when students in one country
gather statistical information on the local causes
of hunger, try assigning each student to
measure a different group or type of
information. When compiling the letters to
send away and challenging students from
another region to find that causes there, present
the project as a joint effort to address world
hunger rather than a comparison of one
country’s superiority over another. Conduct
collaborative experiments to help students to
see that the solutions to each others’ problems
may come from a variety of sources. 

Peer-Culture-Shifting through 
Service Nominations 

Another way to shift the peer culture toward
full-circle learning comes in the practice of
Service Nominations. This strategy is most
effectively used as a daily classroom tradition.
Choose a particular time of day when a special
service-oriented event normally occurs, such as
serving food or usher students to another area.
At that time of day, allow students to raise their

hands to nominate (identify) someone they
observed practicing the habit-of-heart that day
or some time recently. They need to name the
action they witnessed, and they cannot
nominate themselves. Once the action has been
named, the nominee comes to the front of the
class to be recognized and several more are
named. At this point, those who have practiced
the habit-of-heart receive the greatest honor of
the day. They become the food servers (or
ushers). This daily tradition shifts the peer
culture from self-recognition toward 1) looking
for the good in others; 2) watching for and
identifying positive behaviors associated with
the habit-of-heart; and 3) valuing service as an
honor. Most students look forward to the
activity and have no trouble electing nominees,
especially if they know the special activity will
not occur or there are nominees at the front of
the room. 

In one classroom, when the habit-of-heart was
sacrifice, a nominee pointed out that a
particularly quiet boy never received a turn
because he never spent time with the other
students, so they rarely observed his behavior.
The student who had been nominated decided
to sacrifice his turn for the shy boy, whom he
realized had so often stepped back and
sacrificed attention for others. It is a moving
story, but you may want to institute a policy
that a student cannot be nominated more than
once a week, to encourage equity.

Peer-Culture-Shifting through a 
Code of Ethics 

At the beginning of any Full-Circle Learning
program, students should develop or review
their code-of-ethics by discussing their beliefs
and determining what those beliefs imply about
the actions they will take in the classroom. See
the example of a Classroom Community Code
of Ethics at the end of the section.
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Peer-Culture-Shifting through 
Awards Ceremonies

Students normally receive awards for musical
competitions and academic achievement. In a
Full-Circle Learning program, they receive
awards for humanitarianism or for the habit-of-
heart they best mastered. At the end of the
learning module, plan a special ceremony and
customize a certificate for each student to
honor them for the habit they worked the
hardest to develop. As an unexpected surprise
for the parents, have each student then present
their parents with awards for the habits-of-heart
they most appreciate in their parents, to honor
the value of their positive role modeling. You
will find sample awards certificates with the
worksheets at the end of this section.

Positivity

Positivity relates to the behavior management
strategies you use when you must enforce
changes in behavior. These strategies should
encourage accountability and reinforce the
code-of-ethics you established in the beginning. 

Positivity through Recognition of
Good Behavior

This means simply that if several students are
disrupting the classroom and one is sitting at
her desk, ready to listen, you name the student
and the behavior and mention that you
appreciate it, and soon all the other students
will probably fall into line to model the actions
of the student who has been complimented. 

Positivity Through Accountability

When a student violates the code-of-ethics,
have the student write down the value that he
or she disregarded and the impact the choice
had on others in the classroom. Ask the student

to visualize how the outcome might have
differed if the student had made a different
choice. If consequences must result from the
choice, link the consequences to the behavior in
a restorative way rather than offering unrelated,
punitive measures.

Positivity through Partnership 
with Parents

Send home a monthly Habits-of-Heart update
or newsletter informing parents of the students’
activities and including student-written articles.
This piece may be submitted to the school or
local newspaper as well, or used on a website
with digital photos taken by students. With the
correspondence to parents, send personal notes
about each student’s contribution to the
monthly project. 

When parents must receive unfavorable
information, let it emerge from the student’s
own reflection in a three-way conversation
about the code-of-ethics and the commitments
made and broken, so the student is a part of
the conversation and recommits to the code in
the parent’s presence. Express confidence in the
student’s genuine goodness and ability to live
up to the standards of the program. This belief
is what may inspire the student to “tell new
stories about himself.”

Before the beginning of the program, invite
parents to an orientation, so they will
understand the goals of the program. Let them
know that they will also be invited to periodic
events to share in the students’ service projects. 

Help parents engage more fully in the goals of
the program by introducing a discussion group
at the first meeting and inaugurating a parent
advisory board to carry on the discussion
groups as time permits. See the Outline for
Parent Orientation Meeting in the worksheet
section that follows.
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Read through a newspaper or discuss current events and issues with a partner. Express each
community issue as a need. (See the examples below.) Write down at least one of the needs you
discuss. If applicable, identify a local guest presenter who could expand or enhance the students’
understanding of the issue. 

Examples:

Need: The community needs a new water treatment plant. People in the community will need to
pay a lot of money for this plant unless they can get assistance building it. They need awareness
that there is a way to do this, by pooling their efforts.

Need: Many elders in the community do not have families to care for them. They live in a nearby
convalescent home and often get lonely. They have no one with whom to share their stories and the
wisdom of a lifetime. They need young people in their lives.

Need: Irrigation wells are needed to reduce the amount of time people in the village must walk to
fetch water for the local gardens.

Need: Conflicts in many homes create stress. Parents do not learn how to make peace, so they do
not show children how to make peace. Fights break out at school. Songs on the radio make this
seem normal. The community needs to know that peace is possible. 

Need: Local land has just been acquired by the community and designated for public use. Before
deciding how to develop the land, planners need to take into account the needs of the homeless
working families camping on the land, the plant and animal species living on the land, and the
cultural values of the indigenous people who have long used the land as a sacred place. 

Need: Hunger is a common problem is the local community. Local restaurants throw away food
every day, while the poor go hungry. The community needs more equity.

Need: A natural disaster took out several large trees in the city center. The area needs
beautification. 

Need: Many people in the community exhibit unhealthy behaviors, and the rate of certain diseases
reflects it.

Need: _____________________________________________________________________

Possible guest presenter: ________________________________________________________

Teacher’s Practice Worksheet: 
Knowing Our Community
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Describe ways a student group could address those needs by applying the habit-of-heart in the
lesson plan you read. For instance, to meet the various community needs listed in the examples,
students could apply the habit-of-heart by:

• Distributing flyers to make people aware of the steps they can take to help the city qualify for
the new water treatment plant, then giving their time to pick up trash along a local waterway.

• Developing adopted grandparent relationships at the local senior center and sharing
knowledge, music and art with the elders each month, and also having students carry on
conversations thematically linked to the lesson plans, in which grandparents share their
stories.

• Drawing and submitting designs for irrigation wells and helping a farmer install them. 

• Learning how to resolve conflicts, teaching parents the conflict resolution process, and
creating a community-wide advocacy campaign with positive art and music about peaceful
resolution of conflict. 

• Polling different community groups about what they want to see in public park land, and
writing letters and giving presentations to urge that all voices be heard, even the non-human
voices. 

• Writing letters to city councils to recommend feeding programs, and writing letters urging
restaurants to give food to shelters, then participating in feeding projects.

• Planting trees to beautify the community.

• Making personal sacrifices for a cancer fund or a diabetes fund; holding an awareness
campaign with a parade or posters in the post office or some other type of public campaign.

Write at least one example of a student service project based on the need or needs you identified. 

Student service project:
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________

Teacher’s Practice Worksheet: 
Helping Our Community
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Next, identify whether the project has a global parallel or, if the project began as a global project,
identify whether it has a local parallel. For instance, if hunger is caused by a lack of jobs locally, is it
caused by something different in the students’ pen pals’ countries or in the country of origin of a
guest presenter? 

Could a project component be added to expand the project? Perhaps hunger in the other country is
caused by low income for mothers due to lack of education for girls, and the adjunct service project
becomes a girls’ education advocacy project. If so, to whom would students write letters or make
presentations? What new information might they gather? Answer in terms of your project.

Global Service Components:
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________

Identify the academic aspects of your project so far. Does it involve writing a letter to officials?
Creating charts and graphs for a public presentation? Making mathematically correct blueprints?
Figuring percentages or ratios for a poll or through a cooking assignment? Conducting geometry
through carpentry? Conducting science experiments? Gathering and sharing new social studies
knowledge?

Academic Aspects:
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________

Now add one or more arts components to the service project, to motivate all types of learners. For
instance, if your project called for planting trees to beautify the community, could you include a
mural along a parkway? How about a ceremony of completion, where students sing about the
importance of service and invite city officials to the unveiling of their artwork and gift of trees?
Habits-of-heart songs address topics relevant to most service project themes. For instance, students
practicing civic-mindedness handed out jury appreciation pins at a courthouse, sat in on a trial and
then thanked the judge by singing the Integrity Do-Wop in the courtroom. The judge said it was a
first! What arts components are appropriate for your project, either locally or globally?

Arts Components:
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
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Some community issues involve conflict. Look at the issues you brainstormed and choose at least
one of these cases. Describe the competing groups, positions or interests and their needs. These will
become the conflicts students work out on the conflict bridge. 

Examples:

Water Tank Issue:
Waterworks department personnel want townspeople to fill out surveys to qualify for
government funds, which would save tax payers money. Townspeople do not want to fill out
the paperwork. They fear giving out too much personal information.

Parks Issue:
Biologists want to see land restored to its natural habitat and will remove any obstructions in
the way. Local squatters have been living in shacks or lean-tos on the land for years and want 
to remain there. Cultural rights preservationists do not want to see any excavations that might
affect burial grounds. 

After writing a simple description of the issue, practice simplifying the wording in such a way that
students will be able to resolve the conflict using the conflict resolution bridge, based on your
explanation.

Local Conflicts for Students to Role Play:

_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________

Global Conflicts for Students to Role Play:

_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________

On the following pages, as you browse through the lesson plans, brainstorm project ideas and
potential guest presenters for each habit-of-heart.
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Teacher’s Planning Worksheet

Habit-of-Heart: Dates: 

________________________________________  __________________________________

Potential Guest Presenters:

_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________

Potential Local Service Projects (and preparation needed):

_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________

Potential Regional or Global Service Projects (and preparation needed):

_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________

Potential Links to Curriculum in Addition to Listed Lesson Plan Activities:

_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________



35

Teacher’s Planning Worksheet

Habit-of-Heart: Dates: 

________________________________________  __________________________________

Potential Guest Presenters:

_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________

Potential Local Service Projects (and preparation needed):

_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________

Potential Regional or Global Service Projects (and preparation needed):

_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________

Potential Links to Curriculum in Addition to Listed Lesson Plan Activities:

_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
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Teacher’s Planning Worksheet

Habit-of-Heart: Dates: 

________________________________________  __________________________________

Potential Guest Presenters:

_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________

Potential Local Service Projects (and preparation needed):

_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________

Potential Regional or Global Service Projects (and preparation needed):

_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________

Potential Links to Curriculum in Addition to Listed Lesson Plan Activities:

_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
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Teacher’s Planning Worksheet

Habit-of-Heart: Dates: 

________________________________________  __________________________________

Potential Guest Presenters:

_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________

Potential Local Service Projects (and preparation needed):

_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________

Potential Regional or Global Service Projects (and preparation needed):

_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________

Potential Links to Curriculum in Addition to Listed Lesson Plan Activities:

_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
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Teacher’s Planning Worksheet

Habit-of-Heart: Dates: 

________________________________________  __________________________________

Potential Guest Presenters:

_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________

Potential Local Service Projects (and preparation needed):

_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________

Potential Regional or Global Service Projects (and preparation needed):

_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________

Potential Links to Curriculum in Addition to Listed Lesson Plan Activities:

_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
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Sample: Classroom Community Code of Ethics

We are community heroes when we abide by the following Code of Ethics:

We value respect.

• We use respect words and a respectful tone of voice at all times. 

• We exercise good listening skills without interrupting. 

• We respect others’ rights and property and take only our fair share.

• We show respect by practicing honesty and integrity.

• We keep hands and legs to ourselves and walk quietly.

• We show respect for others’ time by following leaders’ instructions.

We value peace.

• We manage our anger and our impulses.

• We resolve our conflicts using the conflict resolution steps.

• We help others peacefully resolve their conflicts.

• We return unkind words with silence or with compliments.

We value caring.

• We look for opportunities to help others.

• We look for opportunities to share the work load.

• We show kindness in our words and deeds.

• We value people who are different from ourselves.

We value learning. 

• We speak when called upon and layer our responses.

• We complete projects to the best of our ability.

• We apply learning to our lives.

• We work cooperatively and quietly so others can learn as well.

• We use our skills, knowledge and talents to serve our own families and the human family.
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Reflection Sheet

What effect did your actions have on someone else? Who did they affect? 
How did others feel? 

What part of the Hero’s Code of Ethics did you violate? In what way?

Picture yourself choosing a different action that might have had a more positive effect. 
What could you have done? What would have happened? 

Who would have benefited if you had chosen this action?
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Outline for Parent Orientation Meeting

Children will learn to use their academic skills in ways that motivate a greater desire to learn,
because each lesson plan unit integrates:

• character education;

• academic enrichment;

• arts enrichment;

• conflict resolution training; and

• community service

The program has proven effective in increasing students’ academic scores and has been cited for
fostering altruistic identities as well, and has earned consistently high endorsements from parents
for its ability to improve students’ behavior as well as students’ motivation to learn. 

Invite parents to sit in on the one of the lessons, if appropriate, or to start a parent advisory board
to support the goals of the program in one of the following ways:

• Offer support for field trips and transportation. 

• Chaperone activities that require small groups with additional adults.

• Provide extra materials for special activities based on needs lists.

• Serve as guest presenters or help find guest presenters based on needs list.

• Serve on committee to arrange special events based on needs list.

Explain the nature of the first day’s class activity and lead a parent discussion group or invite
parents to lead the following discussion.



42

Sample Parent Discussion Questions

Discussion Question #1

What does it mean when the students introduced themselves by saying, “I am a member of the
human family?”

Key Points to Discuss:

• Helping everyone value each other as equals is the first step to showing understanding and
appreciation for each other.

• Helping everyone see themselves as equals is the first step to developing a sense of confidence yet
compassion in their future role as leaders. 

• Students often participate in discussions or situations that encourage them to take sides. Many of
the television shows or games they play give them the impression that everyone is either a winner
or a loser. Helping them regard all people as equal members of one family gives them the sense
that all people are entitled to the same sense of belonging. They begin to see that all people can
try to understand each other better, just as members of a family do. This changes the goal from
overpowering each other to understanding each other.

Discussion Question #2

Have you ever had a situation in your own home where a child showed a lack of understanding
for others because he or she was afraid of looking less powerful or was afraid of losing a game or
an argument?

If so, did you find a way to help the child show more understanding toward others? 

(If parents are reticent to share, come prepared to share an experience you have had or an
experience someone else has shared with you. Encourage parents to share and learn from one
another.)

Discussion Question #3

What are some things you would tell other parents to say in a such conversation with their
children?

(Allow parents to share some ideas. Also refer to the Key Points in Discussion Question 1 as topics
they might introduce to their children.)
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Discussion Question #4

What are some practical ways we can help children in their efforts to extend themselves to
others?

After parents have shared some ideas, add the following:

Key Points

• Discuss their interactions when they disagree. Ask them if to put themselves in the place of the
other person and try to experience what they are experiencing. 

• Pay attention to the television shows they watch. When you see characters who show unconcern
or a lack of understanding others, turn the television down during the commercial. Discuss what
you observed. Challenge your children to act out the scene for the characters, showing greater
understanding and human kindness. 

• When you hear them discuss winning or fighting as a way to gain power over others, remind
them that we are all members of the human family. Challenge them to give the same
understanding and respect they hope to receive from others. 

• When a child is involved in a conflict at school or a difficulty with a friendship, ask questions
about what led to the fight. Help the child become accountable and see whether a lack of
understanding for differences on his or her part led to the difficulty.

• Remind children to carefully listen to others so others will listen to them. 

• Support your child in looking for opportunities to serve the community and to incorporate their
math, science, social studies, reading, language, art and music skills in doing so.

• Watch for Habits-of-Heart homework. Observe what your children learn and help them practice
it or discuss it at home.
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___________________________________________

(Student’s Name)

has completed the Full-Circle Learning module

Habits of Humanitarians

Certified this ____ day of ____________________, ___________

By____________________________________________

(Teacher)
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___________________________________________

(Student’s Name)

has mastered the habit of

___________________________________________

Certified this ____ day of ____________________, ___________

By____________________________________________

(Teacher)

t
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I, ___________________________________________

(Teacher’s Name)

hereby honor my parent,

___________________________________________

for mastering the habit of

___________________________________________

Certified this ____ day of ____________________, ___________

By____________________________________________

(Student)

t
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Part 2 

Habits of Humanitarian Lesson Plans 
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Habit-of-Heart: Humanitarianism
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Lesson Objectives

Character Education Goals

Students will:

• Realize the vital role humanitarianism plays 
in linking members of the human family and
improving world conditions. 

• Begin to feel a universal connection and a
global sense of responsibility.

• Embrace and practice a humanitarian code 
of ethics.

• Understand the parallels between caring
behaviors in the family, in the village and 
in the world community.

• Commit to a personal short- or long-term
humanitarian goal.

Academic Goals

Students will:

• Learn how humanitarianism has influenced
history, scientific discovery and literature, and
consider the link between underlying motives
and the incentive to create.

• Practice rounding off statistics, comparing
percentages and preparing charts as they study
a humanitarian issue. 

• Study the English language using prefixes 
and suffixes, learning how to break down the
word humanitarianism and other words. 

• Speak publicly and extemporaneously on a
humanitarian issue, based on their learning.

Artistic Goals

Students will:

• Learn and perform songs about the value 
of humanitarianism.

• Learn about feminine symbols in art, and
paint their choice of such symbols to benefit 
a cause.

• Apply artistic skills to a mathematical chart
to illustrate a cause. 

• Create personal artistic gifts for a
humanitarian of choice.

Conflict Resolution Goals

Students will:

• Become sensitive to the need to shift their
thinking toward the needs of the family or of
the whole human family rather than thinking
primarily of their own needs when resolving
conflicts. 

• Examine the value of cultural sensitivity in
providing humanitarian aid.

• Sense the inner peace, joy and harmonious
ripple effect that come with developing and
sharing the humanitarian impulse. 

Community Service

Students will:

• Identify and honor humanitarians in the
community.

• Use their math, music and art skills to
advocate understanding of the need for equal
education for girls.

• Generate funding for a cause.

• Make personal humanitarian service
commitments.

Habit-of-Heart: Humanitarianism
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Habit-of-Heart: Humanitarianism

Please Note: The Habits of Humanitarians module includes five habits-of-heart. Each one lists
several activities, geared to different learning styles. The activities in this lesson plan unit are varied
and can be scaled up or down according to the ages and capacities of the students. The teacher can
teach a concept simply or apply it in its more complex applications to current events and world
affairs. Worksheets are provided at the end of the activity listings. However, the teacher can add
additional assignments or modifications to adapt the material for the class. 

In every Full-Circle Learning program, teachers should look for opportunities throughout the school
day to link learning activities to program goals. For instance, if your students are studying fractions
in math, add a story problem to their assignment that requires them to use fractions in the context of
a recent habit-of-heart discussion. In this way, even if you only present one habit-of-heart activity
each day, the themes linger to give purpose and context to skills learned throughout the week. Also
watch for opportunities to congratulate students who practice the habit-of-heart on their own.
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Activity 1: Attention-getting Activity - Focus on Family

Potential-Tapping Value of the Activity
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Starting at one end of the room, ask students to
introduce themselves by their family names.
Now ask them to go around the room again
and find a way to introduce themselves by the
same family name. Let the class discuss the
possibilities for awhile to see if they can
determine a way to do this. (Younger students
will need help.) 

Help them see that while they all live in
different homes and have different parents, and
some may not have brothers or sisters, they all
belong to the same large extended family—
the human family.

Go around the classroom and have students
identify themselves again by name. For
example, I am Shoji, and I am a member of the
human family....I am Ming, and I am a
member of the human family.

Challenge students to remember that each 
time they welcome a new student or a guest
presenter, they will introduce themselves this
way, and then they will tell their guest, “You 
are a member of our family too. Welcome!” 

Discussion Points

In a family where each person cares about 
the others, the members fulfill certain
responsibilities and practice certain types 
of behavior. What are some of the things
families do? 

Suggest that the class build a tall building (or 
a compound of structures set in a village) 
with the ideas students brainstorm together.
Start at one end of the room and have students
layer their responses. As each student mentions
something their family members do for each
other, add one story or building and write the
item on that floor of the building. 

Encourage students to list several things, 
such as:

• prepare food for each other

• speak respectfully to each other

• share and help care for the family home and
possessions

• care for each other when ill

• apologize after disagreements

• honor each other on special occasions

• share special family customs

Add other behaviors that the students might
have missed, such as to: 

• understand each others’ perspectives

• show kindness

• commit to think more about giving than
receiving

• honor elders from all cultures

Write Building a Happy Family at the top of
the drawing. Beside it, draw a second
skyscraper or village. Challenge students to
imagine their responsibilities as a member of
the human family. For each skyscraper story or
village structure, have them write an equivalent
action. For instance, they might:

• feed the hungry

• provide homes for the homeless

• care for the ill

• create peace where there is war

• discover and honor the customs, cultures and
talents of everyone

• find what they have in common with others

• understanding each others’ perspectives

• show kindness

• commit to thinking more about giving than
receiving

Above this list, write Building a Happy Human
Family. Have students identify which items are
similar or the same on the two drawings. 
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Hold a group activity. Post the class version of
the skyscraper chart to use as the class code of
ethics. Explain that within the classroom walls,
family members will need to show the same
respect they show outside, at home or within
the human family. Have students meet in pairs
and write down what specific behaviors 
they think relate to humanitarian classroom
behavior. (See the Part 2 for a sample
Classroom Community Code of Ethics.
Students may use the same format above or 
the value and behaviors format to create the
classroom version.)

Each group has three minutes to come up with
a list. Then they must pass their paper on to
the next group. The next group should put a
checkmark by any items that appeared on their
list and pass this list on. After each group has
seen all the other lists and checked their

common ideas, the class can agree on how a
class member can make it up to the class when
they violate this code. 

Follow-up Discussion

Teach students classroom procedures, such as
getting to and from the room, separately from
basic ethics, so they will not confuse order with
ethics. For instance, there is an orderly way to
get to the drinking fountain and back that
everyone can learn. This is a procedure.
Instinctively extending a hand in kindness to
someone who needs help is an act based on
humanitarian ethics rather than a procedure. 

Define code of ethics as a set of guidelines
based on conscience—on values, morals or
beliefs. Discuss with students where such beliefs
originate. Point out that parents, philosophers,

Activity 2: Humanitarians in Class and at Home

Potential-Tapping Value of the Activity
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cultural heroes, spiritual luminaries and
sometimes even current celebrities or others
create role models within a culture. Challenge
students to imagine a world inhabited only by
role models with no regard for humanity, then
to imagine a world occupied only by
humanitarians. 

Have students identify some of the role models
in their culture and list the role models whose
ethics they respect. Have them evaluate where
their own beliefs come from and whether their
personal code of ethics is based on a
humanitarian approach. If so, challenge them
to find evidence of the code in their daily
actions. If not, ask them to imagine what they
could do today to reflect this code of ethics. 

Follow-up Homework for 
Advanced Students

Assign library or internet homework
challenging students to research humanitarians
who come from various belief systems. During
the next class period, they can share with the
class what motivated these humanitarians and
tell or write a story about each one. 

Have the students then compile their own book
about humanitarians and offer it to other
classes or to international pen pals in a
knowledge exchange project. The book can also
be featured each time students conduct a public
event. Several events are suggested throughout
the course.  
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Adapt the art activity House Rules on the
teacher reference sheets. Provide boxes, markers
or paints for students to create and customize
their own buildings as they personalize their
commitments to their own families and to the
human family. Have each student include at
least one item that was not on the list. The
buildings they create for serving the human
family will remain in the classroom. The

buildings they create for serving their own
family can be sent home. 

When students leave at the end of the day, give
them the Habits-of-Heart Homework sheet, to
encourage them to engage in humanitarian
activities with their families or to commit acts
of service at home. 

,
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Activity 3: Reaching for the Sky

Potential-Tapping Value of the Activity
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Allow time on a subsequent day for students to
report the results of their Habits-of-Heart
homework assignments and display their
homework sheets, but only if they choose.

Remember to include server nominations each
day to encourage those who practice the current
habit-of-heart.

B
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Activity 4: Sharing Homework Results

Potential-Tapping Value of the Activity
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Draw an old-fashioned train on the board with
an engine, a caboose and five cars in between.
Observe that an engine is always on the front
end of a train, the caboose is at the end, and
the cargo cars in the middle are what determine
how long the train is. If there are 100
passengers and the train must also carry other
goods, the railroad company simply adds on
cars to meet the need. 

Explain that sometimes we build words the way
we build a train. Write prefix under the engine
and suffix under the caboose. Divide students
into small groups. Give each table of students 
a copy of the printout Rail Car Contents.*
Discuss the definitions of the prefixes and
suffixes. Now give students an assortment of
baggage cars with root words prewritten on
them. Assign the small groups to practice
building words. Remind them that some words

have more than one suffix. They should be able
to make at least one or two extended words
from each root word. They may also use blank
train parts to create their own new words. Use
the examples provided as you make these
elements for the student activity.

* For younger students, you may want to offer
pre-made engines and cabooses bearing
prewritten prefixes and suffixes and their
meanings. To prepare for this activity, draw
engines and cabooses and baggage cars. 
Write on 18 of each set and leave at least 
two to seven cards blank. Reproduce this
entire set of railway cars for each group of
two to four students. (Each group will have
up to 26 railway cars.) Make the cards fairly
large. You may want to draw them two to a
page, then reproduce the page and cut it
across the middle. 

CK
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Activity 5: English Language Lesson: 
Defining Humanitarianism

Potential-Tapping Value of the Activity
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After the students have had a chance to
experiment with the prefixes and suffixes, help
them build the word humanitarianism. Break
down each part of the word. Then challenge
students to define it. (Acting for the benefit of
humanity.)

Ask whether all people are part of humanity.

Ask whether all people are humanitarians. 

Distinguish the difference between simply
being a member of the human family and
acting for the benefit of all humans. The latter
involves empathizing, caring, understand and
acting, while the first word simply involves
being. Point out that the skyscraper activity
helped us learn how to not only be members of
the human family but humanitarians.
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Reproduce and distribute the worksheet,
Kindness Clues. Ask students to define which of
the situations reflect someone: a) simply being
human; and which ones reflect: b)
humanitarianism. Ask them to cite context
clues (underlined in the key below).

Jake liked to go to the park and take off his
shoes and lie on the cool grass. (a)

Jake liked to pick up litter at the park, so
children playing barefoot in the park would
not hurt their feet stepping on something 
hard or sharp. (b)

Arielle spent her Saturdays at the mall where
her mother worked. A variety of people from
many different places shopped there. She liked
to say hello to the various customers who
visited the store and learn where they were
from and find something to compliment about
their language or culture. (b)

Arielle spent her Saturdays at the mall where
her mother worked. She grew very quickly, so
she always needed new clothes. Sometimes her
mother would give her money to buy a new
dress. (a)

Roberto ate too many sweets at a party and
became ill. He asked to go home and go to
bed. (a)

Roberto held a party to give sweets to the
children at an orphanage on his street. He
loved seeing them happy when their lives 
had been full of sadness. (b)

Shandra did not like to see people suffer, so 
she volunteered to help cheer people up at the
hospital. (b)

Shandra liked to tell jokes, so she often
performed for people in the lunch line. (a)

Activity 6: Kindness Clues

Potential-Tapping Value of the Activity
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Ask the questions:

• What does motivation mean? 

• Do a person’s motivations, as well as his or
her actions, make the person a humanitarian?

• If humanitarianism is the practice of being a
humanitarian, how do you practice it?

• What other qualities or habits does a
humanitarian need? (Selflessness, universal
connectedness, respect, etc.) To feel connected
is the first step. To do something about it
makes you a humanitarian. 

List the following organizations and activities
on the board or distribute the worksheet 
Hunt for Humanitarians. Ask students to
define which items relate to humanitarian
causes or acts. 

1. Bowling League - playing against other
teams for fun

2. Diabetes Awareness Walk - carrying signs
and literature to inform people about
how to prevent this disease

3. Save the Whales - Banning Navy
experiments that blast sonar explosions
into the ocean, causing whales to go deaf
and sometimes to die

4. Star Gazers’ Club - Searching for new
planets by looking through telescopes at
night

5. Feed the Children - Helping provide
food for children in a country affected 
by famine

Activity 7: Worksheet - Hunt for Humanitarians

Potential-Tapping Value of the Activity
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6. International Peace Conference -
Meeting with leaders of nations to
explore ways to settle differences and
protect their people from war

7. Find a Cure for Cancer Foundation -
conducting research to help people who
die at a young age from preventable
cancers

8. Eye Research Institute - Applying
scientific skills and knowledge to
improve sight for those who might
otherwise be blind

9. Car Club - Restoring cars and showing
them at car shows in the hope of earning
prizes

10. Wheelchair Repair Club - Repairing
wheelchairs to send to countries where
many people have been hurt by
landmines

11. Schools Abroad - Using carpentry skills
to build new schools in communities
that lack the funds to do so

12. Refugee Aid - Helping people in
refugee camps find a new home or
return to their original home

Answers: 2, 5, 6, 7, 8, 10, 11, 12

Students may want to draw pictures of some of
these humanitarian activities.

Adaptation for Younger Students:

During the initial discussion, ask students to
name some basic qualities or habits people need
in order to show they care about other human
beings, i.e., love, kindness, sharing, courtesy,
and forgiveness. List them on the board.

Allow students to make posters or pictures of a
human form and write (Their Name) the
Humanitarian at the top. They can then label
each article of clothing on the form with one of
the qualities or habits listed. The posters can be
hung in the classroom or at home as reminders
of the need to continually practice. You may
want to create a poster of a world and have the
students cut out their forms and tape them to
the world. 

Remember to include all these qualities as
possibilities when conducting server nominations
each day at snack time or some other special
time of time when students are nominated for
service for practicing the habit-of-heart.
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Allow time for student choice. Set aside free
reading time and make available stories, articles
or books about people whose accomplishments
may have been motivated by humanitarianism.
Include scientists as well as people doing work
of a social nature. Include people around the
world. Have students each read a story and

discuss the different types of humanitarian acts
they read about. Have students write poetry
about the works of these individuals to include
in the books they will create. This activity
works well in literature circles or as an
individual activity.
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Activity 8: Identifying Humanitarian Motives in 
Reading, Social Studies and Science

Potential-Tapping Value of the Activity
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parks to play in. While on the conflict
bridge, both brothers will come to see the
value of working in the interest of humanity
over working only for self-interest.

▲ Two farmers have gone to another country to
help a small village develop an agricultural
project. The people there do not have
enough to eat. One of the visiting farmers
has suggested planting cotton and selling it
overseas and keeping some of the profits,
because he thinks he can make more money
personally selling cotton than grain. The
other farmer has suggested that the people
have more experience growing grain. If they
grow the grain, they can eat some of it and
sell some of it, and they will not have to rely
on others to keep their project going. 

▲ A brother and sister are looking forward to
an upcoming holiday when they know they
will receive gifts. Meanwhile, the local library
burns down and the city sets up a temporary
library in another building, but they have no
books for students who come to the library.
One child has asked that her mother save the
money she would have spent on gifts and
buy children’s books for the new library
instead. The other child doesn’t like this, for
fear he too will be asked to give up his gifts.
He wants his sister to tell their mother she

wasn’t serious about not getting any gifts. By
the time they meet in the middle of the
conflict bridge, the brother too must strive to
practice humanitarianism.

▲ You are the leader of a province who has
finally initiated work on an impressive new
cultural center. The neighboring province has
just experienced a flood that left many
people homeless and left the major hospital
in the area unusable. A messenger from that
province has come to urge you to take in all
the hospital patients and to take the money
you had set aside for the cultural center and
use it to rebuild the homes and community
structures in the other province. 

▲ You are the leader of a project to address the
problem of world hunger. You want to send
cattle to a particular country in need,
because you know your country has more
cattle to offer than money. The representative
of the country receiving the help is offended.
The predominant religion there does not
encourage people to eat meat. You feel the
people are ungrateful for your help. The
other country feels you are not really a
humanitarian, or you would care more about
their customs and understand their needs.
How can you work out your differences on
the conflict bridge?
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As a regular aspect of the conflict resolution
portion of Full-Circle Learning, students
practice guided imagery at least twice weekly, to
increase their focus and ability to manage stress
as well as to harness their thoughts and acquire
inner peace before conducting challenging
conversations. Teachers may adapt the script
each time a new habit-of-heart is introduced,
encouraging students to develop the skill of
applying these meditation practices on their
own. Play soft music and dim the lights each
time you conduct the exercise. For
Humanitarianism, the script is used to help
students develop trust, feel embraced by the
human family and foster altruistic identities.
Feel free to use or adapt the following script:

It is time to sit back and prepare for a special
journey. First, we all need to relax and settle

back in our chairs and close our eyes. We will
keep them closed through this entire journey.
Now, take a deep breath and hold it, then
slowly let it out. Take another deep breath and
slowly let it out. Tense your shoulder muscles
and relax them. Now your leg muscles, and
relax. Next, tense your stomach and back. Hold
it, hold it, and relax. Let your arms fill with air
as if they were balloons, and now, pop! The air
has gone out of them. Your legs are filling up
with air, and now, pop! Your legs are limp. Your
eyes are closed and you are totally relaxed.
Breathe in slowly. Breathe out slowly.

Now we can begin our journey. We are walking
through a garden of flowers of your favorite
color. You can smell them, fragrant in the sun.
Hummingbirds are drinking their nectar. The
sky is completely blue, and you hear a water

Activity 13: Guided Imagery: 
A Humanitarian Adventure

Potential-Tapping Value of the Activity
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fountain in the distance. You also hear beautiful
music, and you walk through the garden toward
the sound. 

When you reach the end of the garden path, you
see a very large stringed instrument, as big as a
boat. You are just small enough to fit inside the
holes where the sound comes out. When the bow
moves across the strings, the instrument takes off
and sails away, across an ocean that shimmers
like a thousand jewels, past singing whales and
laughing dolphins, to a land far away.

When at last it pulls up onto the white sands of
an island, you are so happy to be in the middle
of this adventure! You climb out of the boat and
walk around the island and begin to meet the
people there. Trees wave in the breeze. A parade
is taking place, so all the people are walking
across the island. They are people from every
land, wearing every kind of clothing, with every
color of skin and eyes and hair. Some are old,
some are young, some are in wheelchairs, some
are very thin and hungry looking, some are
obviously poor, but all of them look happy. They
come from all over the world. 

You stop and ask an old man, “What is
happening here?”

“Don’t you know?” he says. “We have come to
celebrate your arrival. Many of the people on
this island are sick or poor or tire or hungry, but
we heard you were coming, so now we are
happy.”

“But how do you know me?” you ask.

“We heard that a humanitarian was coming!
We can see by your face that you are the one! So
we know that if there is any way to help us, you
will do so. You will be our friend.”

“That I can do,” you say. With that, you turn
and see a tree laden with fruit. You fill your
arms to the brim and give some to each of the
children passing by who could not reach it.
Then you walk along the parade, greeting all
your new friends. You memorize their faces. You
want to know their stories. You want to
recognize them when you see them later in life,
as you know you will, again and again,
whenever you meet someone who is sick or
lonely or poor or tired or hungry. As your eyes
meet theirs, the people feel better already. They
know they have found another member of the
human family from a distant shore, and so have
you. 

You feel these new faces blazoned on your heart.
You want to take this close, happy feeling back
with you when you go home. You turn to find
your little boat and see that it has turned into a
great ship. As you enter the ship, your friends
climb on board with you. They all sail away
with you, and they offer you a great big pillow
on the ship’s bow. You nestle there and go to
sleep and sleep until the twinkling stars dim
and sunlight rises and you find yourself...(turn
up the lights)... back in the classroom. Now you
can take this dream with you wherever you go,
and share this feeling with others. 
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Ask students to identify the humanitarian
activities of their parents, grandparents,
neighbors, friends or community leaders and
others they have met. The subject could be
someone who simply makes a habit of taking
food to sick neighbors or doing kind deeds, or
it could be someone whose job or hobby is
humanitarian in nature, such as a doctor, nurse,
etc. Have each student choose one of these
people to honor for that person’s contributions
to humanity. They should write and illustrate
an entry for the class booklet describing the
service of the individual. 

Each student can each choose several ways to
honor the person. Then all the humanitarians
listed will be invited to an afternoon tea or
other event where students will present the
honors. Make sure all guests are honored

equally. In addition to receiving the booklets
citing the humanitarian stories students have
prepared over the month, here are some
additional possibilities students may choose
from:

• Write a thank you letter or card

• Paint a portrait or take a photograph of those
helped by this humanitarian

• Make a paper flower bouquet

• Write a speech recognizing the
accomplishments

• Make a plaque or certificate identifying the
work of the person
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• Give a performance such as a skit, song or
dance depicting the person’s work

• Make a T-shirt design (with their names on
the back) or an appliquÈd hat honoring all
the humanitarians 

At the special event, the students’ own
humanitarian creations can go on display. They
may also want to perform literary readings of
their texts, sing the songs they have learned
before presenting the humanitarian books with
stories and poems about humanitarians in the
culture, in their reading assignments, in the
classrooms and finally, in their midst! 

Before the event, follow the instructions on the
Teacher Resource Sheets to help students create
book covers, flower pots and/or greeting cards
for the project.

General Guidelines for Teaching Art

❑ Cover tables with butcher paper, plastic or
newspaper, attached with masking tape, to
safeguard furniture.

❑ Don’t use Tempera paint indoors unless you
have a room with linoleum floors designated
for art activity. You may want to take tables
outside for painting.

❑ Have sponges, napkins and water handy for
spills.

❑ Students should wear smocks or aprons. 
You can make disposable smocks out of trash
bags by cutting out semi-circles for the arms
and a neckline.
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(For this activity, refer to the worksheet Girls’
Education Statistics to examine the
opportunities for children in developing
countries. The statistics used are based on
Kenyan school children in 2000, estimated by
international aid agencies. During a portion of
the activity, you may have the students complete
the worksheet individually or during the class
discussion, as volunteers write the equations on
the board. Ask each student to convert the
percentages to images and make a chart. These
charts will go on display as students advocate 
for more egalitarian education.)

Ask students what they would think if you said
that only those who were born on certain days
of the week would be allowed to attend school
today, and the rest would have to go home.

Would it make sense? Why or why not? 

(Elicit the response that it is a random choice.
Students cannot determine on which day of the
week they will be born, nor does it make a
difference in their ability to learn or their right
to the opportunities that learning brings.)

Discuss with students the reasons why a girl
might be excluded from school and the reasons
she might need school even if she is unable to
attend.

Have students discuss why it is difficult to
remedy the situation for girls in some countries,
for reasons that relate specifically to their
community, while in other countries, providing
a family with a little more money would enable
the daughters to go to school. 

Activity 15: Rounding Off Statistics

Potential-Tapping Value of the Activity
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Discuss that children in some parts of the
world are educated for free, while children in
other areas do not all have access to free public
education. Some must help with the work of
the household instead of attending public
school or home school. This is especially true
for girls. 

In one such country, 85.6% of the girls attend
elementary school, but only 47.8% complete it.
Write these numbers on the board (or
distribute the worksheets) and ask student to

round them off (to 85% and 48%). Then ask
them to write an equation that shows what
percentage of the students begin school but
quit school before 6th grade. (85%-48%=37%)
What percentage of the girls never enter school
at all? (100%-85%=15%)

If they are able to pass a test in the 8th grade,
39% of the girls continue on to high school.
What percentage of the girls do not go to high
school? (100%-39% =61%) Is this more or
fewer than half of the girls? (Fewer.)
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Review the prefix and suffix charts used in the
language arts lesson. Point out that if you
remove the part of the word that refers to a
belief in something, you are left with the root
words human and egal or equal. Egalitarianism
means acting on the belief that all humans are
equal. 

Have students meet in groups of four to role
play a government council session. Each group
must identify new ways to make education
affordable. They can deal with their own
region, another region, or make up a country
with an imaginary name. In their consultation,
the students must practice a polite,
humanitarian code of ethics. 

Each group must agree on at least four ideas to
present to the class. One group member can
serve as the note taker, one can serve as the
graphic illustrator of the ideas, one can be the
oral presenter, and one can act as the mediator
if the group cannot agree to ratify all four
ideas. The criteria for deciding how to provide
better education for everyone in the
community are: 

1) It must be available to every type of person.

2) It must be available to people in every
region.

3) The group must explain who will pay for
the education.
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Allow time and materials for each group to
present their four ideas in oral presentations,
using visual aids.

Adaptation for Younger (Pre-K - 1)
Students: 

(Second graders may complete the assignment
above, if paired with older students. The
assignment above is appropriate for children,
adolescents and adults.)

Illustrate the point with animals. Let students
create hand puppets with paper bags. Half of
the students will be one animal and the other
half will be another. Set aside one part of the

room as an imaginary meadow where all the
animals like to gather to talk at night. When
half of the animals come down to the meadow
one night, the other half have decided they are
no longer welcome. They argue for awhile until
they must come up with a solution. Challenge
the students to sit in a council composed of all
the members of both sides and come up with
solutions. Guide them in their search for
solutions. 

Explain that when boys or girls treat each other
unfairly, it feels just the way it felt to those
animals. It is always better to sit down and
work out a solution that feels good to everyone.
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Explain that if egalitarianism means believing
in equality, humanitarianism means making
equality possible. It means providing the help.
One of the ways to help is to create awareness
of the situation by sharing our own knowledge
of it. We can do this by creating a chart. 

Point out that in rural villages, it is often more
difficult for families to earn a living than it is 
in the cities, so a person’s opportunity for
education may depend on where they live. 

Be aware that boys face similar challenges in the
same country. Only 2% more begin school and
only 1% more enter high school. Yet because
fewer girls go to school, this chart will focus on
girls.

Help students create large display charts by
following these steps: 

1. Convert the percentages into tens.

2. Draw and cut out ten paper girls. Cut out
basic shapes, but let students paint faces,
clothing and identities on the figures. 

3. Make a chart on blank paper, with the
heading: Educating Girls in Developing
Communities

4. Using the girls as symbols, with each girl
representing 10%, glue the ten girls to the
chart to indicate 100%.

5. Write an N under each of the girls who
never attended school. 

6. Write an E under each girl who entered
elementary school. 

7. Add a C under each girl who completed
elementary school. 

8. Add an H under each girl to also attended
high school. 

9. At the bottom of the chart, make a map 
key to explain what the letters mean.
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Invite a local artist to speak with the class about
artistic symbols of the feminine, whether they
be flowers, faces, mythological creatures, or
animals specific to your culture. Ask the artist
to bring samples of these works. Provide water-
based paints and paper or canvas. With some

basic guidance from the visiting artist, allow
students to paint abstract pictures of their
choice representing girls and women. After the
pictures have dried, frame them in simple 
white mats. 
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Please note: Field trips will greatly enhance 
your full-circle learning program! If at all
possible, create the transportation opportunities
and time necessary for students to take their
learning into the community and feel the
fulfillment of applying their knowledge and
convictions in meaningful ways. If this is
absolutely impossible, find ways to bring guest
presenters in to the classroom and to conduct the
spirit of the activities through letter-writing
projects, photos, videos of student performances,
and class programs with invited guests. 

Service Activities: Arrange for a day of public
appearances for the students. The first stop
could be a local elder care center, where
students can begin to form long-term

relationships with “adopted grandparents”
who lack family or frequent visitors. Each 
should include a group presentation from 
the students as well as time for personal
conversations between students and elders 
on the theme of the day.

Have the students sing the thematically linked
songs they have prepared and display their
feminine art work and posters as part of the
presentation. Have them explain why it is
important to educate girls.

Also arrange for students to have space and
time at a public event at a library, shopping
center, business club or other event, where they
can display their posters, sing their songs, sell

Activity 19: Humanitarians Tour the Town

Potential-Tapping Value of the Activity
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their art work, and explain to people the
reasons they feel it is important to educate girls.
If they are successful in selling their art work,
the funds can be given to a local education
project or school for girls. 

After this and every field trip, have students fill
out a copy of the field trip reflection form and
discuss who benefited from their project.
(Reproduce the same reflection sheet for later
habit-of-heart units.) If at all possible, follow
up and reinforce the benefits of the trip later
with news from the recipients of the service.
For instance, students might want to know if
selling their art work provided school supplies
for one girl to attend school for a month. 

If the students have selected a service project
based on the humanitarian stories, it may be
done by bringing in a special guest to receive
the gifts or by taking the students on field trips.
Schedule this project separately from the girls’
education trip, so as not to confuse the issues in
students’ minds. 

The tea to honor humanitarians may also be
conducted onsite or offsite, now or at the end
of the learning period.

Please see the following pages for
reproducible student worksheets for
the Humanitarianism habit-of-heart
lesson plans. 
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Rail Car Contents

Engines Cargo Cars Cabooses 
(Prefixes) (Root words) (Suffixes)

ultra (especially so) human y (an object that has this quality)

dis (to undo something) one tarian (one who practices)

un (without) solve ism (a belief or practice)

pre (before) vege ed (past tense;already did it)

sub (under) persist able (possible to do this)

ex (no longer a part of ) measure kind (relating to a certain group)

im (not) taste made (created by)

over (has much) beauty less (has none)

under (has little) come ful (has much)

inter (between; connected) develop ing (is doing at this moment)

extra (has lots) nation ty (an object that has this quality)

open (many possibilities) species ness (possessing this quality )

co (together) ordinary ily (doing something in this way)

multi (contains several) believe ance (the possession of this quality)

anti (opposite; doesn’t like) active ence (the possession of this quality)

be (to be) special al (the ability to be this way)

tri (three) operate tion (the act of doing this)

in (not) mind wide (from one place to another
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Habits-of-Heart Homework

Name: Date:

Habit: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _

How did you practice this week’s habit-of-heart at home? Draw a picture or write a description 
of something you did to practice it. Have your parent sign the paper before you return it to 
your teacher.

Parent’s or Adult’s Signature Date
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Teacher Resource Sheet: House Rules 

(Adapt for the Appropriate Lesson Plan)

Supplies:

9”x18” construction paper

9”X12” construction paper

white glue

scotch tape

double stick tape

fine-point water-based markers (Crayola)

rulers

gel pens (optional) 

Teacher Preparation:

1. Teacher may prepare foldable parts before
class by:

2. Cutting out 30- 6”x 9” rectangular pieces
out of the 9”x12” construction paper.

3. Fold each 6”x 9” rectangle in half. These
rectangles will be the roofs for the house.

4. Cut 30- 6”x18” rectangles out of 18”x11”
construction paper and fold into 4 equal
parts.

Procedures:

1. Students should write the rules and
procedures of the after school/summer
program on each wall of the house before
assembling it.   

2. Each wall can contain a separate set of rules.
For example, classroom rules, snack-time
rules, line-up procedures and field-trip
procedures. 

3. Students can decorate their house with
markers and pens for example drawing roof
tiles, windows doors (before assembling it).

4. Students will glue or tape the edges to form
the walls of the house.

5. Students will put double stick tape along the
widths of two opposing sides of the house
walls in order to attach the roof.

Variation of House Rules project:

Students can cut out or draw a basic house
shape from a poster board in groups of 3-4
students.  Each group can write a separate
rules/ procedures list on their house.  The end
projects can be hung in an appropriate place in
the classroom or playground to remind the
students of appropriate behavior.
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Kindness Clues

Name: Date:

Define which of the situations reflect someone a) simply being human and which ones reflect 
b) humanitarianism. Underline the context clues (words that tell you why the person committed 
the act).

1. Jake liked to go to the park and take off his shoes and lie on the cool grass. (___)

2. Jake liked to pick up litter at the park, so children playing barefoot in the park would not hurt
their feet stepping on something hard or sharp. (___)

3. Arielle spent her Saturdays at the mall where her mother worked. A variety of people from many
different places shopped there. She liked to say hello to the various customers who visited the
store and learn where they were from and find something to compliment about their language or
culture. (___)

4. Arielle spent her Saturdays at the mall where her mother worked. She grew very quickly, so she
always needed new clothes. Sometimes her mother would give her money to buy a new dress.
(___)

5. Roberto ate too many sweets at a party and became ill. He asked to go home and go to bed.
(___)

6. Roberto held a party to give sweets to the children at an orphanage on his street. He loved seeing
them happy when their lives had been full of sadness. (___)

7. Shandra did not like to see people suffer, so she volunteered to help cheer people up at the
hospital. (___)

8. Shandra liked to tell jokes, so she often performed for people in the lunch line. (___)
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Hunt for Humanitarians

Name: Date:

Which of the following activities and organizations relate to humanitarian causes or acts? Put a
checkmark beside each numbered item that shows evidence of humanitarianism. Explain which
humans are being helped by this cause. If the cause is more of a hobby or fun activity than a
humanitarian cause, write N/A or Not Applicable. 

1. Bowling League - playing against other teams for fun.

___________________________________________________________________________

2. Diabetes Awareness Walk - carrying signs and literature to inform people about how to prevent
this disease.

___________________________________________________________________________

3. Save the Whales - Banning Navy experiments that blast sonar explosions into the ocean, causing
whales to go deaf and sometimes to die.

___________________________________________________________________________

4. Star Gazers’ Club - Searching for new planets by looking through telescopes at night. 

___________________________________________________________________________

5. Feed the Children - Helping provide food for children in a country affected by famine.

___________________________________________________________________________
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6. International Peace Conference - Meeting with leaders of nations to explore ways to settle
differences and protect their people from war.

___________________________________________________________________________

7. Find a Cure for Cancer Foundation - conducting research to help people who die at a young age
from preventable cancers.

___________________________________________________________________________

8. Eye Research Institute - Applying scientific skills and knowledge to improve sight for those who
might otherwise be blind.

___________________________________________________________________________

9. Car Club - Restoring cars and showing them at car shows in the hope of earning prizes.

___________________________________________________________________________

10. Wheelchair Repair Club - Repairing wheelchairs to send to countries where many people have
been hurt by landmines.

___________________________________________________________________________

11. Schools Abroad - Using carpentry skills to build new schools in communities that lack the
funds to do so.

___________________________________________________________________________

12. Refugee Aid - Helping people in refugee camps find a new home or return to their original
home.

___________________________________________________________________________



87

Student Activity Sheet: Professors of Vocabulary 

Put on your professor’s hat. You are about to become the teacher. After you are assigned one of the
words below, meet with a partner. Read the word definition to your partner. Have your partner repeat
it back. Discuss what it means. Clarify any questions until you are sure you understand the correct
meaning. Now switch roles and have your partner do the same with his or her word.

Now prepare to teach the definitions to the class. Use skits, motions, posters, drawings or diagrams to
illustrate the meanings of the words. Check for understanding by asking class members to repeat the
definition. 

When everyone has had a chance to play professor, you will read a series of stories. As you silently read
the stories, watch for the words you have defined. Underline any unfamiliar words, so the class can
discuss the meanings afterward. 

Read the stories a second time aloud as a class, to discuss the importance of the stories.

rugby (noun): a British game similar to football with no time-outs

clients (noun): people who use the professional services of someone

tumors (noun): a mass of cells or tissue in the body that grow abnormally

quest (noun): a search or pursuit

immediately (adv.): quickly

procedure (noun): a particular way of doing things or a set of steps followed to accomplish
something

benefited (verb): helped or made better

adversity (noun): a condition of suffering, misfortune or calamity

trials (noun): difficulties, hardships or situations that cause suffering

ordeals (noun): severe or extreme trials

biopsy (noun): the removal of cells or tissue from the human body (usually to test the cells for
cancer)

malignant (adj.): cancerous 

occasion (noun): a particular time, day or event

pristine (adj.): fresh, clean, free from decay or uncorrupted by civilization

endure (verb): to remain firm under suffering or hardship

leeches (noun): bloodsucking worms with a sucker at each end; leeches live in freshwater such as
swamps and once attached to the ski, hold on to the victim

embassy (noun): the offices of the official representatives of one country (ambassadors) who are sent
to another country to maintain goodwill and positive relationships and to peacefully settle any issues
that arise between the countries
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Once upon a time, a young boy named Fasha
grew up believing that people should not only
care about doing things for themselves but
about spending their time to help people. He
liked playing rugby and soccer with his friends
and drawing and doing things that other
children like, but he knew there was more to
life than just those things.

This good-natured boy went to the university
and learned how to create architecture and
to design rooms to look beautiful. He wanted
to create places where people would enjoy
being together. He hoped some day he would
find a way to put his skills to good use.

One day, after graduating from the university,
Fasha received a visit from a friend he had
known at school. The friend, who had
studied science, wanted help starting a
business. Now, Fasha could have said that he
did not have time for
his friend or for this
project. After all, it
might take him away
from the architectural
work he enjoyed so
much. Yet, Fasha was
never one to refuse a
challenge. He soon
began to help
distribute his friend’s
scientific products. He
made calls and helped
find the companies
that might have a need
for the scientific
products. The
business soon found
clients. Fasha’s friendly
personality made it a
success. The services provided by the little
company, called Phenomenex, grew and
grew.

Scientists wanted to work for Fasha, because
they could see that he wanted the best for
everyone. He and his clients were interested 
in helping find such things as better
pharmaceuticals (drugs) to keep people
healthy. They wanted easier ways to purify
drinking water. They wanted to make tires
safer for the road. They created new
scientific products to protect historical
documents in libraries from decaying over
time.

Fasha’s scientists and all his employees cared
about finding solutions for the same things he
cared about. People wanted to work for this
kind man, and once they came to work for
him, they did their very best work, because
he treated them well and helped them help
others. When an employee suggested a
service project, everyone was welcome to go

along to help build
homes in another
country or tutor
school children in
exchange for
letting the children
cook breakfast. 

Once, the
company wanted
to help during a
national
humanitarian crisis.
They wanted to
help people who
had been badly
hurt in another
city. They wanted
to provide comfort
or help clear away
rubble. Fasha was

told that what the project needed was money
to help the victims, such as the families left
behind. Instead of just sending the company’s

The Story of Fasha (Farshad)

Fasha sets the example by being among the first to
give his own blood for strangers in need. One
year, workers volunteered to give their bone

marrow for an overseas co-worker who was ill.
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money to these victims, Fasha got all the
company employees and some of their
families involved. He invited them to take
several days off work to sell sandwiches in
the business park. All the money they raised
would be sent to help the victims of the
disaster. After collecting all the money from
the sandwich sale, his company matched the
same amount, so the final amount became
twice as much. He knew the company would
have spent less of its own money by keeping
the employees at their jobs and just making
one large contribution, but instead, he
wanted to
give everyone
the chance 
to help. The
employees
and their
families felt
good about
this decision.

The company
opened six
different
locations—
in the USA,
Europe, New
Zealand, and
Australia. Still,
everyone felt 
it was a close-knit family. Employees felt 
so committed, they accomplished the work 
of a corporation with many times more
employees. Fasha received recognition in his
field for his ethical business practices, and his
scientists’ discoveries made the world a
better place.

These were not the only things that made it
fun for Fasha to come to work every day. He
enjoyed all the employees and scientists, and
they really enjoyed working for the company.
They liked the beautiful offices, workout
rooms, game rooms, and cafeterias—all
designed by Fasha. They looked forward to
the fun family outings the company held.
They were even invited to use the meeting
rooms for free on nights and weekends for
their worship services and community
groups. Best of all, they received a warm
welcome from Fasha whenever they shared

ideas about
how to
bring
everyone
together 
to serve
the human
family.

Fasha
knew an
important
secret
about life.
When you
help a
friend, or
work with
others to

help their friends, your own circle of friends
may soon grow larger than you ever
imagined.

Fasha Mahjour’s company, Phenomenex, holds parties, 
water balloon contests and humanitarian events as well. 

They build homes and schools abroad, help children learn, 
and hold regular company blood drives.



90

Lauren grew up as a girl with a strong mother
and grandmother who taught her that girls
could be just as strong as boys. When she
received dolls and her brothers received
trucks as gifts, the siblings formed a team.
The dolls got into the trucks and did amazing
tricks on the living room rug. 

When Lauren grew up and married, she and
her husband Don had two daughters. They
wanted to make sure their own girls knew
that they could achieve any vision to which
they truly applied their efforts. Lauren started
a Girl Scout troop and soon recruited her
husband Don as her co-leader. They didn’t
want to have just any Girl Scout troop! They
wanted to teach the
girls to be self-
sufficient,
compassionate
community leaders
with a true vision
for how to
accomplish
humanitarian goals.
They took the girls
on trips to learn
how to rig a ship’s
sail boat. They had
them learn rope
climbing and other
challenges and how
to plan the food
and arrangements
for a weekend trip.
Most of all, they wanted them to learn how
to help others in the community.

So many girls wanted to join the troop that
they soon filled the house and would barely
fit in the room. Soon the boys in the
community wanted to find out what went on
at Lauren’s house, so Lauren and Don

opened their home one morning a week for
the Thursday breakfast club. Students came
together before school each week,
sometimes to cook and sometimes to be
served, to solve the issues of their lives
together as one big family. Lauren and Don
saw students through their school years, from
second grade through high school, and many
of them saw Lauren as their second mom. 

The girls’ favorite project was their cancer
project. They met cancer patients and spent
time with them, then each year, Lauren led
the girls on a 24-hour relay walk for cancer.
They discussed the needs of a cancer patient
and the importance of dignity for someone

who had lost their hair through
chemotherapy. They made packages
with hats for cancer patients in many
locations throughout their own
community and beyond. The hats
became known far and wide as a
valuable gift for the people with
cancer, and when the girls walked,
they knew the importance of the
cause for which they were raising
funding. Hundreds of people had
benefited from their work for cancer.

When Lauren was younger, she had
lived in an apartment with asbestos. 
It had filled her lungs and created
tumors that became apparent now
that she was grown. Suddenly Lauren
had to face her scout troop with the

news that she was no longer just the leader.
She was the patient. She too had developed
cancer! She was waiting to hear whether 
a procedure for lung cancer patients could
help remove her tumors. Her girls had an
opportunity to show the compassion and
understanding for her that they had learned
to show for others. Lauren, for her part, had

The Story of Lauren
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much work to do and did not want to be
slowed down with an illness. Yet rather than
feeling sorry for herself, she immediately
began seeking for a purpose in her disease
and turned it into yet one more quest. She
felt that she had been given this test so she
could speak to others with a more complete
understanding and empathy for what a 
cancer patient endures. By seeking for
purpose, even in adversity, Lauren had 
found ways to help others. 

When she went to a Scout meeting to
present some of her projects, one by one,
the other leaders hugged her. They told her
they were all praying that the rare surgery
she was about to face would help her.

Lauren went into surgery feeling the support
of many people, but when she opened her
eyes, the surgeon put her hand on her
shoulder and said, “Lauren, we decided not
to take the tumor out.” Oh, no, she thought.
It was too late.

“Don’t be alarmed,” he said, when he saw
her face. “We decided not to take the tumor
out because it had shrunk so much!” 
He requested a biopsy on the tumor again
that day to find whether it was cancerous
(malignant) and found it was not! How 
could a cancerous tumor suddenly not be
cancerous, he wondered? Lauren smiled. 
She did not ask how. She had many things 
to do for humanity, and many people waiting
for her to do them. 

Lauren Eslick leads Girl Scout Troop 701, pictured here with their Hats for Life project.
Lauren is pictured as a girl at left.
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Taboli got out of the cab and loaded the
passenger’s bags into the trunk. Everyone
hurried away from the airport to their
vacation destinations or business hotels. He
got back into the cab and started the motor.
His voice was pleasant, but his passenger did
not recognize the language as he answered 
a phone call from someone close to him, 
and his eyes misted with memories. It was 
a language little known among those outside 
his country.

“What brought you to this country?” the
passenger asked. What could he say? The
road ahead was long, so he could not pretend
that time did not permit him to tell the
painful story.

“I am a cab driver,” he said. “I did not come
here for fame or wealth or for the weather.
Most cab drivers
have a story. Me? 
I love my own
country back home.
But sad things
happened there
when I was young.
We had a civil war,
and one by one, I
watched my family
members die. When
my brothers were
killed, I knew the
neighbors who
killed them and was afraid my life would be
taken so I could not report them. My wife
and I had to escape very quickly and quietly,
with only the clothes we were wearing, two
small straws and some matches in our
pockets.”

Taboli began the sad story of walking out of
the country with his wife, living in the jungle

for several months to escape. They could
only eat by shooting small animals with a
thorn and a straw, and quickly cooking them
over a small fire before the hyenas spotted
their fire and came to attack them. When
they were too hot and tired to walk any
further each day, they washed in pools of
water where they had to watch for tigers
taking a drink. One day he spotted a tiger 
too late when his wife had gone down to the
pond. He crawled to the water and down to
her side, and motioned to her to take one of
the straws. Together, they slid underwater to
hide and breathe through the straws until 
the tigers became confused about where 
they had gone and finally left. On another
occasion, they were chased by alligators
when floating down the river. When the rains
came, they had to pick leeches off their skin.
The leeches left painful wounds and scars.

Then when the water
almost washed his
wife away, poor
Taboli rushed in to
save her and held
onto her so long, he
has permanent scars
from the thorny
bushes that cut his
arms.

Taboli told of his trials
like an adventure

story, leaving his passenger in laughter and
tears, and she said it could be a movie or a
book, but he confessed, “It is a painful story
that I do not retell often. Now that I am
reliving it, I will not sleep tonight—but oh,
when I hear people complain about flooding
because it ruins their day at the beach, how I
want to tell them about those leeches! They
do not know what a real flood is like!” He
looked at the pristine hills around him.

The Story of Taboli*
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“People have come here from every country
of the world with stories like mine. 
It doesn’t have to be Ethiopia or Sudan. I
know cab drivers from Russia, Armenia,
Yemen, Uganda, everywhere! I am no
different. People who live with peace and
plenty have no idea what others endure,
except for those who open their eyes and
their hearts to help.”                     

The story took a turn for the better, as
someone soon came along with eyes and a
heart to match. At last Taboli and his wife
crossed the border into the neighboring
country, where they went to live in a refugee
camp. By now, they were thin and tired and
sick, but still, when an American walked
through the camp, he took an interest in
them and found that Taboli had special skills
that would be helpful at the US embassy. The
two were taken away to live and work in the
embassy. Taboli kept the electrical systems
running, and his wife kept the buildings clean.
One day, the embassy doctor insisted that
Taboli take a physical exam, to determine
why he was so thin.

“Oh, no,” Taboli said. “I am fit and fine.” He
was afraid he would lose his job and be sent
back home to be killed if the physicians found
him unhealthy, but the doctor insisted on the
exam, saying he could come work for him if
he lost his job because of his health. When he
finally consented, the exam proved startling.
Taboli’s ordeal in the desert had left him with
lung disease, heart disease and so many
health issues, the doctor could barely believe
he was alive. 

“A man who could live through all this must
have the best treatment possible!” he said.
With that, he called his friend, a surgeon at
the best overseas hospital he knew, and
asked him to perform the surgeries for free.

He would arrange for the airfare to be paid
to put Taboli on the next plane for immediate
surgery. Taboli resisted at first, still afraid he
would lose his job, but when he and his wife
stepped off the plane, the ambulance was
waiting and would not listen to his protests.
They whisked him off to the hospital and
operated as quickly as possible. The surgeons
mended his heart but could not repair his
lungs. They watched over him in the coming
weeks as his situation grew worse. “Who is
responsible for this patient, anyway?” they
asked. “We cannot keep him here any longer.
He is going to die.”

Someone suggested they call the embassy
doctor who had sent him, who said, “You
cannot give up on this patient! A person who
has survived all this must have the best
treatment possible. I will arrange for the
payment. Do whatever you can, for this man
shall live!” Sure enough, they went back into
surgery and repaired Taboli’s lungs, and he
did survive. Then, after the long recovery, the
humanitarian doctor and his friend saw to it
that Taboli and his wife found work that
would no longer strain their health, so he
could become healthy again. That is how he
came to be a cab driver.

Eventually, Taboli and his wife grew strong
enough to have a son and, when he was six,
told him of their adventures escaping through
the jungle and struggling to stay alive to give
him life. The boy’s eyes grew wide when he
heard the story. Taboli felt that he himself had
grown a little wide, so much that his doctors
put him on a diet. Yes, these were the same
humanitarian doctors he had known for so
many years, who now invited him for dinner
every now and then, just to recall how they
met and to be grateful for their friendship. 

*The name has been changed, but the story is true.
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Student Worksheet: 
Our Habits Write Our Humanitarian Stories

Whatever else you become—a business leader, a scientist, a parent, a community leader, a cab
driver, a refugee, or a doctor—everyone can become a humanitarian. All it takes is an effort to
practice positive habits-of-heart. 

Underline evidence of these habits in the sentences within the stories. For example, if someone
showed concern for others, underline the sentence that shows this. If someone practiced love or
kindness or understanding or determination, underline it. Perhaps they showed the ability to look
ahead or to feel universally connected. Underline anything that will help you see a pattern in the
habits practiced by humanitarians. 

Now list some similar habits practiced by Fasha, Lauren, Taboli and Taboli’s doctors.

What might the outcome have been in each story if everyone had been lazy, uncaring and lacking
in a vision of how life could be better for others? 

In Fasha’s story: 

In Lauren’s story: 

In Taboli’s story: 

How do you see your life as an adult? What habits are you developing today that might affect the
story you write in the years ahead? Let’s get to work on those habits! 

.
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I want (or my position is)...

I feel... 

I feel this way because...

My understanding of you is..... (The Empathy Step)

Maybe we should try to...

Choose the best of three solutions and shake on it.

Maybe we should try to...

My understanding of you is..... (The Empathy Step)

I feel this way because...

I feel...

I want (or my position is)...

Sample Conflict Resolution Bridge
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The Conflict Resolution Bridge enables two
people to peacefully resolve a conflict. The
conflict can be real, imagined or based on a
current event, literature assignment or historical
event. The bridge can be used to settle labor
disputes, civic government issues, peer group
conflicts, rivalry between boys and girls or
brothers and sisters, or even to evaluate how
wars might be prevented. The bridge can
prepare students to live peaceably at home, 
at school, or in the community as future leaders 
in society. It can also help families develop
these skills together.

To use the bridge, two people stand at opposite
ends, facing each other. A third person may
serve as the mediator, if desired. This person
first describes the conflict to them and
challenges them to try to practice a certain
habit-of-heart as they cross the bridge. 
(The habit-of-heart might be compassion,
peacefulness, forgiveness, trust, or sacrifice or
some other appropriate habit.) The participants
will take six steps toward each other through
the process. If there is a group present, the
mediator can ask the participants to stop 
when they are struggling and ask for audience
suggestions. 

On Step #1, the first person states what he or
she wants, or states his or her position in the
dispute. The person at the opposite end of the
bridge then states his or her desire or position. 

On Step 1 the participants state the wants or
positions that are causing a feeling of separation
or conflict between them. After both people
complete Step #1, they take a step toward each
other, moving to Step #2 on the bridge. 

On Step #2, each person takes turns beginning
a sentence with the words “I feel...” to describe
the feeling or feelings he or she is having that
are caused by the differing wants or positions.

They cannot begin the sentence, “I feel that
you are a....” which expresses a judgment about
the other person. They must instead state an
emotion they are feeling. Next, they can take a
step toward each other, moving on to Step #3
of the bridge. 

On Step #3, each person takes turns beginning
a sentence with the words “I feel this way
because...” to describe the reasons or situation
that caused their feelings. This is an important
step, because here, they give their partner a
chance to develop understanding and empathy
for their position, while becoming more
objective about their own situation and what
caused their feelings.

On Step #4, each person paraphrases the other
person’s feelings or shows that they understand
and empathize with the other person. On this
step, it becomes clear that each person has
needs. Both people begin to develop a desire to
find solutions that will help the other person as
well as meeting their own needs. 

On Step #5, each partner contributes one or
more solutions. They evaluate the solutions in
terms of how well they address the needs of
both partners. On Step #6, they agree on a
solution and shake hands. 

The partners evaluate how they specifically
addressed the current habit-of-heart as they
crossed the bridge. For instance, a conflict
might be resolved differently if the specific 
goal is forgiveness than if the goal is
humanitarianism. There are many creative
approaches that still fall within the guidelines
of the bridge.

Instructions for Using the Conflict Bridge,
Habits-of-Heart Style
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Humanitarian Award

In recognition of

_____________________________________________________

For practicing the following habits-of-heart:

_____________________________________________________

_____________________________________________________

Awarded this day of ________________, 

in the year ___________ by

_________________________________________________

2
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Humanitarian Hero Book Covers

Supplies:

60 pieces of card stock

art tissue (30 sheets)

permanent markers (variety of colors)

10- 4 oz bottles of white glue

water

30 disposable cups

scissors

rulers

pencils

paintbrushes #’s 8-12 flat or round (one per student)

container/bowl 

Teacher preparations:

1. Mix one part water and 2 parts white glue in a container or bowl not used for food storage.

2. Pour the above mixture into the disposable cups, filling each cup about 1/3 full.

3. Cut the art tissue into five or six parts and distribute variety of colors to each student.

4. Make a one-inch margin with pencil on the left-hand side of each card stock.

5. Teachers should clearly point out that no glue/water or tissue should be put in the one-inch
margin (for binding purposes).

Procedures:

1. Students should tear or cut abstract or simple representative shapes and words on each piece.
(Write with permanent markers only)

2. Arrange one piece at a time on the card stock and brush on glue/water mixture.

3. Brushing on too much glue/water will make the card stock warp. The tissue should be wet and
flat as opposed to being drenched.

4. Let book covers dry for 24 hours. Book covers will warp slightly, so place under stack of books 
to flatten out overnight. 

A
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Supplies:

(81/2 “x 11”) black construction paper

(81/2 “x 11”) gray construction paper

(81/2 “x 11”) white construction paper

black markers 

pencils

bottles of glue

erasers

scissors

card stock and envelopes (depending on how
many teacher wants to reproduce on a copier)

Teacher procedures:

1. Teacher will show examples of black, white
and gray designs.

2. Teacher will write and explain guidelines for
student designs:

• Students may cut shapes or make line
drawings.

• Students may include lettering on their
designs.

• Student designs must depict a virtue 
or illustrations about the organization or
cause the students are championing. 

3. Teacher will reproduce students’ completed
designs on card stock.  The teacher will
adjust photocopier to shrink the design 
at 50% or 25% of original size.

Student procedures:

1. Students will sketch out several designs and
choose the best one with the help of the
teacher.

2. After completing the design, the class will
determine how many cards are needed to
meet the goal of the fundraiser.

3. Students will tie or wrap groups of five or
ten cards in order to sell as a fundraiser or 
to give as gifts to guests or honorees. 

Greeting Cards

:
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Flower Pots

Supplies:

Paper cups

Tissue paper

Construction paper

Popsicle sticks

Glue

Paintbrushes

Markers

Foam/floral or Styrofoam

Teacher procedures:

1. Repeat steps for book covers.

2. Teacher will cut foam into small squares.

Student Procedures:

1. Write name under the cup.

2. Glue tissue paper in and out side of the cup
(not bottom of the cup).

3. Let dry 24 hours.

4. Students can make a variety of flowers out 
of construction paper.

5. Students can glue their flowers to popsicle
sticks.  Students can make leaves out of
construction paper and attach to the 
popsicle sticks.

6. Students will glue foam inside their cups
(after cups are dry).

7. Students will arrange their flowers inside
their flowerpots by sticking the Popsicle
sticks into the foam.

8. Students will stuff and glue floral moss 
or crumpled tissue paper inside the cup 
to cover the foam.

g

,
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Girls Education Statistics

Name: Date:

The children of a developing country do not have access to free public education. Some must
help with the work of the household instead of attending public school or home school. This is
especially true for girls. Be aware that boys face similar changes in the same country. Only 2%
more begin school and only 1% more enter high school. Yet because fewer girls go to school, 
this worksheet will focus on girls. 

1. In this developing country, 85.6% of girls attend elementary school, but only 47.8% complete
it. Round off these numbers. What percentage of the students begins school but quit before
6th grade?

2. What percentage of the girls never enters school at all?

3. If they are able to pass a test in the 8th grade, 39% of the girls continue on to high school.
What percentage of girls do not go to high school? Is this more or less than half of the girls?  
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Service Project Reflection Form

Name: Date:

1. Who benefited from this service project:

2. How it felt to know that someone benefited from this service project: 

3. What new skills I learned while completing this project:

4. What new information I learned while completing the project:

5. What I can do to continue my commitment to those I served: 
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Habit-of-Heart: Farsightedness
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Lesson Objectives

Character Education Goals

Students will:

• Consider the impact of farsightedness ion
personal choices and long-term health and
happiness.

• Consider the impact of farsightedness on our
ability to help others.

• Consider the impact of farsightedness on
health.

• Learn from parents and elders about the
positive long-range choices they have made
and set long-range goals at home with
parents.

Academic Goals

Students will:

• Compare climactic regions and the causes of
drought in different parts of the world.

• Understand the relationship between human
environmental choices and drought.

• Understand the relationship between drought
and hunger.

• Collaborate to research ways to reduce hunger
and make potable drinking water more
accessible. 

• Adapt information on hunger into
percentages statistics to create bar graphs. 

• Use writing skills to show understanding of
causes and solutions to a social issue and to
show understanding of the importance of
long-range thinking in scientific research and
community development planning.

• Conduct collaborative pasteurization
experiments and apply knowledge to human
problems.

• Apply math skills to food preparation to feed
the hungry.

• Learn about agriculture and food distribution
from members of the community.

Artistic Goals

Students will:

• Learn to create painted eggs as gifts for guest
presenters who address hunger issues.

• Learn songs relevant to the themes. 

Conflict Resolution Goals

Students will:

• See the long-term consequences of conflicts
on relationships.

• Apply farsighted thinking to conflict
resolution techniques in resolving personal
issues. 

• Apply farsighted thinking to conflict
resolution techniques in resolving
hypothetical conflicts over water rights and oil
rights.

• Use guided imagery to influence their ability
to think of long-term consequences during a
moment of conflict. 

Community Service

Students will:

• Layer knowledge with that of students in
another region to submit suggestions and help
in to an international agency addressing world
hunger.

• Honor and assist local farmers and food
distributors feeding the local community.

• Submit suggestions to local agencies serving
the hungry.

Habit-of-Heart: Farsightedness
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The habit of farsightedness refers to showing
foresight and good judgment. It means wisely
looking at the long-term effects of the choices
you make today. This game will introduce it in
a memorable way. If you cannot acquire a set of
dominoes, wooden blocks or even textbooks
will work. 

Before the class period, cut out the strips on 
the Domino Effect Word Strips sheet. Fasten
them to the backs of two sets of Dominoes. 
Set them up vertically on a table or desk 
before class begins.

On the day of class:

1. To illustrate this principle, explain that you
will ask two students who feel confident they
can knock over the dominoes to come up 
and do so.

2. When they have succeeded, have twelve
students line up behind each of the first
students.

3. Alternate between the two lines. Each
student should read one more domino in the
sequence of choices made by the first person. 

G
IS

Activity 1: Oh! Domino!

Habit-of-Heart: Farsightedness

Potential-Tapping Value of the Activity
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4. The next student reads the concurrent choice
made by the second person. By the time they
finish, the students will have completed both
sets of choices.

Discuss the term “the Domino effect” (the
outcome of an event or decision that tips off a
series of negative consequences.) Have the class
discuss how the early choices made by these
individuals affected their whole lives. Point out
the fact that at any point in time, the second
student could have reversed the process by
exercising a certain habit. Have them guess the
habit. 

Accept a range of responses, then introduce the
habit, “Farsightedness.” 

To explain the habit, ask if anyone in the room
wearing glasses if they can explain the
difference between near-sightedness and
farsightedness. (Near-sighted means you can see
objects up close best; farsighted means you can
see distant objects best.) 

Explain that while both types of vision are
important, you cannot know what awaits you
ahead unless you can see far away into the
distance. In the same way, if we are not willing
or able to look at events that could happen in
the future, we are not always able to make the
best choices today.

Developing farsightedness or foresight means
stopping to think about the long-term
consequences of our choices. If a person in jail
knew how boring or uncomfortable or
frightening it was to be in jail, he or she might
have made a different choice before committing
a crime. 

If a person knew that working hard in school
could lead to a job they would enjoy for the
rest of their lives, they might make a different
choice. These are just two examples. Students
face many others in the course of each day,
week and year. By practicing farsightedness, we
can improve the choices we make and lead
happier lives.
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Give each student five colored pipe cleaners
and a piece of white adhesive tape. 

Have them shape and connect the pipe cleaners
into eye-glasses, then write their names on the
tape and attach it to the side of the frames. 

Explain that these are their imaginary, magical
farsighted glasses that help them see far into the
future. 

As each student completes the following role
play, have them respond at first without using
their farsighted glasses. Then they can respond
a second time wearing the magic glasses and see
how farsightedness shapes their choices. (You
can add additional scenarios or have several
students try the same one to give more students
a chance to participate.) 

Tell students that you will distribute the glasses
at a certain time each day, so they will
remember to use farsightedness throughout 
the day. Make sure students understand that
the glasses are a metaphor for looking ahead 
in our mind’s eye to see the consequences of
our choices. 

Role Play 1: Sweet Treats

You are at a friend’s party. The table is full of
sweets. You feel like eating a lot, since you don’t
get many sweets at home. What will you do?

Role Play 2: Knowing How to Give

You heard of a great humanitarian who gave
38% of her income to help the people in the

G
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Activity 2: Farsighted Role Plays

Potential-Tapping Value of the Activity
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poor community she came from. This
impressed you, and some day you would like to
do the same, so you expressed interest when
your teacher gave a math homework
assignment about percentages. Now you have a
chance to go out with friends instead of
completing your homework. What will you do?

Role Play 3: Using Your Head

Your mother tells you to wear a helmet as you
go out to ride your bike. You’re in a hurry so
you don’t want to stop and look for it. What
might happen if you don’t? What might happen
if you do?

Role Play 4: Unwanted Guests 
and Bad Ways to Digest

You like to store unhealthy late night snacks in
your room, so you have a special drawer for
unwrapped packages of food. You wondered
why your parents asked you not to do this.
What might happen if you don’t exercise
farsightedness? What might happen if you do
exercise farsightedness?

Role Play 5: Being on the Ball

(Ask several students to come forward together
and role play this one.)

You are playing ball with friends. They won’t
give you the ball. You feel yourself becoming
angry. What will happen if you don’t practice
farsightedness? What will happen if you do
practice farsightedness? (If students do not,
incorporate the stress reduction techniques
they’ve learned into this role play.)

Discussion

Do you make decisions differently when you
think about the long-term consequences?
(Invite students to share personal examples if
they wish. Help them draw on past experience
to see the value of farsightedness.)

When you have a decision to make or a
situation you must respond to, have you found
it helpful to think about it overnight? (Point
out that a farsighted decision is a more
thoughtful one and requires more time. When
we think things through carefully, we can make
choices that feel better in the end.)

When you allow students to take their glasses
home, ask them to keep them in a prominent
place and wear them as a reminder whenever
they have to make a choice in which
farsightedness might pay off.

Adaptation for Young Students:

Include examples such as pulling a pet’s tail
knowing it might hurt the animal, or going to
bed on time knowing it will be difficult to
wake up the next morning.
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Reproduce and distribute the standard Habits-
of-Heart homework worksheet and challenge
students to set one long-range goal at home
with their parents. In addition to the standard
homework sheet, ask students to interview their
parents about a choice they made or a skill they
developed when they were young that has

served them well in adulthood. Have the
students bring a show-and-tell item to illustrate
their story and share it in class the next day.
The item might be an old photo, a certificate, 
a book or some other object they identify with
their parents’ help.

OA
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Remember to allow time each day for students
to link some aspect of their school day lesson
content to the habit-of-heart and record it in
their journals or created related knowledge
products. (See Activity 9 in the
Humanitarianism Chapter.)

Examples of farsightedness content
connections:

• Which geography, social studies or history
lessons showed farsighted planning on the
part of leaders, trading partners, farmers or
preservers of culture? Skits, murals or journal
logs and calendars could illustrate the point.

• Challenge students to add a story problem 
to each day’s math assignment in which a
character takes a farsighted approach to
spending and saving money.

• After a science experiment, have students
document both the short-term and the long-
term results.

• Discuss characters in literature assignments
who did or did not show farsightedness, and
describe the outcome of their choices. They
could donate book reviews of the books to 
the school librarian or newspaper.

Activity 4: Journal Writing or Knowledge Products

Potential-Tapping Value of the Activity
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Object Lesson

Set a glass or bottle of water on the table, along
with several other items such as jewelry,
glassware, money, a reading book and sports
gear.

Ask students to identify the most valuable
object on the table. They must come up with at
least three reasons for their choice and vote on
the choice before you give them a response.
Once they have completed this process, offer
this concept:

Water is the most valuable resource on 
earth for many reasons: 

1. Every human being relies on it for survival
even more than on food. In fact, humans are
98% liquid, so they must replenish the water
in their bodies daily.

2. Water nourishes trees, which give off the
oxygen we breathe.

3. Agriculture requires water, so we could not
grow fruits and vegetables without it.

4. Animals also drink water, so there would be
fewer animals if there were a shortage of
water.

5. Water helps boats transport materials from
one area to another, which helps countries
trade with one another.

Activity 5: Connecting Farsightedness 
to Science and Society

Potential-Tapping Value of the Activity
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6. We use water to keep our bodies, food and
living areas clean. Without water, the germs
in our environment would spread more
illness.

7. Without enough water to drink, we could
not flush these impurities out of our bodies,
so more people would die of diseases such as
diphtheria and malaria. 

8. Water supports sea animals and fish, which
contribute to the world’s food supply, offer
healthy sources of protein and add richness
and variety to the animal kingdom.

9. Water makes our world more beautiful.
Waterfalls, oceans and rivers have inspired
poets, writers, painters, walkers and
onlookers since the dawn of civilization. 

Discussion and Demonstration Points

• Ask, Have you ever wondered how some
plants, such as cacti, sorghum, wheat, and
maize survive even in fairly dry climates? 
(If students are not familiar with some of
these plants, they will be defined in the
vocabulary words.)

• Some drought-resistant plant roots dig for
water. Other plants are efficient at storing
water. Explain that plants strive each day 
to grow and gain mass, but they also seek 
to gain water.

• Demonstrate this to students by standing
with both arms outstretched and fists
clenched. Alternate opening first one fist,
then closing it and opening the other fist.
(Have students conduct the exercise 
with you.)

• Explain that scientists are searching for 
a genome that allows plants to give off a
chemical to help them maintain this balance.
Point out that humans, like plants, need

water every day and must conserve water in a
drought-stricken climate. Some people are
more drought-resistant than others, from
living in a dry climate for so long, but
everyone needs water.

• Tell students the story of a recent aid worker
who had always lived in a country with
running water and then went to work in a
country where people have little access to
clean drinking water. Upon returning, she
marveled every time she could turn on a tap
and let the water flow into a glass and know
that it was all right to drink it, for tomorrow
there would still be more water in the tap!

• Show students a world globe. Ask them to
note areas where they see a lot of water and
areas where there is only a little. Challenge
students to come up with answers to the
following questions:

❖ If people everywhere need water, yet the
earth has vast dry regions and deserts,
how do the people in those areas live?
How do they get enough water for
drinking, washing, growing food, keeping
animals alive, etc.?

❖ Who planned the systems that carry water
from one area to another? 

❖ What habit-of-heart was essential, since
the beginning of civilization, for making
sure that everyone on the planet had
water?

❖ Today we have the water we need in most
communities, but will we always? What
could make a difference? 

Discuss the statement, What’s good for a
person is good for a world community. Ask
students what they think it means.
Farsightedness can help us make better choices
for everyone. 
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Distribute the reproducible worksheet Reading
and Thinking, which summarizes the theories 
of prominent social scientists such as Jared
Diamond. (13)

After students have written their own ideas on
the worksheet, merge them into a class list of
things people in your community can do to
conserve natural resources. Then lead a more
global discussion and present the following
information on the board:

• Countries with the smallest population tend
to use the largest percentage of oil.

• People drive more in these countries than
elsewhere. 

• The cars release harmful pollutants into the
air that change the earth’s atmosphere and
contribute to global warming. 

• Scientists have developed electric cars, hybrid
cars, fuels using hydrogen and other solutions

to reduce the increase in pollution. 

• Individuals can make responsible choices
about what they drive, and how often they
walk, ride a bicycle, carpool or use other
buses, subways and other responsible
transportation choices.

Have students add any relevant details to their
class list based on this information. Then have
them fill out the second worksheet, The Value
of Looking Ahead.

Ask students to draw small pictures or symbols
in each of the boxes to represent the farsighted
steps taken by individuals to influence global
problems.

Lead a discussion of the relationship between
seemingly unrelated environmental decisions
(how much oil to use) and future consequences
to the well being of human communities (how
much food a community has). 
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Challenge students to use the conflict bridge to
resolve the following conflicts, spanning the
personal to the global. Appoint two students to
act out each role play and a third to act as
mediator. The mediator can ask the other two
students to stop at any time and ask for
audience input, to make sure their responses
reflect farsightedness. 

Allow more than one set of students to act out
each conflict, as time permits, to demonstrate
that there may be more than one possible
problem-solving approach to the same
situation. These are strategies you can use
whenever students use the conflict bridge. 

Conflict 1: Long-Range 
Consequences of a Choice

You have just learned that you have a chance to
go to an amusement park in another city with a
friend whose family is going. She has many
other friends who can go with her but has given
you first choice. You have looked at the date,
however, and realized that your cousin will be
playing in a special musical recital on the same
day and expects you to be there. You want to
ask your parents if you can go to the
amusement park instead. However, you know
that if you look into the future, making that
choice may affect your cousin’s feelings and
may also affect your relationship with her for a
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long time to come, as this is a day she has
looked forward to, and you are her closest
companion. She is about to approach you on
the conflict bridge to say that she would like
you to come. 

Conflict 2: Water Wars

Challenge students to role play a conflict
between two regions disputing water rights.
The southern region has large cities with new
residents and needs more water to support its
growing population. The northern region has
been sharing its water, pumping water through
a large canal to the south but, as the climate 
has changed, the farmers in the valleys there
need to keep more of the water to support the
many farms that supply food for people 
around the world. Have two students role 
play this conflict. 

Conflict 3: Nations in Conflict

One nation is running out of oil and wants to
take control of a smaller nation, to harness its
oil resources. The allies of the first nation do
not support this war, even though the larger
nation says it will provide a better life and
government for the people there. The smaller
nation, for its part, does not want to be
controlled, even though it wants a better

government. Both nations need to discuss the
long-term consequences of their position as
they cross the conflict bridge. 

Put newspaper articles on each table and ask
students to find other conflicts they can resolve
where farsightedness will make a difference. 

Conflict #4

Prepare to resolve the following conflict by
conducting the experiment on the resource
sheet, The Glass is Half-Full: Understanding
the Greenhouse Effect.

You and a friend are arguing about whether to
start a company together. Your company will
create new chemicals for making household
cleansers. These products will be inexpensive
to buy, so you know they will offer short-term
benefits for families.  However, you have not
yet come up with a way to build the factory
that creates the chemicals in a way that does
not emit greenhouse gases into the air. One
partner knows you can make money off the
idea and put the money into researching a
better idea. The other partner is concerned
about what will happen to the chemicals that
are trapped in the air by the greenhouse effect.
What will you do? 
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Utilize this at least twice a week during this
unit or whenever students seem restless or
unfocused. Remind students to apply this
meditation on their own whenever they feel
alienated, lonely or in conflict. Play soft music
and dim the lights. Listen to the Sweet Dreams
CD as an example. Feel free to use or adapt the
following script:

It is time to sit back and prepare for a special
journey. First, we all need to relax and settle
back in our chairs and close our eyes. We will
keep them closed through this entire journey.
Now, take a deep breath and hold it, then
slowly let it out. Take another deep breath and
slowly let it out. Tense your shoulder muscles
and relax them. Now your leg muscles, and
relax. Next, tense your stomach and back. Hold
it, hold it, and relax. Let your arms fill with air
as if they were balloons, and now, pop! They air

has gone out of them. Your legs are filling up
with air, and now, pop! Your legs are limp. Your
eyes are closed and you are totally relaxed.
Breathe in slowly. Breathe out slowly.

Now we can begin our journey. We are walking
along a path in the country. Farmers are
growing things all around us. We can smell new
life in the air, and the air is very clean here. A
new rain fell last night, and now it is early
morning, so the earth is fresh and moist. Birds
carry a high tune today, darting in and out of
the wisps of clouds still braided through the sky
after the storm cleared. 

The grass grows tall, and we can hear a breath
of wind whispering through it, calming us. In
the distance, we see beautiful trees, blossoming
after the new rain. The trees mark a crossroad,
where we must decide which way to go.
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We turn and look in each direction. In the
valley to the left, the sun has already warmed
the trees, and the trees are bearing fruit, already
sticky and falling off the trees, their leaves
crumpled on the ground beside them. We know
we can pick them all today, and eat them until
we are fat and full, but they will be gone
tomorrow and we will be hungry again. 

To the right, along the steep mountainside, we
see a much longer line of trees with only buds.
Some of the trees need pruning, but these trees
seem to go on forever. If we follow this path, we
may have to work harder, but as time goes on,
we will have fruit for ourselves and enough to
share with many others. 

We smell the blossoms waving to us like gloved
hands, and we turn and follow the harder,
higher climb to the right, picking a firm fruit
now and then. It feels so good to walk this path,
because we know it is the path of farsightedness,
and thus it is the path of honor. We find a large
basket by the road in which to carry the fruit.
When at last we reach the end of the trail, a
village of people stand waiting for us. We have a
large basket of fruit to give them as a peace
offering. They hold out their hands to us in
gratitude. We took the right road. We found
food, friendship and peace. We will carry this
peace with us as we go, always looking at the
road ahead. 
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Before preparing this lesson, arrange for
students to create a collaborative relationship
with students in another climactic region. 
If this cannot be arranged through your school,
it may be accomplished through internet
resources, or you may contact a 
non-governmental international organization 
such as UNESCO, UNICEF, or Childreach
International. Perhaps you will find a
connection through a friend or relative of 
a staff member, student or volunteer. If you
cannot find a suitable connection, contact 
Full-Circle Learning at fullcirclelearning.org.

Conduct a demonstration of the effects of
deforestation for the class using the following
materials:

• waxed paper or aluminum foil. 

• 4-6 cups of soil 

• 2-6 firm-stemmed, broad-leafed plants or
flowers (to represent trees)

• watering can or spray bottle of water 

• heat lamp or sterno cube 

Line a table with waxed paper or aluminum
foil. Place a one-two inch layer of dirt on the
table and insert several broad-leafed plants or
flowers in the dirt to represent trees. Sprinkle or
spray water beneath the shade of the leaves to
represent rainfall. Dig a small circular canal
around each plant and fill it with water.

Allow students to touch the soil under each of
the plants to make sure they are equally wet
(not drenched). Then remove one of the plants
and turn a flashlight or heat lamp on the soil
where that plant stood. Allow students to touch
the soil under that plant after a few seconds,
then after a minute, then again after two
minutes. Have them compare how well the soil
under the other plants retained the moisture
compared to the unprotected soil exposed to
the heat of the sun. Have them observe the
water in the wells or canals that were shaded 
as opposed to the one heated and exposed.

Discuss what the demonstration shows about
what can happen to water resources when an
area that was once forested loses it trees. (Water
that was underground and fed the roots of
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crops in the area eventually dries up and is no
longer available. It can affect food supplies as
well as drinking water in canals and rivers.)

Ask some of the reasons such an event might
occur, such as:

• Too many trees are cut down because they are
the only available fuel source for cooking and
heating.

• Too many trees are cut down because they are
the primary building material.

• Too many trees are cut down because wood
might be the primary export, and people rely
on it to make a living.

Discuss the fact that deforestation contributes
to the lack of water, as it removes shade and
prevents the ground from retaining its
moisture. In some remote areas, where people
burn wood to cook their meals, they have used
too many trees. So few trees remain that people
have to walk a long way for wood. The land is
so dry that they also have to walk a long way
for water.

Farsightedness over the seasons is difficult in
these areas, because there are few choices left.
Yet people can still practice farsightedness over
the course of a day, by taking advantage of the
sunlight to clean the water they do have rather
than wait until the sun goes down and walk a
great distance for clean water.

The solution scientists and sociologists have
come up with is to create solar cookers. The
cookers trap sunlight to cook food and to
pasteurize (purify) water that is not otherwise
safe to drink. This helps these communities
survive. Introduce the idea that we can help
with one of those problems by helping provide
an option for pasteurizing clean drinking water.

Using cardboard boxes and aluminum foil or
plastic bags and plastic containers with lids,
help students conduct their own experiment to
heat water outside. Choose a sunny day to
conduct the experiment or use a hair dryer
inside, if necessary. Use a thermometer to see

how much the water temperature increases over
the period of an hour or, if using a dryer to
represent the sun, in one minute. Explain that
the temperature of water must reach 149
degrees Fahrenheit to kill the germs and purify
the water.

Look at a globe or map and discuss areas where
this would be possible and helpful. (Deserts
and equatorial areas.) Discuss the possibility of
making solar cookers as a gift to pen pals or to
students at schools near deforested
communities. 

Objects to Send:

Discuss the importance of making clean water
available in countries around the world.

Choose to include one or more of the
following activities:

❏ Have students develop ceramic pots or
colorful box packaging for the solar cookers
they make and send to others around the
globe. In the past, students receiving the
cookers have experimented with several
models sent, made from cardboard and
aluminum with a plastic bubble-wrap cover
or metal with a cloth cover or various
combinations of materials. The aluminum-
covered cardboard seemed to work most
effectively in their experiments. After three
experiments, on three different days they
were able to bring the water to 149 degrees
Fahrenheit by leaving it in the sun for a
portion of the school day.

❏ Have students make charts and graphs to
accompany the letters they write about
global warming, along with instructions 
for experiments using the solar cookers. 

❏ Have students make portable architectural
models with shoe boxes, match boxes and
household materials, featuring methods for
transporting and sharing water.

❏ Include challenges pertaining to hunger
research from the upcoming activities.



121

Challenge students to think about water not
only as a single resource but as a resource that
helps people obtain another basic human right
by using the following object lesson: 

1. Hold up a dried fruit or food and the same
food in its original state. Ask students
whether the two foods are the same or
different. (They are the same food but one
has dried and no longer has water in it.) 

2. Ask students to explain why water can make
such a difference in the way a food looks or
tastes and in its size.

3. If water makes such a difference that it can
change one food into another, ask students
how much difference it makes in the process
of growing the food in the first place, and
what happens to food in a year when farms
do not receive enough rain.

4. Ask students, by extension, what happens to
the families who depend on the food the
farmers grow to sustain their daily diets.
How do their lives compare with the lives of
children who can visit a grocery store on the
corner and purchase food shipped in from all
over the world?

5. Ask the class to explain the following
statement, layering their responses:
Farsightedness plays an essential role in
feeding the world’s people.

Point out that if this is true, we first need to
understand the scope of the problem. We need
to use our word skills, our math skills and our
empathy skills to do so. Everyone knows the
feeling of hunger, but hunger as a world
problem means something more. The word
chronic refers to something that we feel all the
time, not just for a little while. Write the
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following facts on the board or have students
complete the worksheet Feeding Facts.

• About 840 million people in the world suffer
from chronic hunger.(14)

• Millions of people, including 6 million
children under age 5, die each year as a result
of hunger.

• About half the world’s people do not practice
good nutrition. More have health problems
from eating too much than from eating too
little. 

• 11% of the world’s land is now used for
growing food. By the year 2050, when the
world’s population is expected to reach 10
billion, there may be too many people for the
amount of arable (farmable) land.(15)

Group Math Challenge: 

If the world’s population increased from six
billion to ten billion, how many percentage

points would it grow? (It would increase by 40
percent. Use building blocks to illustrate the
concept. ) 

If 11% of the world’s land is used to grow food,
what percentage of the land would have to
become agricultural to support the increase?
What equation will help us find out? (11% x 4
= 44% of the world’s land.) 

If this occurred, there would not be much land
leftover for the cities, deserts, forests,
mountains jungles and other non-farming areas
that currently make up the world’s population.
What could we do? (We may need to develop
new, more farsighted techniques for smart
farming, smart eating and smart technology to
make the best use of the land, for one thing.)

Ask students if they can explain some causes of
hunger. Distribute the vocabulary words about
causes of hunger to older students. Discuss the
different causes. Allow time for students to
draw scenes representing one of the causes of
hunger.
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If your class is unfamiliar with the vocabulary
words used in this section, review with them
the words on the worksheet, Vocabulary: Causes
of Chronic Hunger. This can be presented as an
English language lesson or as a vocabulary
lesson in your own language. 

Have one student tell a word and its definition
aloud to the student next to him or her. That
student repeats the meaning to the following
student, who repeats it to the next student,
until the word has been passed around to the
entire class. Each student will have heard
multiple repetitions of each definition by the
time the activity is complete. 

To quiz students, challenge a student to make
up a melody and sing a definition. The student
he points to must repeat the song. If that
student succeeds, he or she can sing a new
definition for another term and point to a new
student to repeat it. 

Adaptation for Younger Students:

Incorporate the reading activities in Appendix
B on page 296-297.
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Divide students into groups. They will play
various roles as ambassadors traveling around
the world to address hunger. (See the various
countries listed in the worksheet section for this
chapter.) Each group of students will receive an
assignment to pretend they have been sent to a
country to help find solutions to the hunger
and poverty issues in that country. Then each
group will present their recommendations to
the class. Older students may want to perform
this assignment as a presentation for younger
students. Involve volunteer tutor facilitators, if
you wish. This may be an opportunity to
involve parents, grandparents or members of a
senior center or intern teachers from a
university.

Clip and distribute the hunger tour
assignments from the worksheet section. 

Allow group preparation time and presentation
time. After the presentations, discuss the
following issues. If you choose, reproduce and
distribute copies for students to take home to
parents, on the idea sheet. How Can Everyone
Eat?

• Every day, many people around the world do
not have enough to eat, while there are others
can choose whatever they like or have so
much, they throw food away.

• We can appreciate these differences by
creating more equity in the world, trying to
understand the cause of these differences
rather than to look disparagingly at either
group. Then we can do our part to address
the problem.
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• How can we address the challenge locally, in
our own community, and globally? Encourage
students to generate ideas such as the
following:

❖ Talk about hunger to friends and family
and offer knowledge exchanges with other
schools or public presentations on the
issue.

❖ Volunteer at a community food bank or
collect, prepare or distribute food.

❖ Write about hunger to thank local leaders
who are addressing the problem.

❖ Write letters to the editor of a Journal or
newspaper.

❖ Monitor local plant growth or compare
other local information with international
information through a knowledge
exchange with pen pals (students they will
write to in a distant place); launch a
project to see if the same foods can grow
in each country.

❖ List the ideas on the board. Fill in the
ideas students do not generate. Let
students know that you will help them
commit to a plan. 

Adaptation for Younger Students:

Have students study the life of a wheat
germ (or a seed from your regional diet,
such as corn or rice). Bring examples of
the seedling, the stalk (if possible), the
flour bag, the bread loaf and pictures of
the sandwich. Have students practice the
steps needed to take the food from one
step to the next, then let them make
sandwiches or appropriate foods for elders
or for another class at the school.
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Rehearse previously learned songs or learn
songs such as Givers, Questions and Sacrifice.
Introduce new songs about the value of looking
ahead about choices made, such as Integrity
Doo-Wop and Look Ahead. Select appropriate

songs for students to sing for classroom guests,
to honor them for their work in addressing
world hunger. If technological resources are
available, record the songs on a video to include
in the packet to distant pen pals.
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Let students know that as part of their
knowledge exchange internationally, they must
first research local statistics. 

Discuss the causes of hunger on the vocabulary
list. Have students identify which stem from
natural causes such as famine or drought and
which are caused by social and economic
factors such as recession or war.

Invite a guest presenter to speak to the class
about the way hunger is addressed in the local
or international community. The presenter can
be someone affiliated with a hunger project for
the homeless population, for the international
community or in a policy making capacity. If
these choices are not available, the guest could
be a doctor discussing why bodies need
nutrition. 

Preview the questions with the students using
the worksheet Guest Presenter Interview
Questions as a guide. Make the same set of
questions available to the presenter. Have them
make sure all the questions are covered in the
interview, as they listen carefully to the answers.
Make sure they honor the presenter’s work with
a gift or song or certificate and, if possible, with
a gift of student-prepared food for the
organization the presenter represents. (The
certificate used in the Humanitarian chapter
may be reused for this purpose and for all guest
presenters.)

After the presenter leaves, distribute pencils and
ask the students to write responses to the
interview questions on a separate sheet of paper.
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Extra Challenge: 

Allow older students with computer access 
to research local hunger statistics through the
city, county or state government. How many
people qualify for feeding programs, school
food programs, subsidies or other measures 
of hunger? How many are treated for hunger-
related medical conditions? Compare these 
with the international figures by visiting
government websites or an international
website such as those sponsored by Plan
International, UNICEF, World Health
Organization or World Bank.

For Younger Students:

Provide precut squares or have students cut
extra squares from colored paper and place
them on the bar graphs on the worksheet to
develop an understanding of the concept of
percentages. The squares can represent specific
censes, cities or age groups, according to
available statistics. Help them compare hunger
in various areas by its causes and source, using
separate worksheets to compare local regions
with any international regions your groups have
researched. 

To identify what is being done to address
hunger in the local community, in lieu of or in
addition to inviting in a guest presenter, you
may choose to email or write letters to your
local governing body to ask for information
about programs to feed the hungry.
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Distribute the worksheet, Ideas to Feed the
People of the Future. Use the strategy Building a
Layer Cake, described in Part 1 of the manual,
to help students develop a starter list of ideas. 

On their worksheets, challenge students to
develop their own original ideas to come up
with the most diverse collective packet 
possible to send to their distant pen pals. 
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If a local artist wants to present to your class,
the artist may want to teach the students to
sculpt a relevant gift for guest presenters such 
as fruit baskets, maize, or chickens using paper
mache, clay sculpture or another medium. 
The project, painted eggs, can be conducted
without an art specialist. The eggs can be 
used as hanging ornaments.

These gifts should be given in conjunction
with, not in place of, the certificate honoring
guests for practicing humanitarianism. Use 
the teacher reference sheet provided. 

Activity 16: Awareness-Raising Art
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Have students conduct their own hunger
service projects, one by one, to bring the
learning full-circle.

1. Visit an adopted farm and harvest
organically grown foods. Ask the farmer
questions about how he or she gets the best
food production out of the available land
without depleting the soil for future
generations. Ask the farmer how
farsightedness plays a role in his planning.
Give the farmer an award and a gift. (See the
activity that follows.)

2. If food is offered in exchange for service to
the farm, give the food to a site where people
are hungry due to one of the causes
identified locally.

3. Prepare some of the food, using a recipe, if
possible. (For example, make a food that
requires students to use their math skills to
measure ingredients.) Include the food in 
the delivery to the hungry.

4. If students have not yet done so, allow them
to establish a relationship with a care center
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for the elderly. Have students sing songs, give
speeches and make a presentation on their
work on behalf of hunger. In the personal
interviews, allow them to ask questions
about periods in history the elders have lived
through when they saw many people hungry,
such as economic recessions, famines, natural
disasters or times of war. What solutions did
people have for dealing with hunger? Did
they see people show special kindness during
these times? Did strength of character help
people get through these times?

5. Have students offer other classes at school a
presentation on hunger, displaying their
charts, graphs, inventions, letters and art
objects to inform the public of ways to help.
Include songs and demonstrations on how to
resolve disputes about the use of agricultural
resources. 

6. Have students write to pen pals in one or
more different countries or regions. Relatives
of classmates might even serve as pen pals.
Enclose the hunger charts and ask students
to conduct a similar study in their own
communities. Include letters discussing the
causes and approaches to hunger in the local

community. Have the students experiment
outside by planting drought-resistant seeds in
pots and charting how many days it takes
them to sprout when set in the sun and in
the shade. Tabulate the results and enclose
them along with seed packets of the same
plants for distant pen pals. The letters should
challenge the pen pals to compare their
results in a different part of the globe, to
compare the causes of hunger as well as 
the solutions and some appropriate or
inappropriate plants.

7. Have students write letters to the editor 
of a journal or newspaper about hunger 
and explain the steps they have taken,
challenging others to take similar steps to
address hunger. Have them mention the
importance of long-term planning as
opposed to short-term fixes in sustainable
humanitarian projects.

Please see the following pages for
reproducible student worksheets for
the habit-of-heart Farsightedness. 
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Domino Effect Word Strips

Choices Choices
Set A Set B

A-1. Discover that your grandmother is ill B-1. Notice your grandmother is sick a lot

A-2. Visit her. B-2. Postpone visiting her because
she’s no fun anymore

A-3. Think about ways B-3. Make plans with friends Saturday
to help the sick and elderly though you know she wanted your help  

A-4. Set a goal to become a doctor B-4. Wonder what’s for dinner at her house

A-5. Talk to a doctor about what B-5. Plan to visit her but decide 
they do and how to prepare to play video games or ball instead

A-6. Study hard at school B-6. Get through each day with
as little work as possible

A-7. Learn about the B-7. Avoid educational books and programs
human body on your own

A-8. Get a job in high B-8. Ask Grandma for spending money
school and save!

A-9. Apply for scholarships to B-9. Choose expensive clothes  
college and entertainment.

A-10. Meet the deadlines for B-10. Avoid looking at your 
medical school calendar—too much work

A-11. Take your life-saving B-11. Wonder why no one 
responsibilities seriously will hire you or give you things

A-12. Enjoy daily mental B-12. Beg others for money
challenge 

A-13. Feel loved and needed B-13 Feel needy and rejected

A-14. Live a fulfilling life B-14. Wonder what you could
helping others have done to lead a happier life
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Habits-of-Heart Homework

Name: Date:

Habit: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _

How did you practice this week’s habit-of-heart at home? Draw a picture or write a description 
of something you did to practice it. Have your parent sign the paper before you return it to 
your teacher.

Parent’s or Adult’s Signature Date
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Reading and Thinking

Geography sometimes determines equity and wealth among different countries or regions. Those
who can easily farm and easily travel without great climate change have better opportunities for
trade. Those who have water may have an advantage for long periods of history.

Imagine what might happen if a region with ample water resources become accustomed to always
having enough and not planning ahead. What if global climate changes created gradual shifts, and
the oceans warmed up, creating fewer storms and less rainfall in temperate areas? Suddenly, the soil
would become parched and dry and crops might not grow. People would suffer from hunger. In
cold areas, the ice would melt and flooding would occur. Perhaps farsightedness will be increasingly
more essential to protecting water resources for people living on earth. 

What can people do to either reduce global warming or to save water and conserve other natural
resources in your community? List several ideas below.

_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________
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The Value Of Looking Ahead

Scientific and Social Solutions to Prevent or Correct Global Problems

1. Looking Ahead
2. Effect: 

Water Shortage
3. Cause: 

Drought Conditions

9. Cause:
Salinization of
soil from too
much farming

10. Cause: Not
rotating crops;
growing in same
place for centuries

11. Solution #1:
Instead of trading oil
for food, research
crops that need less
water and use more
land for farms, not
oil wells

12. Solution #2:
Don’t waste
water; share with
communities that
lack it

7. Solution #1: 
Ask carmakers to use
new fuels developed
by scientists

6. Cause: 
People in developing 
world drive oil-
burning cars

5. Cause: 
Pollution

4. Cause: 
Global Warming

8. Solution #2:
Drive less!



The Glass is Half-Full: 
Understanding the Greenhouse Effect

Experiment

Plug in a small electric light bulb such as a Christmas tree-size bulb. Hold your hand a few inches
away from the bulb. Can you feel its heat?

Now place a large clear glass or a glass mixing bowl over the light for a few moments. Place your
hand on the mixing bowl. Is the glass warming? Do you think the air inside the bowl is warmer
than the free floating air near your hand was? If so, can you explain why? 

Facts:

• Every object in the universe radiates energy.

• This energy comes in the form of electromagnetic waves.

• The hotter the object, the shorter the wave length. (This is why really hot things, like the filament
of a light bulb, glow, while cold, deep space emits only radio waves.)

• Glass is transparent to visible (short wave-length) light, as we can see through it, but opaque to
longer wave-length infrared light. (An opaque surface is one we cannot see through. For instance,
your sunglasses are opaque, but your eyeglasses are probably transparent.) 

• A greenhouse helps grow plants even in winter because it works like one-way glass to trap the
warmth of the sun. In a greenhouse, visible light from the sun enters and warms the objects
inside. The warmed objects radiate infrared light toward the sky, but the light cannot escape the
glass and, therefore, keeps the greenhouse warm. 

Discussion: 

What does this have to do with pollution? 

On the earth, certain gasses (such as water, vapor, carbon dioxide and ethane) perform the exact
same function as glass. They form a layer that traps in the light and keeps the planet warm. 

If these gases were not present, the earth would be extremely cold and uninhabitable. 

However, humans have been producing more of these “greenhouse” gases than the planet can
accommodate, and thus the planet is warming too much. 

137
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You might want to know that: 

• About 840 million people in the world suffer
from chronic hunger.

• Millions of people, including 6 million
children under age 5, die each year as a result
of hunger.

• About half the world’s people do not practice
good nutrition. More have health problems
from eating too much than from eating too
little. 

• 11% of the world’s land is now used for
growing food. By the year 2050, when the
world’s population is expected to reach 10
billion, there may be too many people for the
amount of arable (farmable) land.

Group Math Challenge: 

If the world’s population increased from six
billion to ten billion, how many percentage
points would it grow? Meet with a partner 
and use graph paper, equations, or blocks to
illustrate the answer to this question. 

If 11% of the world’s land is used to grow food,
what percentage of the land would have to
become agricultural to support the increase?
What equation will help us find out? 

If this occurred, there would not be much 
land left over for the cities, deserts, forests,
mountains jungles and other non-farming areas
that currently make up the world’s population.
What could we do? Discuss it with your
partner and share your ideas with the group.

Feeding Facts

/1
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Vocabulary: Causes of Chronic Hunger

famine: FA - min (noun): a period during which food will not grow in a region, resulting in
widespread hunger

drought: drowt (noun): a period during which a lack of rain results in dry land, often meaning
shortage of water for crops, animals and human use

recession: re-SE-shun (noun): a period in which many people lose their jobs or have little money
to spend

depression: de-PRE-shun (noun): a period in which very few people have jobs or food to eat, and
a whole country is poor

homelessness: HOME-less-ness(noun): the state of being without a place to live or cook or sleep

isolation: i- so-LAY-shun (noun): being alone or separated from the community, so others may not
know a person has become orphaned, too old or too ill to cook for themselves

war: wore (noun): fighting between two groups. War can result in disruption of farming and food
production as soldiers engage in fighting, reserves are used up and mills, storages areas and crops or
animals are destroyed.

agricultural pests: ag-ri-CUL-chur-ul pests (noun): insects or rodents that eat plants or disrupt
crops before they can be harvested.

salinization: sal-u-ny-ZA-shun (noun): leeching of the soil, in which too many nutrients are
drained and are replaced with salt. 

equity: E-qui-tee (noun): fairness or a condition in which everyone is treated equally.

arable: AIR-u-bl (adjective): suitable for farming.

sorghum: SOR-gum (noun): a grain that is economical and resists drought.

maize: MAZE (noun): a variety of corn.
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Hunger Tours 

Hunger Tour  ▲ Country: Malawi

One of you is a community development worker who has come to visit the village. Each of the
others is a farmer in a village where many children have malnutrition. The farmer has been growing
foods that suffered during the famine. He needs high-yield crops such as soy beans, fruits and
vegetables and better varieties of peanuts and maize (corn). He also needs better water conservation
techniques to help extend the water supply and new wells for finding deeper water supplies. Some
grain mills and seeds would help. Some of the families could benefit from raising animals to
provide milk and meat. Each farmer has a different idea.

The community development worker must help them find ways to make these practices possible. 

Hunger Tour  ▲ Country: Zimbabwe

The rainfall in seven districts of southeast Zimbabwe is very irregular, making it difficult to predict
how well crops will grow. Relief programs sometimes must focus on helping the poorest people
avoid starvation. Orphans, elderly people and young mothers especially need food. Maize meal
(cornmeal), fish, nuts and oil will provide the calories to keep people alive when their supply of
freshly grown food has run out. At the same time, families can receive new seeds, trees for planting
and chickens to lay eggs for additional protein. 

You are the ambassadors to Zimbabwe. What can you do to help?

Hunger Tour  ▲ Country: Zambia

The maize harvest here broke down by as much as two thirds. Many of the adults sold whatever
they had, left their plots and went to find low-paying work elsewhere. The teenagers or sometimes
the women with very young children stayed behind to care for them. They survive on a meal every
few days at a relative’s house. Children drop out of school, too hungry to study and focused only
on finding something to eat. 

Aid workers have been helping people plant and raise fast-growing food crops such as certain
peanut seeds. The seeds grow so quickly that the farmers can pay back the loans faster than they
otherwise could and help provide protein-rich foods to children. Another program provides hand
pumps to local farmers so they can plant vegetables and grow crops they would not normally be
able to raise without more water.

If you were assigned to help, how would you participate in their work?
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Hunger Tour  ▲ Country: Brazil

You have been sent to a city where many children have no parents. The orphans sometimes live on
the streets and have no means of support. You want find a way to keep them in school and provide
a sheltered environment where they will have enough to eat. Maybe providing food will encourage
them to stay in the school and in the orphanage you build. You meet with your partners to come
up with a plan.

Hunger Tour  ▲ Country: USA

Many people who have lost their jobs have traveled from other cities to seek work in the town
where you live. There are not enough jobs there, at least not enough jobs that pay a living wage, so
quite a few people live on the streets. Other people pay for housing but are forced to choose
between paying for a place to sleep or something to eat. You have noticed them digging through
garbage dumpsters behind nearby restaurants and grocery stores for food the owners have thrown
away. You have the idea that it would be better for the merchants to refrigerate the food they will
not use and give it out in one central location than to have the food become stale in parking lots
where people rummage through it. You gather some friends together to share your idea. What will
you to do carry out a plan? 

Hunger Tour  ▲ Country: Asia

A country with a full population that had very little land, and did not have enough space to grow a
lot of food to feed its population. High rise apartments stood where rice paddies had once been.
The people depended on fish for a lot of their protein. If some day overfishing were to diminish the
supply of fish, and you were on a research team to explore the problem, what ideas would you
bring to the table? Participate in a meeting with your research team. 

Hunger Tour  ▲ Country: Bangladesh

You are an importer of food to foreign countries. This country has no money to buy your product
and no reserves of fertile land for growing more food. There is little water to improve the land for
growing. You worry about your friends in Bangladesh and want to help them. You meet together to
see what you can do.
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Guest Presenter Interview Questions

1. What do you think are the main causes of hunger in our community or region? Do you know
what percentage of the problem is created by natural causes such as drought and famine and
what percentage is caused by social or economic factors such as homelessness, war, recession, or
unemployment?

2. Do you know what medical problems result from hunger for the people in our community?

3. What is being done about the problem of hunger here?

4. How do the programs address the immediate needs of the hungry?

5. How do they address the long-term needs of the hungry?

6. What can students do to help?

7. What should a person do if their own family is hungry?

8. How can people show sensitivity to the dignity of hungry people while helping them? How can
they help hungry people feed their own families?

9. What do you think needs to change to end any hunger problem in our community or region?

10. What do you think needs to change to end hunger in the world?
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Location: ___________________________

Hunger Resulting from Natural Causes

How many in 10?

Possible Solutions:
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Location: ___________________________

Hunger Resulting from Social or Economic Causes

How many in 10?

Possible Solutions:
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• Every day, many people around the world do
not have enough to eat, while there are others
who can choose whatever they like or have so
much, they throw food away.

• We can appreciate these differences by
creating more equity in the world, trying to
understand the cause of these differences
rather than to look disparagingly at either
group. Then we can do our part to address
the problem.

• How can we address the challenge locally, in
our own community, and globally? 

❒ Talk about hunger to friends and family.

❒ Volunteer at a community food bank or
collect, prepare or distribute food.

❒ Write about hunger to thank local
leaders who are addressing the problem.

❒ Write letters to the editor of a journal or
newspaper.

❒ Look at the how the causes of hunger
differ in each part of the world, and help
solve the problems behind the hunger.

❒ Explore ways to produce food more
efficiently, distribute food more equally
and feed the world better in the future. 

How Can Everyone Eat?

r?
)
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Think of the most original, creative idea you
can for making the best possible use of the
world’s land supply. Brainstorm by thinking of
an idea in each of the following areas or by
focusing on one. Sketch or write about your
idea. Plan to present your idea to the
appropriate person in the community.

• Farming techniques or tools to make better
use of a little land.

• Planting methods to make better use of a
little land.

• Inventions to make it easier to feed more
people with less farm-grown food.

• Programs to help people develop better plans
for feeding their own communities.

• Inventions for helping people remain
healthier while eating foods that take less
space to grow.

• Inventions or techniques to make food grow
faster.

Ideas to Feed the People of the Future 

p̂/1
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To help the hungry, we must decide which
comes first, the chicken or the egg—the social
causes or the jobs lost. While you decide, help
students create this gift for those who help
address the problem. 

Painted Eggs

Materials Needed: 

Raw egg for each student

Yarn 

Darning needs or toothpicks

Paper cups 

Marking pens or paints and fine brushes

Spray glaze (optional)

Fabric strips or ribbon (optional)

Preparation:

1. Prepare eggs for painting in advance or
demonstrate the preparation for students. 

2. To prepare eggs, poke a 1 cm. round hole in
each lengthwise end of the egg.

3. Use a toothpick to stir the yoke inside the
egg.

4. Holding the egg over a cup or bowl, blow
into the top hole until the egg and eggwhite
come out into the bowl. Save this mixture to
make scrambled eggs, if you like.

5. Pat egg dry with a tissue.

Decorating the Eggs:

Have students meet in groups to choose a
theme for their mobiles, based on the groups
they worked with in the role plays. For
instance, one group might choose fruits and
have members paint a different fruit on each
egg. Another group might choose to paint
maize, peanuts, grain and soybeans, to represent
drought-resistant crops. Another might create
fish, using colored ribbon to create fish tails
and fins and gluing on the eyes. A more
advanced group might paint chicks and hens
on the eggs, with an accompanying sign that
reads: To help the hungry, we must decide
which comes first, the chicken or the egg—the
social causes or the jobs lost. 

Mounting the Eggs:

It may be best for the adults to complete or at
least assist with the mounting process. To create
a mobile, tie a large knot in the yarn around a
piece of broken toothpick and gently push in
through the top hole. Make sure it is secure.
Wrap a coat hanger with yard and tie the other
end to it. For a less fragile arrangement, instead
of hanging the eggs on a mobile hanger, glue
them inside an egg carton, cut in half and
decorated. 

The egg decorations can be part of a public
exhibit on hunger or can be used as awards for
presenters and others working in the
community to address issues surrounding
hunger.

Teacher Reference Sheet: Painted Eggs

B
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Habit-of-Heart: Universal Connectedness
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Lesson Objectives

Character Education Goals

Students will:

• Recognize the common needs and feelings of
humans everywhere.

• Befriend someone unlike themselves.

• Practice greater awareness of and empathy 
for the needs of people with different life
experiences. 

Academic Goals

Students will:

• Explore the relationship between geography,
community, architecture, transportation and
art. 

• Compare and contrast characters in a story
about crossing cultural boundaries.

• Study the universal uses of meters in meeting
the needs of ecology, health care, basic
community services and humanitarian
concerns.

• Monitor variations on meter readings in the
home and mathematically compile their
findings in groups.

• Construct simple meters.

• Diagram ideas for meters with universal uses.

Artistic Goals

Students will:

• Choose a preferred art form based on
museum exhibits and create an original 
art work.

• Give speeches explaining how cultures unite
through art

• Give speeches about how a culture draws
from its natural resources to create art but
borrows ideas from others as well, to build 
a sense of global art

• Create museum exhibits that reflect their
understanding as well as their originality

• Study the lyrics of songs and poems that
motivate universal caring 

• Practice writing stories that honor cultural
uniqueness but recognize common human
character traits.

Conflict Resolution Goals

Students will:

• Use guided imagery to replace feelings of
separation with feelings of connection.

• Practice listening, consulting and peacefully
negotiating in a group to prepare for
international relations work. 

Community Service

Students will:

• Create new bonds with people in the
community unlike themselves.

• Submit designs for helpful meters to local
researchers, institutions or companies.

• Present their gifts of cultural and academic
knowledge to the school community.

• Acknowledge the member nations of the
United Nations. 

Habit-of-Heart: Universal Connectedness
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Ask each student to imagine a shape that they
would use to represent themselves if they could
pick any shape, and draw it on a piece of paper,
using one line and not letting their pencil leave
the paper. Challenge them to do so. (If time
permits, allow them to also make thumb prints
with ink pads.)

Point out that we do not always have a choice
about what shape represents us, but we each
have unique shapes that are like signatures
within us. Ask students if they have ever looked
at their skin cells under a magnifying glass or
microscope. Pass around a magnifying glass.
Challenge them to determine whether their
skin cells have a particular shape.

Point out that we can see patterns close up that
we cannot see at a distance. Under a
microscope, we can see more unique differences
among our individual skin cells than we can see
at a distance, yet we can see similarities that
make us the same. Some distinctions determine
whether a living cell is part of a dog, a tiger or a
human. Some determine whether a human will
have features that most resemble its mother’s or
its father’s face. The fact that we have human
cells makes it easy to tell that we are brothers
and sisters of one human family, even though
we are different. Just as all the cells in a living
thing are connected, all living things of a kind
are connected to make one family of living
things, also called a genus or species. We are all
members of one living family.

G
IS

Activity 1: Attention-Getting Activity–
Magnifiying our Likeness and Our Alikeness

Habit-of-Heart: Universal Connectedness

Potential-Tapping Value of the Activity

,
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Step 1. Present the concept: We are all
connected, as one human family.

Ask students for their opinions on what this
statement means. Ask who they feel connected
to and why.

Step 2. Lead student discussions of connections
that make us one human family.

Ask students what types of things in the world
connect us as one human family. Elicit the
responses or connections on the reference sheet,
What Connects the Human Family? 

Accept varying responses, elaborating to convey
the information on the reference sheet. Adjust

the level of detail, based on the age and
understanding of your students. 

If time permits later, allow students to use the
outer shapes as frames for their thumbprints.
Then have them cut and glue all the shapes to
one poster, as a collage of the class identities.

Explain that just as the class is like a family,
humanity is a much larger family. The class 
can remind others of the many ways in which
humans are connected. When students divide
into groups, each group will conduct separate
activities and exhibits to show objects that
connect members of the human family. This
exhibit will become a public display.

VV
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Activity 2: Discussion: Evidence of Connectedness

Potential-Tapping Value of the Activity
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Plan the exhibits for use at event later in the
unit. It may take two or more sessions to
prepare exhibits based on each concept. This
will present an opportunity to invite the public,
the parents and others in to see the student
presentations, hear their music and see any
other exhibits that are completed by the time
the date is set for the exhibit. It may become
one section of the mini-museum. 

Reproduce the reference sheet What Connects
the Human Family? for students and for tutors
or group leaders who will assist each group in
preparing an exhibit to illustrate its theme.
Suggestions appear on the pages following the
reference sheet.

2
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Activity 3: Building Human Connection Exhibits

Potential-Tapping Value of the Activity
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Explain that the class will save the exhibits
created to add to their own mini-museum.
Meanwhile, they will explore more thoroughly
how art and transportation connect people by
visiting a real museum.

This educational field trip sets the tone for a
student service project to come. In an old-
fashioned game called a scavenger hunt, people
would go from house to house asking for
specific items on a list. The first team to return
with all the items won the game. This field trip
is called a Scavenge-Art hunt. If your students
live in a city and have access to public
transportation, the trip provides a hands-on
way for them to visualize the similarities and
distinctions between cultural paths and the
relationship between art and culture. 

To prepare for this trip, you, the teacher, should
read through the project description, then
identify several public places accessible with the
transportation choices available to your class.
These might include museums, historic railway
stations, cultural centers, civic buildings or
performing arts centers and similar structures
where art and architecture and perhaps
landscaping and sculpture have special meaning
for the community. Even in a small town, you
probably have historic buildings in your town
center. Outside of class time, try to visit these
sites and create a tally sheet of landmarks at
each site. (Refer to the two sample sheets
provided in the worksheet section as examples.)
On the day of the field trip with the class,
complete the following steps:

VV
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Activity 4: Field Trip–Scavenge-Art Hunt

Potential-Tapping Value of the Activity
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1. Distribute the Scavenge-Art Hunt Directions
to each student.

2. Divide students into teams and give each
team a set of tally sheets for all the sites.

3. Appoint a parent or adult chaperone for each
team, if possible, or appoint a team leader.

4. Ask each student to prepare to find at least
one special piece they can learn about and
recreate in class, so they can create their own
universal museum exhibits later.

5. At each site, give students a specified amount
of time to find all the items at the site and

return to the group to talk about the
discussion questions before moving on.

6. Use the travel time to have students compare
public with private buildings and make
observations about architecture and art and
the relationship not only between form and
function but about the universal search for
meaning. 

7. Upon returning to the classroom, show
pictures of other buildings from around the
world with similar uses, and have students
compare and contrast their forms. 
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You may want to keep groups in the same
theme to add to their exhibits based on their
museum experience, or you may want to
challenge students to switch topics as you
assign each of four groups another exhibit for
the mini-museum. They can complete the
assignment in the coming weeks, using any
medium to recreate an art form similar to
something they learned on the field trip. Older
students should include written placards in
their museum exhibits addressing one of the
following topics:  

1. How cultures unite through art

2. How transportation affects the process

3. How a culture draws from its natural
resources to create art but borrows ideas
from others as well, so we build a sense of
global art

4. How universal connectedness influences art?
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Activity 5: Post Field-Trip Group Assignments

Potential-Tapping Value of the Activity
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Adaptation for Younger Students:

Distribute paper and markers, crayons or chalk.
Challenge each student to recreate and show the
class his or her favorite piece of art. Discuss the
number of cultures represented. Create a display
board for the museum showing the diversity of
students’ tastes.
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Present a globe or world map to the class.
Challenge students to identify countries where
people have developed special customs and
traditions. Have them layer their responses.
After several responses, challenge them to again
layer their responses as they identify countries
in which people:

✔ share common blood types

✔ eat from the same four food groups

✔ play musical instruments of some kind

✔ tell stories about the creation of the earth
and of the people who live on it

✔ need sleep to survive

✔ have developed ways to take care of people
who become ill

✔ love their children

1. After the game has gone on for awhile,
ask students to draw a conclusion from
the responses. 

2. Elicit that sometimes when we are caught
up in our differences, we forget the ways
in which we are the same and share the
same concerns.

3. Distribute slips of paper and ask each
student to write down a conflict that has
happened to them or to someone they
know recently, without using names. 
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Activity 6: Attention-Getting Quiz Game

Potential-Tapping Value of the Activity
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4. Put the slips of paper in a box. Have a
student draw one. 

5. Whatever the conflict, the student and a
partner act it out on the conflict bridge.
However, they must pretend they are
from another country (a country assigned
by the teacher according to what the
students have recently studied). 

6. If necessary, give some clues about the
culture of the country, to help students
see through the eyes of the other culture
on any matter relating to the conflict. For
instance, if the conflict is a fight with a
sibling over computer use and the
country is one where computers are
limited, the student may have to change
the object identified in the conflict. If
your students live in a community with
little national diversity, it may be a family
from a rural area moving into an urban
neighborhood or a family with more than
one child moving into a neighborhood of
small families. (Encourage children to
avoid stereotypes and to use cultural
sensitivity in their conflict resolution role
plays. They may incorporate what they
know about how conflicts are resolved
differently in the other culture, based on
its prevailing customs, policies and
philosophies.) 

7. After several role plays, ask students to
discuss their observations about the role
plays, again layering their responses. Lead
the discussion in such a direction that
they understand that whatever the
customs and physical features of a culture
or country, our basic feelings, hopes,
needs and desires are the same. We are
connected by our humanness. 

Discussion Points: Defining Universal
Connectedness

Ask students to imagine a war where the leaders
of each side of the conflict moved in with a
family from the opposing side and spent a year
living with them. As people begin to see their
common human emotions and needs, they
bond with each other as family members
instead of strangers. Familiarity can sometimes
break down suspicion, fear or disregard and
bring about caring and empathy.

Allow students to share examples from their
own lives and experiences, including their
experiences writing to friends or loved ones in
distant places. 

Write the word universal on a flip chart. Ask
students to identify the root word, universe.
Next ask them to think of other words with the
prefix uni, such as unite, united, unity and
union. Ask them to define connect and
connectedness. Help them use these clues to
determine the meaning of universal
connectedness (a bond or feeling of closeness
and unity with everyone in the world). 

Ask, If empathy means seeing a situation
through someone else’s eyes and feeling what
they feel, what is universal connectedness in
relation to empathy? Elicit that universal
connectedness is the epitome of empathy,
because it requires us to get to know people
from around the world, so we can practice
empathy for everyone.

Explain that universal connectedness is just
another way of saying that we are all members
of the same human family. Have students list
some ways people can become acquainted with
many cultures, i.e. reading about them,
watching documentaries, traveling, going to
musical performances, art exhibits, cultural or
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spiritual festivals of other cultures. Point out
that the Scavenge-Art hunt provided a pathway
to exploring cultures through art. It helped us
see physical objects that represent places. By
taking one more step, we can become linked
not to an object, but to a person. 

Challenge students to list ways they can take
that next step to feel empathy and bonding
with people of other cultures, such as:

• befriending an international student at school

• writing to a pen pal (someone you write
letters to) or email pal from another country

• asking your parents for permission to befriend
the immigrant doctor, teacher, bus driver,
shop keeper or other diverse person you have
noticed in your environment. 

Distribute the standard Habits-of-Heart
homework sheets for them to record their
successes.

Point out that the more we express interest in
another person, the more we will learn. The
more we learn, the more empathy we will feel,
and the more common emotions, interests and
hopes we may find. We might also learn to
appreciate new perspectives by listening to
differences in the other person’s point of view.
The more empathy they feel, the greater the
bond will be. 

Object Lesson

To explain what bonding means, hold two
pieces of paper next to each other. Ask, Are
they close? (Yes.) Next, line one edge of the
paper with glue and overlap the other paper, so
they stick together. Ask what changed. (They
are more than just close. They are truly bonded
or connected. The glue serves as the bond.) 

Point out that universal connectedness is like
glue. It means more than knowing about
another culture. It shows a level of
commitment in a bond goes deeper than just
being acquainted with someone, in the same
way that reading about a country and
befriending a student from that country are
different. 

While we do not have time to make friends
with everyone in the world, we can seek to
expand our world and develop bonds with as
many types of people as possible, so when we
have an opportunity to contribute something or
help someone else from that country, we will
already have a bond with someone from within
that culture.
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Allow time on a subsequent day for students to
report the results of their Habits-of-Heart
homework assignments and display their
homework sheets, but only if they choose.

Remember to include server nominations each
day to encourage those who practice the current
habit-of-heart.
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Activity 7: Homework Assignment Presentations

Potential-Tapping Value of the Activity
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Remember to allow time each day for students 
to link some aspect of their school day lesson
content to the habit-of-heart and record it in
their journals or create knowledge products to
share with others. 

Examples of universal connectedness content
connections:

• What do social studies, geography, or history
lessons tell us about the influence of cultures
upon each other? Does each contribute
something to the others? Does each offer its
own kind of intelligence and its own kind of
art? Have students describe a great contribution
made by their own culture. Their journal
entries can become the basis for thank-you
letters, cards or gifts to practitioners of the art
forms associated with that aspect of the culture.

• Add a problem to each day’s math assignment
involving populations, longitude and 
latitude, monetary exchange or other cultural
comparisons. Have students identify
unexpected connections with other cultures
and write to the embassies of those cultures 

to establish friendships and share those
similarities. (For instance, two cultures might
share climactic likenesses while their histories
are different or might have similar population
sizes even though one country has many
languages and the other has one predominant
language group.)

• Older students may enjoy a research
assignment such as discovering what percentage
of human genes are the same and what
percentage are different among ethnic groups.
(Research indicates that 99% are the same and,
at most, only1% of genes differ among ethnic
groups.) (18) 

• Assign an essay on the unique differences that
can occur within that 1%. Have students write
and perform a school play about both statistics.

• Compare characters in current reading
assignments who shared common motivations
although they came from different places or
were from different generations. Have students
make a mobile to hang in the school
describing basic human motivations.

Activity 8: Journal Writing or Knowledge Products

Potential-Tapping Value of the Activity
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Utilize a guided imagry exercise at least twice a
week during each habit of heart unit or
whenever students seem restless or unfocused.
Remind students to apply this meditation on
their own whenever they feel alienated, lonely
or in conflict. Play soft music and dim the
lights. Feel free to use or adapt the following
script:

It is time to sit back and prepare for a special
journey. First, we all need to relax and settle
back in our chairs and close our eyes. We will
keep them closed through this entire journey.
Now, take a deep breath and hold it, then
slowly let it out. Take another deep breath and
slowly let it out. Tense your shoulder muscles
and relax them. Now your leg muscles, and
relax. Next, tense your stomach and back. 
Hold it, hold it, and relax. Let your arms fill

with air as if they were balloons, and now, pop!
They air has gone out of them. Your legs are
filling up with air, and now, pop! Your legs are
limp. Your eyes are closed and you are totally
relaxed. Breathe in slowly. Breathe out slowly.

Now we can begin our journey. We are sitting
on top of a very high mountain. It is so high, we
can hear only the wind and the cries of birds.
We look around us and see the distant peaks,
with snowy caps white as an old man’s beard.

We see lakes and rivers and distant waters of
every kind, mirrors of the melting sunset above,
like pots of boiling pink soup. 

The spaces in between connect the waters with
bands of green and gold—fields and hills and
rice paddies and cities all lit by the same light
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at dusk. We sit at the top of it all, and we
suddenly hear a voice singing. It is the voice of
one child in one village by one distant shore.
The sound bounces off a cave wall and reaches
us in a beautiful echo. We immediately love this
beautiful song, so we sing it a little louder, and
when we do, it echoes off the walls of mountains
on the far side of the world, and so the song
sprays down like water upon the people in 
every land. 

All movement stops—even the twinkling of light
on the rooftops—as everyone listens, and
suddenly, the whole world begins to sing with
us. The whole world sings together, and now
we know that it is up to us, to carry this tune
wherever we go...to keep connecting the people
together like this. 

Now we know that the same song lives in the
hearts of every soul. It is up to us to hear the
song in the smallest voice and carry it to the
farthest reaches. For if we are without our
universal connection each day, the song may be
lost. And so we go humming softly into the
night, and when we awake, we find ourselves
feeling very connected to each of the people next
to us...to everyone in the room and everyone in
the world. We will take this feeling of peace
wherever we go, and it will help us when we
have a problem we think is ours alone, or when
we have a chance to help someone else solve a
problem. We will sing the song of universal
connectedness.
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Tell students that they are about to read a story
called Cycle by a teenager named Benjamin Lin.
The student writer’s real parents are Chinese, and
yet, from reading the story, you would think he
had grown up in a much different environment. 

Reproduce and distribute the story. After the
students read it, ask them to discuss what they
think Benjamin was trying to say in the last
paragraph. 

• What are the ethnicities of the main characters?
Which characters had a sense of universal
connectedness? Is this quality contagious? 

• When we accept others from a different
culture, does it make them feel more accepting
of differences? 

• Must we transcend our differences and show
empathy for all characters when we write
literature? 

Challenge students to first write a short story or
vignette (up to a page) about themselves,
including information specific to their family
culture. Then ask them to try writing about
another character of the same age in the same
situation but growing up in a different place.
Have them discuss the emotions and impulses
that were the same and different between the two
characters. Offer the following ideas as possible
starting points for the students’ stories, offering
the reproducible reference sheet Story Idea
Starter, if you like:
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• You are leaving home for the first time to
attend a university in a faraway land. You are
thinking about all the things you will leave
behind and all the exciting things you will
discover.

• You have just lost your best friend over a
misunderstanding. You cannot sleep
wondering what went wrong. 

• You feel you have dishonored your family
because they think you took something that
did not belong to you. Now you must explain
what really happened.

• You have just discovered an opportunity to do
a certain type of volunteer work to help your
community. You are excited about this new
adventure, because you will be helping people
you care about. 

• You have just determined what you want to
do when you grow up. What is it? Who
helped you discover it?

Publish the collection in a class anthology to
promote understanding.

Adaptation for Younger Students:

Please see page 297 of Appendix B.
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Give each student a piece of paper.

1. Have them list the diverse individuals with
whom they have personal bonds. They may
draw sketches of these diverse friends if they
choose. 

1. Beside each name or picture, have them
write both the things they can learn from
this individual and the things they already
know they have in common. (They can
separate this information into two columns,
one of the left and one on the right of the
name.) 

2. Now have them look at all the people on
their lists and come to some conclusions
about how to develop bonds with them. 

3. Distribute a Venn diagram worksheet to help
students depict all the shared traits, feelings
or situations and the differences that offer
points of exploration within their circle of
friends. 

4. At the bottom, challenge them to list one
way in which they will develop a sense of
connectedness with a new person or deepen
their bond with someone on the list. Suggest
ways to enhance an existing bond, such as:

5. Write that person a thank you note telling
what you appreciate about them and what
you learn from them

6. Find a way you can do something special for
that person based on your knowledge of
their needs. For instance, if the person is a
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neighbor, perhaps you can walk his dog or
care for her children on your day off school. 

❒ Suggest that the person teach you their
unique skill, such as cooking a certain
food or making a certain craft, and offer
to teach them a unique skill of yours in
return. 

❒ Commit to yourself to look for
something new to compliment this
person about each time you see them,
using sincere compliments about their
character, personality and positive
choices.

Suggest that ways to develop a bond with
someone new might include:

❒ Practice asking questions about others
instead of talking about yourself. You
might find that someone you had
overlooked has a very different and
interesting background.

❒ Ask your family to invite that person on a
picnic or outing and have a storytelling
festival, where each one shares a funny or
inspiring story from their own life.

❒ Write positive notes to someone whose
qualities you admire. Ask for their advice
on how to develop these personal traits
that impress you so much. 

❒ Suggest a joint service project and work
alongside the person for a day. For
instance, if someone you know is moving,
ask your diverse friend to come along
with you to help them pack or move
boxes.

❒ Invite the diverse person to speak to your
class about their country and customs. 

Reproducible reference sheets are included, if
you need them, as Cementing a Bond.

Adaptations for Younger Students:

Younger students may need some guidance 
in identifying diverse people in their
environment. Maybe some of their neighbors,
shopkeepers, bus drivers, or teachers, cooks,
custodians and administrators from their 
school come from different countries. If not,
have them think of story characters they like 
as examples and think of people they know
who share these traits. Children may also
choose to connect with a distant person, such
as a pen pal.
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Have students define meter (not the
measurement but the device) and discuss ways
in which meters are used. Bring to class several
examples, such as a medical or meat
thermometer, a pedometer, and a barometer.
Discuss the meanings of the prefixes of these
words. For instance, thermo refers to heat, ped
refers to walking on foot and baro refers to
pressure. When we see the word meter, we can
assume we are measuring something. 

Discuss the need for these measuring tools.
How would our world be different if no one
had invented them. Ask students to role play
situations such as:

• a family eating a turkey dinner without using
a meat thermometer

• a mother not knowing whether to take her
sick child for medical help because she didn’t
know the child’s temperature

• a surveyor trying to make a map that would
help people find a remote lake with no way to
measure the miles to the lake

• a family trying to plan what clothes to take
on a trip and learning that the weatherman
has no way of telling how cold it will be
where they’re going

• a driver who cannot tell how fast he or she is
driving because of a broken speedometer

Point out that a meter generally has a moving
part that indicates a distance, temperature,
speed or other factor along a scale. If we look
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around, we can find many possible uses for
meters. 

Each meter invented started out with a need
that spurred an idea. (The most important and
useful inventions often address a need rather
than just coming into the world as random
ideas.) 

Once the need is identified, the inventor must
carry out the idea by creating a hypothesis,
conducting experiments, building and
rebuilding devices and problem solving until
the idea works. Then the inventor patents the
meter and produces it so they can share it with
others. This can take a long time, but it is
worth the effort if it helps others in the local or
global community to address a problem. 

Group Research and Presentations

Reproduce and assign the worksheet Meters
Made Better. Then present the homework
assignment Be a Meter Reader. Students will
conduct their research at home for three days,

then meet in small groups to compare their
notes and present their group findings. 

(If a particular student does not receive the
support from parents needed to complete the
assignment, he or she can be an assistant or
mathematician for the group he joins.)

As an added assignment, you may choose to
assign research specific to your grade level
content, such as properties of mercury in a
thermometer or the mechanics of a simple
machine. If so, have students tell the ways the
invention connected people or enhanced life for
people around the world.

You may want to use your understanding 
of their diverse learning styles and multiple
intelligences to assign one student in each
group to be the artist, one to be the reader,
and another to write descriptions on or beside
the drawings. 
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Students make their presentations in class. After
the presentations, review the information with
the class and list the ways in which the meter
inventions connect people or help people
around the world in looking for solutions to
environmental problems and human needs.

Reassemble the groups to think of their own
community needs that could be addressed with
a meter. For instance, one high school student
living near a polluted beach wanted people to
know the cleanliness of the water each day
before deciding to go for a swim. She and her
friends developed a meter that would show the
daily level of pollution. They displayed it in
stores and restaurants near the beach each day.
Another student met with a machinist to
develop a meter to measure the level of carbon

dioxide in cornfields, to test the effects of
global warming. 

The following examples, which appear on the
reproducible Meters that Might Matter, may
spark other meter ideas specific to the students’
environment: 

In a rural town, students might want to
measure the rainfall near a creek, so people
would know whether they could cross a flooded
bridge. 

Farmers might want to measure how many
inches a certain plant grows in one year
compared to another, to study the best way to
time the planting, fertilizing and irrigation of
their fields. 
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In a noisy apartment building, a meter in the
hallway could measure the noise level, to let
people know if their music or television was in
danger of disturbing sleeping neighbors.
Residents would be asked to keep the noise
under a certain decibel. (Define decibel as a
measurement of sound.) 

Drivers may want a meter to show how close
they are to hitting the car up ahead, based on
both proximity and speed. The meter could use
a magnet and a bell to tell the driver he or she
is too close to someone’s bumper.

A meter could measure the level of flour,
cornmeal or other staples in a bulk bag or
container. The meter might use tension, so the
flour or meal presses against it. When the
substance goes down below a certain preset
level, a bell goes off to remind the cook it’s

almost time to replenish the supply or add it to
a shopping list. 

Before class, clip each of the ideas on the
resource sheet. Offer each student one. Allow
five minutes for all the students to draw the
inventions described on their smaller slips of
paper on larger sheets of paper.

Let them take turns showing their drawings
and having the class guess which invention they
drew. Discuss how each student might have
envisioned the same invention differently, and
yet several designs might accomplish the same
purpose. 

Students may enjoy walking with a pedometer
or using a metronome. Bring examples of
meters to inspire their drawings, if possible. 
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Allow brainstorming time for students to think
of their own meter inventions. Remind them
that a meter invented in one country might
help those in another country, so they should
be universally connected as they determine the
needs their meters will address. As students
suggest ideas, help the class help think of
applications for those ideas in various parts of
the world. 

Supply paper and manipulatives (these can be
simple physical materials) to let students create

models of the meters based on their
brainstorming. Challenge them to perfect their
ideas so they can be presented to a local
scientific research institution or machinist who
may want to test the idea. Send the items to
that individual or institution, or invite an
appropriate guest presenter to receive them. 
If you prefer, invite an inventor or machinist 
to bring in simple supplies to guide students
through this process.
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Prior Preparation: 

Before class, you will need to find a
metronome, if possible, or ask a student who
owns one to bring a metronome to class. 

Also bring in song lyrics or poems that discuss
universal issues, in addition to the song sheet
included at the end of the chapter. Also bring a
pre-constructed care-o-meter based on the
instructions below.

• Assemble a shoebox, a weighted cord or rope
and a dark marking pen on a table.

• Near the inside bottom of the shoebox, draw
a horizontal line. 

• Mark off the center line. 

• Write in duplicate numbers going outward
from each side of the center.

• At the upper end of the box, cut a hole large
enough to push through a piece of rope or
heavy cord with a knot, bead or tassel at one
end. 

• The user holds the box in one hand and the
top of the cord in the other.

• (You may assign students to prepare care-o-
meters in class.)

On the Day of Class:

Demonstrate and discuss the use of metronome
in music. Vary the speed and let students listen
to it. Show how it relates to music sung or
played by a student.

As you read the lyrics to the song Yes, I Care,
instruct the students in class to hold up five
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fingers if the line in the song refers to an issue
they care deeply about. They hold up fewer
fingers if the story seems less compelling and
does not motivate them to help very much. 

The student holding the care-o-meter swings
the cord harder based on the audience response,
causing the cord to score a higher number on
the care-o-meter. Appoint a scribe in the front
row to write down the score each issue receives.
At the end of the song, you may find that
students care more about sharing food and
clothing than about clean air or vice versa. 

If available, play the CD with the song Yes, I
Care and have students sing it, emphasizing the
lines for which they feel the most emotion.

Read other song lyrics or poems that discuss
universal issues. Have students use the care-o-
meter to measure their caring about each of the
issues or people identified.

Teach the students to also sing the song,
Harmony.
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Extend use of the care-o-meter to other
applications:

1. Divide students into pairs and provide
enough supplies to let each pair make its
own care-o-meter.

2. Give each team a world news article or
challenge students to each bring in a world
newspaper or magazine. Give the pairs
sufficient time to find a picture that tells a
story about someone somewhere else in the
world. 

3. When a team presents, one student tells the
nature of the story while the partner works
the care-o-meter based on audience response. 

4. Again, the students in class hold up five
fingers if the story makes them care deeply
about the person and the outcome and fewer
fingers if the story did not seem to motivate
them to help.

5. A scribe writes the need or problem on the

board as the story is being told. A counter
counts the number of fingers held up in
response to the story, and the storyteller
adjusts the care-o-meter accordingly.

6. Several students tell their stories, with the
class repeating these steps.

7. The class reflects on which stories drew the
greatest response and why. Were the stories
about problems or needs they had personally
experienced? Were they about people in a
distant place or a nearby place? Did the
problems relate to something they had
studied in class? 

From this exercise, help students see how
familiarity creates bonding and universal
connectedness, which can make us more
inclined to help others around the world. In
conclusion, the more we know about each
other, the more we can engage in pooling our
knowledge to solve problems we have in
common with others around the world.
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Challenge students to role play the articles in
Activity 16 as if they were the brother, sister,
parent or child of the person described in the
article or story. If it is a national issue,
challenge them to role play it as if they were
from the nation featured.

After the role plays, have the students use 
the care-o-meter again to see if experiencing 
the situation with empathy changed their
emotional response and increased their sense 
of universal connectedness. 

Challenge students to prepare speeches about
this experience to present when they conduct
their public performance. Discuss how
personalizing a universal problem can inspire
people to find ways to help. (In some cases, 
you may need to guide students in choosing
appropriate themes. Allow them to be
motivated by their connection to others.)
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Arrange for students to stage a parade and mini-
museum at the school and invite other classes. (If
you prefer, you can make this a grander
community event and hold it in a public square
or park, to remind the community of the value
of universal connectedness.) 

To prepare for the event, remind the students of
the object lesson with the paper strip bonded
into a ring with glue. Let them know that this
was a symbol of the individuals from many
countries coming together in friendship. Hold a
discussion based on the following key points:

• The most expansive organization created to
help settle the world’s conflicts in peace and to
foster friendship among nations is called the
United Nations. 

• At a recent count, 191 nations belonged to the
United Nations. Each one has a distinct culture
to celebrate, just like our own culture. At the
celebration we host, we will celebrate the art of
our own culture (by featuring the art from the
Scavenge-Art exhibit), but we will also
celebrate our universal connectedness to all
cultures by remembering the day each 

of these nations came together to celebrate
their membership in the human family.

• We will make a paper chain with one paper
loop representing each country. On each loop,
we will write the name of a country and the
date it joined the United Nations. When we
fasten it (with tape, for security) to the chain,
we are joining hands between it and the 
other nations. First, let’s learn a little about this
family.

Distribute the worksheet Assembling the Human
Family and the lists on United Nations Members.
An answer key is not provided here because the
answers may change based on the year in which
your class completes the assignment. 

Students may complete the assignment
individually or in groups. Have students make
charts based on their mathematical findings to
display at their event, along with their mini-
museum exhibits. They may also include placards
to discuss the role of the United Nations in
promoting universal connectivity. Encourage
them to bring and post any news articles they
find about the organization.
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Using the listings on United Nations Members,
guide students in writing the name and date of
a country on each of the multi-colored paper

strips, then fastening them together securely
with tape.
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Help students practice the skills of group
consultation with a fun game. Explain that
although the work of the United Nations is
often very serious, the conflict resolution skills
we use when pretending to talk with people
from different planets can help us practice the
skills we would need to negotiate the world’s
problems with many members of the human
family. Distribute the rules of United Unitrons. 

After students have played several rounds, stop
the game and challenge them to discuss their
experience. 

• Did they get a chance to hear everyone’s ideas
by passing around the talking stick? How was
this like a United Nations meeting?

(Countries are given a certain amount of time
at the microphone.)

• Would the process have worked as well if only
members of the large planets had a chance to
speak? 

• When they were able to trade and share
resources, did they find they could meet
everyone’s needs better than going to war and
destroying each other? In what way does the
United Nations serve the same purpose? (It
stops one nation from bullying others and it
sets standards that help all nations get along.)

• Did the game help everyone feel connected,
as members of the same universe?
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Give students a basic lesson in courtesy before
the day of the culminating event. Reminders:

Introduce yourself as:

• Greet guests by saying, “Welcome, Mr. or Ms.
____. I believe we are related. I am ______,
and I am a member of the human family.”

• Always let guests go first.

• If food is served, always serve guests, parents
and others first. 

• Always say “please,” “thank you” and “excuse
me.”

• Walk with dignity, and treat all others with
dignity.

• Treat others as if you care equally about
everyone in the human family.

• Explain the exhibits clearly, so others
understand the concepts we have learned. 

On the day of the culminating event, begin
with a parade in which music is played as

students enter the staging area, each carrying a
portion of the paper chain to illustrate universal
connectedness. Have students sing the songs
they have learned as they walk to a central spot.
They may include anthems from as many
cultures as they like, and also sing such songs as
Harmony, Yes I Care, and Sacrifice.

When they reach the central gathering place,
students may give the speeches they prepared
earlier in the unit. Each student can tell what
traditions they appreciate about their own
culture. Some students can turn their museum
placards into short speeches. Conduct the
parade and ceremony planned throughout this
unit. After the opening ceremony, students can
escort their guests to tour the exhibits of art
work, math charts and cultural displays.

Please see the following pages for
reproducible student worksheets for
the Universal Connectedness habit-
of-heart lesson plans. 

Activity 21: Welcoming the World

✐
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DNA (genetics) connects us with other
members of the human family. If you looked
at human genes under a microscope, only a
very small percentage of the genetic code
differentiates one human being from another.
We are all more closely related than some
scientists once thought. 

Transportation connects people from
distant places. People once lived in the same
place for many generations. Then they began to
travel by horse, and then boat, and then train,
car and plane. Now people share not only living
space but customs and cultures because they
can move across the world using transportation. 

Food connects people from various regions.
People in one area harvest food and send it
across the state or across the ocean. People from
one country teach a new kind of bread baking
to people in the new land. We learn to make
friends by eating new foods together.

Nature brings people together. They find
common interests as they enjoy the world
outside. They meet to walk their dogs, to tend
their farms, to hike the trails, to have picnics in
the park, to fish the rivers or fetch water, to
watch the sun rise, to celebrate spring, to take
care of the land. Almost everywhere you go in
the world, you find people coming together to
enjoy nature. 

Art connects cultures. Wherever you go in the
world, people have the urge to create beautiful
things. They see the beauty in a flower or a
mountain and paint it in a picture. They create
a pot that has a special shape. They wear
colorful clothing. They weave intricate patterns
into baskets and rugs. You might see a similar
symbol or pattern in a rug from the Middle
East that you saw in the American Southwest.
You might see a tradition that started in one
country and carried over to a new land. Art
connects us as members of one human family.

Reading connects us as one family. Reading
takes us on journeys to places we have never
been before. It helps us know the thoughts,
feelings and actions of people around the world
as if we lived with them in the same home. We
meet other members of the human family by
reading.

Technology links people through
conversation, communication, culture and
music. Today we have telephones that help us
instantly talk to people around the world. We
also have the internet and fax machines. For
several generations now, the world has also had
other communication devices such as television
and radio. These technologies help us share
culture and music. There was a time when
people only knew the songs taught to them in
their village. Today, you can hear a song
recorded in another country or played far away
and transmitted through a radio tower or
satellite. You can hear it on a computer or on a
disc. You can choose from several sources of
technology to hear music created far away. For
this reason, some music combines the rhythm
of one country, instruments from another and
the voices from another. World music means
music of one human family. What role do you
think technology and transportation played in
helping to bring it about? 

Feelings make us one human family. Whether
they live in the coldest and hottest countries, in
times of war or in peace, people of all cultures
love their children. All of them look for
meaning in life. Each person feels sadness and
joy at certain times. Because we can experience
faith and hope and practice sacrifice and use
reasoning and self-restraint and feel deep love,
we are different from plants and insects and fish
and chickens. Our capacity to feel these
emotions and thoughts and translate them into
action connect us as brothers and sisters of one
human family.

What Connects the Human Family? 
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Group 1 Exhibit A: DNA

Learning about DNA

Every individual inherits a unique combination
of bands (or DNA profile) from his parents.
Only identical twins have exactly the same
DNA, but unrelated individuals share many of
the same bands. DNA profiles can be used to
establish identity or paternity (to tell who your
father is). 

Build the Exhibit

Students will create and mount a DNA model
from a kit (or using toothpicks and Styrofoam)
on foam core, along with the description of
how DNA connects humanity. They can also
exhibit charts based on the following activity,
Story of a Father.

1. Assume you are trying to help some
friends—a couple with two children living 
in a refugee camp. The father’s parents had
come from two different countries and
moved to a third country. When this country
went to war, he was forced to become a
soldier and traveled to a fourth country,
where he met his bride. They eventually
married and moved away to a peaceful place
where they had their children, whom they
told stories of the five different countries
where they had lived in the past. When the
family’s new country had difficulties, they
had to leave again and were forced to take
the children and live in a refugee camp. In
this camp, a sympathetic official said he will
release fathers who have two or more
children they need to care for and let them
return to their normal lives. So many men
have come forward that he cannot believe
they all have children.

2. You are a scientist and you want to help your
friend establish paternity, to prove that the
children are his. To do so, you will make a
chart beginning with the known parent, the
mother.

3. On a sheet of paper, make a column of
circles. Color them all the same color. Label
this first column Mother’s DNA.

4. In the next column, draw three circles and
four squares. Choose a name for the first
child and write it over this column, i.e.
Loretta’s DNA. In the third column, draw
four circles, three squares and a triangle. 
Add a second child’s name.

5. Color each child’s DNA strands the same
color as the mother’s if they match the shape
of the mother’s strands. 

6. Add a fourth column of squares and
triangles, labeled Father’s DNA. Color the
father’s DNA strands a new color.

7. Color each child’s DNA strands this same
color if they match the shape of the father’s
strands.

8. Does this chart show that the children are as
much a part of the father as they are of the
mother? Do you think the officials set the
family free?

9. With the father’s background to contribute,
the children inherited the cultures of seven
different countries. Imagine how, after a few
generations, the children’s DNA and histories
would make the children feel a part of the
human family.

Group 1 Exhibits
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Group 1 Exhibit B:
Transportation

Learning About Transportation

• Lay out several pieces of clothing on a table,
each from a different place. Have students
read the labels to see where they were made. 

• Ask possible reasons why each was made in a
different place, such as the availability of
resources, workers, fabrics, and especially
transportation to take goods back and forth. 

• Bring out a globe and see if they can name at
least one product they use from each part of
the world. Supply products from home to
support the discussion. 

• Discuss the relationship of transportation and
DNA. How did the invention of the wheel,
the boat, the train, the car and the airplane
make a difference in the gene pool?

• Ask, How did transportation make the
human family even more closely connected?

Challenge Questions: 

• Are there ways in which cultures have used
transportation to negatively influence other
cultures? 

• How can we make sure we use it in positive
ways, to build brotherhood across borders?

Building the Exhibit

Decorate the wooden ships.

Wrap a piece of foam core in blue cellophane
or gift wrap, to represent ocean.

Use construction paper to create maps of two
continents that have important connections.
Explain the connections by drawing icons or
symbols on the map, such as products
exchanged or cultural values passed back and

forth between the countries. Make sure each
country has something to offer the other.

Glue the countries to the sides of the foam core .

After the ships have dried, glue them to the
ocean, making sure some are representing one
country and some the other country. Add the
descriptive paragraph about transportation from
the reference sheet.

Group 1 Exhibit C: Feelings

Learning About Emotions

1. Ask students if they have ever had a feeling
they thought no one else had before or a
thought no one had before and later heard
someone else express the same thought or
feeling. If they haven’t, tell of a time when
you, the teacher, had that experience as a
youth. 

2. Discuss the meaning of the word universal
and the concept of universal feelings. Ask
what would happen if we thought about
universal feelings before starting wars or
other conflicts? 

3. Discuss the role of universal feelings in
causing people to settle in communities, to
want friendship, to find hope and meaning
in life, in religion, in loving family
relationships. 

4. Let students tell of their own stories and
experiences. 

5. Read the reference sheet entry for Feelings
(below). Discuss how humans “translate
feelings into actions” in ways different than
other species. 

6. Have students commit to translate one
positive feeling of their own into a positive
action this week. 
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Group 2 Exhibit A: Technology

Learning About Sound

Discuss the fact that sound is caused by
vibration. Have students put their hands on
their throats and sing a note and feel the
vibration. Ask if they have noticed that guitar
strings vibrate slightly when played. 

Sound needs a medium to travel through, just
as a train needs a track and a boat needs water
and an airplane needs air to provide lift for its
wings. Ask what the most common medium is.
(Air, though it can also travel through water.) 

Ask if students have seen or heard of a
megaphone. When people began to understand
that sound traveled through air, they decided to
capture the sound waves in a funnel and direct
them to one point. This early technology
resulted in megaphones and also stethoscopes.
A stethoscope is just a megaphone with a tube
or hose coming out that allows a doctor to
listen to your heartbeat. It directs all the sound
waves to one place.

Have you ever seen a satellite dish or a radio
tower on a hill? These technologies are designed

to capture sound waves and direct them to
radios in many homes and cars, so people with
batteries or electricity can tune in and hear the
same sounds at the same time. 

Challenge Questions: 

• How can these technologies connect people in
positive ways? 

• Can they be used to connect people in ways
that are not always so positive? 

• As we grow up and choose to be involved 
in careers that involve radio, television,
computers or music, how can we make sure
to use these technologies to connect members
of the human family in positive ways?

Building the Exhibit

Build a radio using a kit, or reassembled the
parts of an old radio. Secure it to the foam core
(in class or later). Cut out the description of
how technology links people. Attach it to the
display (in class or later).

Feelings make us one human family.
Whether they live in the coldest and hottest
countries, in times of war or in peace, people of
all cultures love their children. All of them look
for meaning in life. Each person feels sadness
and joy at certain times. Because we can
experience faith and hope and practice sacrifice
and use reasoning and self-restraint and feel
deep love, we are different from plants and
insects and fish and chickens. Our capacity to
feel these emotions and thoughts and translate

them into action connect us as brothers and
sisters of one human family.

Building the Exhibit

Have students create a rock garden on foam
core, gluing flowers to the base, and
interspersing rocks among the flowers with
human emotions on the rocks. 

Have them place the descriptive paragraph
about feelings in the center.

Group 2 Exhibits
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Group 2 Exhibit B: Art

1. Discuss the similarities and differences in art
from different parts of the world. 

2. Pass around several greeting card illustrations
or works of art from different regions. Have
students look for similarities in the art
pieces. 

3. Play a game in which students all have 20
seconds to draw a shape or object they find
in at least two of the pictures. 

4. One by one, each student holds up his or her
sketch. The other students must guess what
two pictures the shape is found in. 

5. After the activity, discuss whether the similar
shapes came from the human form, the
plants and animals found in each region, 
the houses and buildings or other objects 
in the pictures. 

6. Ask what the game illustrated about how all
members of the human family see beauty
differently and yet the same.

Have students create a mosaic by gluing paper
onto foam core and then gluing mosaic pieces
onto the paper.

They may cut and incorporate the greeting
cards into their design. Add the descriptive
paragraph about art from the reference sheet.

Group 2 Exhibit C: Reading 

Learning About Reading

1. Ask students how many cities they have
visited in their lives. Challenge their
responses. Tell them to add the number 
of books they have read that were set in
another city!

2. Explain: Most people have visited many
places and met many different types of
people by the time they grow up. They have
met them through history books, science
books and story books. Reading takes us on
journeys to places we have never been before.
It helps us know the thoughts, feelings and
actions of people around the world as if we
lived with them in the same home.

3. Have each student write a list of places they
remember reading about in books or articles
or stories. 

4. They can tell the class one thing they learned
about the people of a particular place that
made them feel like brothers and sisters with
the people of that place. For example: The
people in that place like lizards. So do I. 

Building the Exhibit:

1. Have students write the names of the places
they have been on colorful slips of paper and
glue them to a book cover wrapped around a
used book.

2. Have them title the book, Our Home
Through Books.

3. Glue the descriptive paragraph on Reading
to the foam core and mount the book on the
exhibit. 

4. Alternate idea: Students may each create a
mini-book.
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Group 3 Exhibit A: Food

Learning About Food

• Food connects people from various regions. 

• People in one area harvest food that is sent
across the state or across the ocean. 

• People from one country teach a new kind of
bread baking to people in the new land. 

• We learn to make friends by eating new foods
together.

Building the Exhibit

• Assemble artificial or real food in a basket,
including breads and produce.

• Have students talk about each of the items in
the food basket.

• Discuss how and where it is grown or made.

• Have students practice trading one food for
another and serving food to each other.

• Have students glue the food to the inside of
the basket and glue the basket to the foam
core. 

• Fasten the description of the use of food to
connect people.

Group 3 Exhibits B and C:
Nature

Learning About Nature:

Almost everywhere you go in the world, you
find people coming together to enjoy nature. 

Discuss the concept that nature brings people
together as they meet to: 

• walk their dogs

• tend their farms

• hike the trails

• have picnics in the park

• fish the rivers or fetch water

• watch the sun rise

• celebrate spring

• take care of the land. 

Building the Exhibits:

Tape or glue paper to foam core to represent
landscapes. Have students use modeling clay to
create figures to represent the bullet points
above and attach it to the exhibits, making a
town or city scene and a rural scene.

Group 3 Exhibits
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Have you ever been on a scavenger hunt, when
you go door to door and look for certain items?
Today we will go on a scavenge-art hunt. Our
hunt will help us find the specific information
we want to share in our own mini-museum
exhibit to share with others. We will divide into
teams. Each team will be responsible for
recreating a piece of art when they return and
for gathering information that will influence
our exhibit. 

We want to create an exhibit that tells:

• How cultures unite through art

• How transportation affects the process 

• How a culture draws from its natural
resources to create art but borrows ideas 
from others as well, so we build a sense 
of global art

• What teamwork has to do with art

Keep your eyes open as we travel through the
public places where art, or esthetics,
communicate what we value. Remember to
walk silently and use your eyes to help your
team complete its task. 

Think as you go about what you or your whole
team would like to recreate for our mini-
museum. It could be a drawing of a building or
of a ceiling in a building. It could be a tile or a
painting. You will have a piece of paper to

sketch on as you go. Then in your free time,
you can work on your drawing. 

The members of each team will each have a
tally sheet. Each member must find the items
on the tally sheet on their own. When everyone
has checked off the item, your leader will take
you to the next location. 

We cannot talk while inside the buildings.
These are quiet places where others like to
enjoy their surroundings, so this will be good
practice respect even as we practice teamwork. 

Post Field-Trip Group Assignments

Assign each of four groups one of the following
topics to write about for the mini-museum.
They can use any medium to recreate an art
form similar to something they saw or to
illustrate something in their placard. 

1. How cultures unite through art

2. How transportation affects the process

3. How a culture draws from its natural
resources to create art but borrows ideas
from others as well, so we build a sense of
global art

4. What does universal connectedness have to 
do with art?

Scavenge-Art Hunt
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City Hall or Other City Landmarks

• How does the architecture reflect the building’s importance? 

• Why is it located where it is? 

• Is architecture an art form? 

Cultural Arts Centers

• What does the shape of the building tell about the history of the people?

• What stories do the items inside tell?

• Why was this building created? Why is it located where it is?

Transportation Center 

• What type of buildings and furnishings do you see here? 

• Can you tell when the transportation center was completed? 

• Does it play the same role in the community that it always has? 

• Do people travel in the same ways they always have? 

• Does art travel in the same way it always has?

Museums

• What does the art tell about the artists’ feelings about nature?

• Are all the artists from the same place? 

• Does their sense of nature change according to where they live? 

• Do the museums show us how ideas and images traveled from one part of the world to another? 

General Question

• How does art connect us as human beings?

Scavenge-Art Hunt Discussion Questions
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Transportation Center 

___ An alcove made of soft, natural tile where travelers can wait without getting rained on.

___ Beautiful floors with grains that pick up the light.

___ High ceilings and light fixtures.

___ A great reception area once used for the many ticket takers and now used for filming movie
scenes.

___ Oak chairs that were crafted to last for centuries.

___ Signs directing people toward either the train, the commuter train lines, or the buses.

___ An area for people with special needs.

___ A wide hallway for people looking for the right train.

___ Ramps leading to covered waiting areas for trains.

___ A covered waiting area.

___ A place to buy train tickets from a machine.

___ A double staircase leading to a drop-off place for buses.

___ A mural depicting the faces of the many types of people who travel to the city for many
reasons.

___ An esthetically pleasing area for people to wait for buses.

___ A statue of an architect and a statement of his philosophy

In your own words, what was his philosophy? _______________________________________

_____________________________________________________________________________

_____________________________________________________________________________

Do you think people from all the communities represented downtown would feel comfortable here?
Why or why not?

_____________________________________________________________________________

_____________________________________________________________________________

Teamwork Tally Sheet (sample only)
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Museum

____ A map with countries where Genghis Khan traveled. Name five: ______________ 

________________ ______________ ______________ _______________________

____ A gold item that would be the same as a car upgrade in modern society

____ Evidence that the horse was valued

____ Tile friezes showing two animals that provided transportation besides the horse.

What are they? ____________________ and _____________________

____ Tile friezes telling stories or legends

____ African carved hats similar to the Mexican hats.

____ Evidence that animals were important in Asia.

____ Evidence that railways played an important role in the development of the West.

____ Evidence that sometimes the people who already lived there would have preferred to keep the
land undeveloped!

____ Evidence that nature is important to the people of our culture.

____ Evidence that you can see artistic shapes in nature almost anywhere you go

Teamwork Tally Sheet (sample only)
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I distinctly remember the bright laughter of
Grandpapa's warm eyes, the smile waiting to
break upon thin lips, the way he held me, the
way he laughed, the way he breathed, the way
he moved, radiating self-confidence, assurance
and love.

I remember when I first saw Grandpapa. The
moment he walked inside the orphanage, the
sunlight had sifted through the window and
struck his balding head, creating a small halo.
I let out a long breath as I watched this seraph
move and examine each of us in turn.

I had waited in the back and watched as soft
gray eyes surveyed each child with affection. All
those other children who had mercilessly teased
me about the color of my skin always spoke to
each other in hushed tones, saying "It doesn't
matter when you get chosen, as long as you get
chosen before HIM." All those other children
now pressed up against the tottering man
begging to be adopted.

I glanced at his kind eyes and felt a flitter of
hope when he lifted them and they met with
my own. He walked over to me and gently gave
me a pat on the head before asking, "What's
your name, son?"

"Jordan," I muttered, hanging my head. He
looked somewhat disappointed at my reply.

"Why are you dropping your head like that?"

I stayed silent. He looked at me with sorrow on
his face before taking my hand and leading me
to the front desk.

"I'd like to take this boy..."

Time passed; Grandpapa got me into a homely
public school, and I worked hard, desperately
wanting to make him proud. I graduated at the

top of my class in the sixth grade. To celebrate,
Grandpapa took me to the zoo.

At the zoo I stood next to a tall man. Craning
his neck, the man peered at the monkeys. His
eyes traversed across the length of their small
pen before he caught sight of me with my dark
skin, which contrasted so from the alabaster
walls of the pen. He stared at me for a
moment, before he began to smile. It was a
twisted smile that was reminiscent of the toothy
grin of a predator. I stared for a moment before
remembering that Grandpapa had told me that
it was impolite to stare. I blushed slightly and
turned around, expecting to see my
Grandpapa's kind eyes. He wasn't there. I
stared about, blinking in confusion before the
man roughly grabbed my shoulders. He
grinned before lifting me up and pantomiming
throwing me into the pen. I glanced around in
fear as everyone started laughing.

I kicked violently, calling out in a shrill voice
"Grandpapa! Grandpapa!"

Grandpapa came up, drew himself to his full
height before calmly asking, "What are you
doing with my grandchild?"

The man stared in disbelief at Grandpapa,
before replying "I am teaching your..." he
paused for a moment before enunciating the
next word "BLACK child to learn his place in
society." We left that zoo immediately. Never
again have I ever set foot into a zoo.

Time went on and I had moved away to attend
college. I awoke one morning to a message on
my answering machine, whispering that
Grandpapa was hospitalized.

Immediately, I flew back home to see him. I
was soon driving through the streets of my
hometown again. I pulled up in front of the

Cycle By Benjamin Lin
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local hospital, got out of the car, and leapt up
the steps. The moment I entered the clinic, I
felt something wrong. The nurses stared at me
with odd expressions on their faces; none of
them dared to move. I walked to the reception
desk, shrugging off their stares.

"Can I see Grandpapa? His name is Miller,
Jason." I asked quietly. The receptionist stared
at me and I looked away, not desiring eye
contact.

Moments later I heard her call, "Room 415."

Standing in front of Room 415, I heard my
Grandpapa crying out, "Jordan! Where is my
Jordan?" My eyes brimming with tears, I placed
my hand on the doorknob when a hand
slammed down upon my shoulder and jerked
me away from the door. I found myself face to
face with one of the nurses. 

"What do you think you're doing?" she asked,
hissing through clenched teeth.

"I'm going to visit Grandpapa." I replied
solemnly.

The nurse squinted at me through tiny eyes,
"Well, you can't see him right now."

The cries through the door were growing
fainter and feebler. I made up my resolve to go.

I put my hand back on the knob, when the
nurse pulled my arm away and repeated
insistently "I told you that you can't see him
right now."

"Well that's just swell, but I really don't care.
Grandpapa needs me right now.

Can't you hear his calling?" I shouted angrily,
pushing her away and thrusting the door open.
I met with Grandpapa's mournful eyes, clouded
with death. "Grandpapa?" I asked softly. There
was no reply. "Grandpapa?" I repeated urgently,
and was again met with no reply. My
Grandpapa was dead. Wailing, I ran out of the
hospital, and into my car. I had to get away
from here.

That was many years ago. Now things have
changed. I round the comer of this street and
my eyes latch onto a familiar building. It's an
orphanage, and I walk steadily in. I sit down, I
watch, and I listen as whispers spread through
the room, "I wonder who's going to be chosen
today, I hope it's not HIM." Their fingers and
eyes fly to the back of the room, where a lonely
little boy sits with his hands in his lap, large
eyes taking in all the sights and sounds the
world had to offer. His skin color is the color of
wheat bread, and his eyes are a dark shade of
olive green. I walk back to where he sits, and
squat down, before carefully asking "What's
your name, son?"
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Habits-of-Heart Homework

Name: Date:

Habit: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _

How did you practice this week’s habit-of-heart at home? Draw a picture or write a description 
of something you did to practice it. Have your parent sign the paper before you return it to 
your teacher.

Parent’s or Adult’s Signature Date
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Look around you. How many meters measure something within your view? The answer may be
higher than you think. How many buildings do you see? Are they heated? Do they have electric
lights and running water? How do those services get to the buildings? How does the flow of water
and electricity or gas run through cities around the world? What powers a telephone and computer?
Do you ride in a bus or car with a speedometer? Do you use a thermometer when you are sick?

Meters can perform important measuring functions, from the simple to the complex. Energy
companies need to measure how much gas or electricity each home uses. 

Water companies need to measure how much water is used. 

A meter can tell a gas company how full its tanks are from one hour to the next, when to send out
delivery trucks, and when to schedule deliveries to customers. Another meter on the customer’s
propane tank tells how full it is. Draw a graph to show what you think this meter looks like.

Meters also measure electricity. If a home has electric heat, somewhere there is a meter that shows
how much electricity is being used. If your home or school uses gas or electricity, draw a picture of
the meter on the left. Indicate where the needle is.

Each day, draw another meter beside it for three days. How much did the arrow move? Show, in
tenths, and then in percentages, how much your energy consumption increased or decreased. Do
you know why? How does energy help us conserve? 

Be a Meter Reader
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Meters have uses in everyday life as well as in safeguarding the people from harm. 

• Used at sea, meters help researchers warn scientists when volcanoes will erupt 

• They also predict when earthquakes may happen. 

• In the air, meters search for landmines. 

• Meters have been used by universities to monitor compacting dumpsters to determine whether
they are full and require hauling.

• Meters have been used to determine the cycle times of air fans in chicken farms.

• Meters have been used to measure human vibrations when fastened to workers on the job, to
make sure that continuous motion in their hands and arms does not cause injury.

• Meters are used to regulate air flow when filling a bicycle or car tire. 

• They are used to time the boiling of an egg. 

• Used in a baby’s mouth, meters can tell parents when a baby’s fever is too high. 

• Meters can help diabetics test their blood sugar level to see if they need more insulin, a substance
which helps their bodies regulate the flow of blood sugar.

Name some other ways meters are used in your home, school or community? 

_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________

Scientists around the world are always finding new ways to improve meters, to enhance the quality
of life for everyone. For instance, the first meters available to diabetes patients to check their daily
blood sugar were difficult to read. The patients depended on these tests, because they needed to
check their insulin and, in severe cases, their lives depended on it. The meters required them to
read a test strip that would come out either red or blue, but sometimes it looked somewhere
between the two colors. 

Finally inventors developed a special meter using reflected light. That reflected light was sent to a
photoelectric cell, which in turn gave a read out through a meter with a swinging needle. Since the
instrument was more able to read the minor changes of the darkness and light it added a certain
degree of accuracy. Patients were happy about the improvement in the meter. How did the
scientist’s work express universal connectedness? 

Be a Meter Reader, continued
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• You are leaving home for the first time to attend a university in a faraway land. You are thinking
about all the things you will leave behind and all the exciting things you will discover.

• You have just lost your best friend over a misunderstanding. You cannot sleep wondering what
went wrong. 

• You feel you have dishonored your family because they think you took something that did not
belong to you. Now you must explain what really happened.

• You have just discovered an opportunity to do a certain type of volunteer work to help your
community. You are excited about this new adventure, because you will be helping people you
care about. 

• You have just determined what you want to do when you grow up. What is it? Who helped you
discover it?

Story Idea Starters
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❏ Write a thank you note telling someone what you appreciate about them and what you learn
from them.

❏ Find a way you can do something special for that person based on your knowledge of their
needs. For instance, if the person is a neighbor, perhaps you can walk his dog or care for her
children on your day off school. 

❏ Suggest that the person teach you their unique skill, such as cooking a certain food or making 
a certain craft, and offer to teach them a unique skill of yours in return. 

❏ Commit to yourself to look for something new to compliment this person about each time you
see them, using sincere compliments about their character, personality and positive choices.

Ways to develop a bond with someone new might include:

❏ Practice asking questions about others instead of talking about yourself. You might find that
someone you had overlooked has a very different and interesting background.

❏ Ask your family to invite that person on a picnic or outing and have a storytelling festival, 
where each one shares a funny or inspiring story from their own life.

❏ Write positive notes to someone whose qualities you admire. Ask for their advice on how to
develop these personal traits that impress you so much. 

❏ Suggest a joint service project and work alongside the person for a day. For instance, if someone
you know is moving, ask your diverse friend to come along with you to help them pack or 
move boxes.

❏ Invite the person to speak to your classroom about their country and customs. 

Cementing a Bond
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What would you invent?

◆ In a rural town, students might want to measure the rainfall near a creek, so people would know
whether they could cross a flooded bridge. 

◆ Farmers might want to measure how many inches a certain plant grows in one year compared to
another, to study the best way to time the planting, fertilizing and irrigation of their fields. 

◆ In a noisy apartment building, a meter in the hallway could measure the noise level, to let people
know if their music or television was in danger of disturbing sleeping neighbors. Residents would
be asked to keep the noise under a certain decibel. (A decibel is a measurement of sound.) 

◆ Drivers may want a meter to show how close they are to hitting the car up ahead, based on both
proximity and speed. The meter could use a magnet and a bell to tell the driver he or she is too
close to someone’s bumper.

◆ A meter could measure the level of flour, cornmeal or other staples in a bulk bag or container.
The meter might use tension, so the flour or meal presses against it. When the substance goes
down below a certain preset level, a bell goes off to remind the cook it’s almost time to replenish
the supply or add it to a shopping list. 

Meters that Might Matter
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Afghanistan-- (19 Nov. 1946)
Albania -- (14 Dec. 1955)
Algeria -- (8 Oct. 1962)
Andorra -- (28 July 1993)
Angola -- (1 Dec. 1976)
Antigua and Barbuda -- (11 Nov. 1981)
Argentina -- (24 Oct. 1945)
Armenia -- (2 Mar. 1992)
Australia -- (1 Nov. 1945)
Austria-- (14 Dec. 1955)
Azerbaijan -- (2 Mar. 1992)
Bahamas -- (18 Sep. 1973)
Bahrain -- (21 Sep. 1971)
Bangladesh -- (17 Sep. 1974)
Barbados -- (9 Dec. 1966)
Belarus -- (24 Oct. 1945) 
Belgium -- (27 Dec. 1945)
Belize -- (25 Sep. 1981)
Benin -- (20 Sep. 1960)
Bhutan -- (21 Sep. 1971)
Bolivia -- (14 Nov. 1945)
Bosnia and Herzegovina -- (22 May 1992) 
Botswana -- (17 Oct. 1966)
Brazil -- (24 Oct. 1945)
Brunei Darussalam -- (21 Sep. 1984)
Bulgaria -- (14 Dec. 1955)
Burkina Faso -- (20 Sep. 1960)
Burundi -- (18 Sep. 1962)
Cambodia -- (14 Dec. 1955)
Cameroon -- (20 Sep. 1960)
Canada -- (9 Nov. 1945)
Cape Verde -- (16 Sep. 1975)
Central African Republic -- (20 Sep. 1960)
Chad -- (20 Sep. 1960)
Chile -- (24 Oct. 1945)
China -- (24 Oct. 1945)
Colombia -- (5 Nov. 1945)
Comoros -- (12 Nov. 1975)
Congo -- (20 Sep. 1960)
Costa Rica -- (2 Nov. 1945)
CÙte d'Ivoire -- (20 Sep. 1960)
Croatia -- (22 May 1992) 
Cuba -- (24 Oct. 1945)
Cyprus -- (20 Sep. 1960)
Czech Republic -- (19 Jan. 1993)

Democratic People's Republic of Korea -- 
(17 Sep. 1991)

Democratic Republic of the Congo -- 
(20 Sep. 1960)

Denmark -- (24 Oct. 1945)
Djibouti -- (20 Sep. 1977)
Dominica -- (18 Dec. 1978)
Dominican Republic -- (24 Oct. 1945)
Ecuador -- (21 Dec. 1945)
Egypt -- (24 Oct. 1945)
El Salvador -- (24 Oct. 1945)
Equatorial Guinea -- (12 Nov. 1968)
Eritrea -- (28 May 1993)
Estonia -- (17 Sep. 1991)
Ethiopia -- (13 Nov. 1945)
Fiji -- (13 Oct. 1970)
Finland -- (14 Dec. 1955)
France-- (24 Oct. 1945)
Gabon -- (20 Sep. 1960)
Gambia -- (21 Sep. 1965)
Georgia -- (31 July 1992)
Germany -- (18 Sep. 1973)
Ghana -- (8 Mar. 1957)
Greece -- (25 Oct. 1945)
Grenada -- (17 Sep. 1974)
Guatemala -- (21 Nov. 1945)
Guinea -- (12 Dec. 1958)
Guinea-Bissau -- (17 Sep. 1974)
Guyana -- (20 Sep. 1966)
Haiti -- (24 Oct. 1945)
Honduras -- (17 Dec. 1945)
Hungary -- (14 Dec. 1955)
Iceland -- (19 Nov. 1946)
India -- (30 Oct. 1945)
Indonesia -- (28 Sep. 1950)
Iran (Islamic Republic of ) -- (24 Oct. 1945)
Iraq -- (21 Dec. 1945)
Ireland -- (14 Dec. 1955)
Israel -- (11 May 1949)
Italy -- (14 Dec. 1955)
Jamaica -- (18 Sep. 1962)
Japan -- (18 Dec. 1956)
Jordan -- (14 Dec. 1955)
Kazakhstan -- (2 Mar. 1992)
Kenya -- (16 Dec. 1963)

United Nations Members (as of 2003)
(For updates, check http://www.un.org/Overview/unmember.html)
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Kiribati -- (14 Sept. 1999)
Kuwait -- (14 May 1963)
Kyrgyzstan -- (2 Mar. 1992)
Lao People's Democratic Republic -- 

(14 Dec. 1955)
Latvia -- (17 Sep. 1991)
Lebanon -- (24 Oct. 1945)
Lesotho -- (17 Oct. 1966)
Liberia -- (2 Nov. 1945)
Libyan Arab Jamahiriya -- (14 Dec. 1955)
Liechtenstein-- (18 Sep. 1990)
Lithuania -- (17 Sep. 1991)
Luxembourg-- (24 Oct. 1945)
Madagascar -- (20 Sep. 1960)
Malawi -- (1 Dec. 1964)
Malaysia-- (17 Sep. 1957)
Maldives-- (21 Sep. 1965)
Mali -- (28 Sep. 1960)
Malta -- (1 Dec. 1964)
Marshall Islands -- (17 Sep. 1991)
Mauritania -- (27 Oct. 1961)
Mauritius -- (24 Apr. 1968)
Mexico -- (7 Nov. 1945)
Micronesia (Federated States of ) -- 

(17 Sep. 1991)
Monaco -- (28 May 1993)
Mongolia -- (27 Oct. 1961)
Morocco -- (12 Nov. 1956)
Mozambique -- (16 Sep. 1975)
Myanmar -- (19 Apr. 1948)
Namibia -- (23 Apr. 1990)
Nauru -- (14 Sept. 1999)
Nepal -- (14 Dec. 1955)
Netherlands -- (10 Dec. 1945)
New Zealand -- (24 Oct. 1945)
Nicaragua -- (24 Oct. 1945)
Niger -- (20 Sep. 1960)
Nigeria -- (7 Oct. 1960)
Norway -- (27 Nov. 1945)
Oman -- (7 Oct. 1971)
Pakistan -- (30 Sep. 1947)
Palau -- (15 Dec. 1994)
Panama -- (13 Nov. 1945)
Papua New Guinea -- (10 Oct. 1975)
Paraguay -- (24 Oct. 1945)
Peru -- (31 Oct. 1945)
Philippines -- (24 Oct. 1945)
Poland -- (24 Oct. 1945)
Portugal -- (14 Dec. 1955)
Qatar -- (21 Sep. 1971)

Republic of Korea -- (17 Sep. 1991)
Republic of Moldova -- (2 Mar. 1992)
Romania -- (14 Dec. 1955)
Russian Federation -- (24 Oct. 1945)
Rwanda -- (18 Sep. 1962)
Saint Kitts and Nevis -- (23 Sep. 1983)
Saint Lucia -- (18 Sep. 1979)
Saint Vincent and the Grenadines -- 

(16 Sep. 1980)
Samoa -- (15 Dec. 1976)
San Marino -- (2 Mar. 1992)
Sao Tome and Principe -- (16 Sep. 1975)
Saudi Arabia -- (24 Oct. 1945)
Senegal -- (28 Sep. 1960)
Serbia and Montenegro -- (1 Nov. 2000)
Seychelles -- (21 Sep. 1976)
Sierra Leone -- (27 Sep. 1961)
Singapore -- (21 Sep. 1965)
Slovakia -- (19 Jan. 1993)
Slovenia -- (22 May 1992)
Solomon Islands -- (19 Sep. 1978)
Somalia -- (20 Sep. 1960)
South Africa -- (7 Nov. 1945)
Spain -- (14 Dec. 1955)
Sri Lanka -- (14 Dec. 1955)
Sudan -- (12 Nov. 1956)
Suriname -- (4 Dec. 1975)
Swaziland -- (24 Sep. 1968)
Sweden -- (19 Nov. 1946)
Switzerland -- (10 Sep. 2002)
Syrian Arab Republic -- (24 Oct. 1945)
Tajikistan -- (2 Mar. 1992)
Thailand -- (16 Dec. 1946)
The former Yugoslav Republic of Macedonia -- 

(8 Apr. 1993)
Timor-Leste -- (27 Sep. 2002)
Togo -- (20 Sep. 1960)
Tonga -- (14 Sep. 1999)
Trinidad and Tobago -- (18 Sep. 1962)
Tunisia -- (12 Nov. 1956)
Turkey -- (24 Oct. 1945)
Turkmenistan -- (2 Mar. 1992)
Tuvalu -- (5 Sept. 2000)
Uganda -- (25 Oct. 1962)
Ukraine-- (24 Oct. 1945)
United Arab Emirates -- (9 Dec. 1971)
United Kingdom of Great Britain and
Northern Ireland-- (24 Oct. 1945)
United Republic of Tanzania -- (14 Dec. 1961)
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Assembling the Human Family 

You may notice that some countries have been members of the United Nations for many years and
others for fewer years. In some cases, that is because a country did not exist or existed under a
different name until recently. It is as if each time a new baby is born, it is welcomed into the
human family, regardless of its age. 

Count the number of countries that have belonged to the United Nations family for seven years. Is
it greater than or less than the countries that have been members for longer?

Count the number of countries that have belonged to the United Nations family for fifteen years. Is
it greater than or less than the countries that have been members for longer?

Count the number of countries that have belonged to the United Nations family for thirty-five
years. Is it greater than or less than the countries that have been members for longer?

Count the number of countries that have belonged to the United Nations family for fifty-five years.
Is it greater than or less than the countries that have been members for longer?

Create a chart by drawing the outline of a child, a teenager, a parent and a grandparent. Write the
corresponding numbers on the figures. Use the child to indicate the number of nations who have
been United Nations members for seven years or fewer. Use the teenager to indicate how many
countries have been members for fifteen years. The parent indicates how many have been members
for thirty-five years and the grandparent for fifty-five years. 

Prepare your poster to display at the event. 
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United Unitrons 

This game concept was contributed by student Josh Lapple

Rules of the Game:

1. Sit in small circles composed of five to seven students. 

2. Each group is composed of heads of fictitious planets. 

3. Each person must decide a name for the planet on which they live. 

4. Each person must determine the main natural resource, characteristic or gross national product
on the planet where they live. The names and ideas can be as creative as you like.

5. Pass a “talking stick” around the circle. As each person receives it, he or she must tell their
planet’s name and their resource, product or feature. 

6. Rather than invade each other’s air space or take each other’s resources, the planet leaders must
think about what they can trade with one another in order to maintain peace and meet
everyone’s needs. 

7. Each time the circle starts up again, each person has a chance to suggest a trade or a project. 
For example, on one planet, all the rivers are made of cream. Another planet is covered with rock
salt. A third planet has many angry creatures living in the woods who can only be calmed down
with ice cream. To prevent this planet from creating disruptions, the cream laden planet has
offered to donate its cream to be made into old-fashioned ice cream with the rock salt. The
grumpy creatures will be invited to vacation there. In return, they will be asked to make sure
they preserve the trees in their woods, so all the worlds that need oxygen can have the oxygen 
the trees give off.

8. If a student has an idea to offer another student, he or she can raise a hand but can only speak
when the one possessing the talking stick offers it.

9. Play until every planet has at least one positive interation with every other planet in orbit.
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Habit-of-Heart: Understanding
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Lesson Objectives

Character Education Goals

Students will:

• Realize the vital role understanding plays in
strengthening human relationships.

• Learn to read non-verbal communication
cues.

• Use their observation skills to better
understand and empathize with others.

• Better understand the unique communication
style of another culture or cultures.

Academic Goals

Students will:

• Learn how the history, beliefs and geography
of a country influence its customs.

• Learn about the changing nature of liquids
(from solid to liquid to gas) and relate the
analogy to the changing emotional
temperament of a human being.

• Read the newspaper for evidence of the role
of understanding in shaping world events.

• Write articles or treatises on the importance
of understanding both sides of issues. 

Artistic Goals

Students will:

• Learn and perform songs about the value of
forgiveness, empathy and understanding in
human relationships.

• Read and interpret a riddle poem.

• Appreciate the required effort and the
economic significance of an art form common
to a distant culture. 

• Create a replica of the art form to give as a
gift to the guest presenter.

Conflict Resolution Goals

Students will:

• Become sensitive to cultural differences that
can affect communication and conflict
resolution practices.

• Better understand someone with whom
they’ve had a disagreement.

• Examine the value of understanding in
resolving international conflicts.

Community Service

Students will:

• Advocate understanding by writing letters 
to the editor, newspaper articles and/or by
creating their own newspaper for distribution
within the community.

• Show appreciation for their guest presenter/s
with songs and gifts.

Habit-of-Heart: Understanding
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This first activity teaches academic concepts and
phonemic awareness while creating a metaphor
for understanding the complexity of human
relationships. Distribute copies of the R i d d l e
Po e m f rom the re p roducible section of this
c h a p t e r, or write it on the board. Ha ve students
read it aloud together. Challenge them to guess
who or what the poet is supposed to be.

Riddle Poem

I can float into the air,
drift away without a care.
I can thicken, bubble, swirl,
slosh and gurgle, boil and churl.
I can sit out in the cold 

in one position, like a mold,
yet I make waves upon the sea,
and you can see inside of me.
I can split in a thousand tears, 
I can serve as sailors’ mirrors. 
I can whistle through a pot. 
Can you tell what I am, or not?

After students make their guesses, have them
identify all the evidence that water is the right
answer.

If possible, bring dry ice, hard ice and a bottle
of water to class and present it at this point.
Ask students to explain the similarities and

Habit-of-Heart: Understanding
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differences between the three substances and
what created them. [The composition of H20
does not differ, but the temperature of the air
around it changes it from liquid to solid to
vapor.] 

Ask, do people sometimes feel solid and at
other times feel more like a liquid or a vapor?
Do you sometimes feel strong and at other
times want to cry? Yet you are the same person
inside. Science has made it okay for the same
person or substance to take more than one
form, to feel differently at different times. 

The more we truly know people, the more we
can appreciate what’s important and valuable
about each aspect of a person.

How are people like water? (Accept students’
responses and elicit the following):

•Each person has many properties or
characteristics. 

•We may show one on a given day but not on
another day.

•Just as the temperature and situation affect
what form water takes, our mood and
situation can affect which side of our
personality shows at a given moment.

Point out that with water, we can see what is
causing it to act the way it does. If we are at
high elevations, we see that the water has
turned to ice or snow. If we watch clouds form
over the ocean, we know the warm air has risen
and taken droplets of ocean water with it. With
people, however, we do not always know what
is happening inside to cause a certain feeling or
behavior. The more we learn to understand a
person, the more we will be able to help them. 

Discussion Points

•What does understanding mean? [To know the
meaning of something.]

•We know we need to understand our school
work and the words we read in books and the
messages that appear on traffic signs. When it
comes to human relationships, what is it we
want to know the meaning of? [The meaning
of a person’s actions or feelings.]

•Have you ever felt that no one understood
you—that you had feelings of sadness or fear
or anger or love that no one had ever felt
before? These are actually universal feelings.
People all over the world might feel the same
way, but they might express it differently.

•What is empathy? [Being able to put yourself
in someone’s place and sense what they feel.]

•Why is understanding necessary for empathy
to occur? [We cannot know another person’s
pain and have compassion for them until we
understand the nature of their feelings.]

•Research at University College, in London,
England,(16) showed that the brain is “a
mirror of suffering,” reflecting many of the
same neural circuits for pain that others feels
as if a person’s own brain were feeling it. 

•This implies that we each have the ability to
understand and imagine another person’s
feelings in an unusual way. A flower may not
be able to understand that the flower beside it
is thirsty and want to share its water, because a
flower does not have feelings or
understanding, but as a human, you might see
another thirsty human and actually feel your
throat dry up, because you understand how
that person feels. This ability allows us to
know how to help each other. It is good we
have it, because as humans, we depend on
each other for many of the things we share in
this world. 

205
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Post several pictures around the classroom. Include
magazine photos of people from around the world
caring for their young or for their elderly, friends
caring for one another, or other depictions of
tenderness. Make sure the collection represents the
concept that nurturing and caring are universal
behaviors of people around the world.

Challenge students to find something that all the
pictures have in common. They can take a piece of
paper as they walk around the room and write
what they observe about each photo. Remind them
not just to look for common physical details such
as people and place but to look for common
actions or emotions in the photos. 

When each student has taken notes on the photos,
have them go back to their tables and compare
these notes. Each table must present the
commonalities they found. When each table has
made a presentation, discuss the questions below.
On open-ended questions, accept a range of
responses but direct students to recognize universal
qualities such as love, kindness or understanding.

Discussion Questions

1. Did the people dress and look alike? Why or
why not?

2. Do you think they all have the same customs,
beliefs, climates and governments?

3. What is alike about the people in the photos?
(They all know how to show caring.) 

4. What do these similarities tell you about people
around the world? (Appreciating diversity
among cultures means also recognizing that
people all over the world love their children, care
for their elderly and can show human kindness.)

5. If people all over the world treat their loved ones
with tenderness, do people all over the world feel
pain and loss when their loved ones are hurt?
How does this affect your feelings about war?

6. How can we show understanding for loved ones
close by as well as people we do not know who
live far away?
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Draw 3 x 5 cards with students’ names and
have them non-verbally demonstrate the actions
in one of the pictures featured in Activity 2.

The class must guess what picture the actor is
demonstrating.
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Challenge students to articulate the reasons
why everyone deserves kindness. Are love and
understanding human rights, like food, shelter
or education? Have them write poems on this
theme. The day before giving this assignment,
ask students to bring in examples of their
favorite poems and read them aloud in class.

Discuss the different poetic forms selected and
why the students like them.

For younger students, encourage rhyming
poems and use the rhyming chart in the
appendix to use this exercise to build phonemic
awareness. 
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Before class, reproduce the Read My Face
Bingo page, allowing an extra copy for yourself.
Cut out the words on the bingo board and put
them each in a separate hat or box. 

In class, distribute the copies to the class. Give
each student five tokens or pennies or have
them cut out small circles. 

Remind students that one way to gain a deeper
understanding of people is to read their faces. It
is sometimes easier to discuss universal concepts
than to be sensitive to those closest to us!
Beginning with the first grid, have a student
draw out a word and read it without repeating
it. (Younger students may need the teacher’s
quiet help, or you can have the student draw a
second word if they are unfamiliar with the
first.) 

Leave the word strip out of the box once it is
drawn. The student must silently act out the
emotion, using mostly facial gestures. Call on a
different student to draw each word strip out of
the box. 

Instead of calling out guesses, students should
put a token on the word they think the student
is acting out. You may want to give them a
time limit, i.e. 20 seconds to guess the emotion
and put down a token. If a student gets three
tokens in a row, he or she calls out Bingo. The
teacher, who has collected the word strips, can
tell whether they are right or whether the group
should keep playing. 

Students may repeat the exercise with the
second grid. 
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Debriefing Bingo

After the Bingo game, have students analyze:

• Was it easy or difficult to identify the
emotion without the person speaking?

• Did those doing the communicating feel their
expressions were accurately understood?

• Is facial expression a common language? 

Have students list some of the gestures or
expressions they understood to mean a certain

thing. Did the whole class agree on the
meaning of those expressions? 

The exercise should show that we can watch for
signs of feelings in a person’s face, but that we
should not assume that everyone communicates
feelings in exactly the same way. In some
situations, we can ask questions to deepen our
understanding. 

If time permits, play one more round, allowing
students to ask questions about the incident
behind the feelings.
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Explain that sometimes people don’t say what
they are really feeling. If we practice, we might
be able to understand their feelings even when
they state them indirectly, then ask questions to
see if we truly understand.

Reproduce and distribute the worksheet “What
I Mean Is...,” have students match the person’s
statement with the emotion they think is being
expressed. Remind them not to try to read their
own meaning into a person’s comments. Often
we can be more sensitive by watching the way a
person communicates with their face and hands
as well. 

Discussion

After students complete the exercise, in each
case, have them try to identify how they knew
what the person meant. Was it a combination
of the gesture and the words? 

Challenge students to explain why
understanding each person’s feeling or motive
might change the way we react to them. Ask for
specific examples based on the worksheet. 
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Explain that understanding does not always
happen immediately. Sometimes we need
“think time” to contemplate what a person said
or did before we can understand them better.
Many times, people care about us and want the
best for us, but we do not like what they’ve
asked us to do, so we don’t try to understand
what they really want for us, or we tell ourselves
stories about their motives that may not be
true. This can happen with a parent, a teacher,
a friend or sibling or someone else who cares
for us.

Ask students to think of someone who has hurt
them recently or someone whose actions they
don’t understand, or perhaps someone they
hope will better understand them. Remind
them that the guided imagery exercises they
have learned to use can be helpful for

redirecting our feelings about a misunder-
standing when we are deeply upset and cannot
concentrate on schoolwork or other things.
This exercise can give us the courage to
approach the person and find out the real story
behind their actions and tell them how the
incident has affected us, so we can find a
solution. 

Play soft music and dim the lights. Use a
variation of the guided imagery script offered 
in other Habit-of-Heart lessons such as the
following:

It is time to sit back and prepare for a special
journey. First, we all need to relax and settle
back in our chairs and close our eyes. We will
keep them closed through this entire journey.
Now, take a deep breath and hold it, then

✐
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slowly let it out. Take another deep breath and
slowly let it out. Tense your shoulder muscles
and relax them. Now your leg muscles, and
relax. Next, tense your stomach and back. Hold
it, hold it, and relax. Let your arms fill with air
as if they were balloons, and now, pop! They air
has gone out of them. Your legs are filling up
with air, and now, pop! Your legs are limp. Your
eyes are closed and you are totally relaxed. 

Now we can begin our journey. You are walking
barefoot across a meadow of tall spring grass.
You can feel the soft earth beneath our feet and
the cool blade of grass the fall between our toes.
It tickles and feels cool. You can smell the
perfume of wildflowers and hear the trickling of
a brook growing louder as we walk. The sound
calls to us like a tinkling bell, so we follow it
until we come to a shady stream lined with trees
dripping with looms of bright green moss. A
waterfall spills, laughing, over the rocks at one
end of the stream, and smooths out into a
mirror so clear, you can see every rock on the
bottom near the shore where we stand. 

You suddenly think of something that has been
bothering us—someone who said or did
something you did not understand, or someone
you feel does not understand you. If there is no
one like this, think of someone you had a
misunderstanding with in the past. Your heart
may have been troubled by this
misunderstanding. You may have found it
difficult to feel joy or to concentrate on other
things. You want to feel understood and to
understand the feelings of others. You pick up a
stone from the banks of the river and look at the
opposite side of it. On the stone, you find the
word you are feeling at this time. It may be hurt
or confusion or fear. You throw it into the water

and watch it sink to the bottom. When it
reaches the bottom, the water washes over it,
and the surface becomes clear. As you watch the
other rocks at the bottom of the river, other
words appear. These words tell you a new story.
They tell you the feelings of the person you
misunderstood. They tell you to face this person
and ask for the real story, and discover that the
distance between your hearts is not so great. 

You are suddenly filled with a desire to do so.
The burden on your heart is lighter, and you
know it will be lighter still once you find this
person and tell them that you want to better
understand them and truly listen to the things
they are feeling and share with them your own
feelings. 

Suddenly, the rocks rise up out of the water and
form a magic, arched bridge to the other side.
You walk across the rocks and see that there is a
beautiful grove beyond. You walk into this grove
and find the person waiting there, waiting to
listen to what you have to say. You have a great
sense of peace already, knowing that the desire of
both your hearts is to understand each other
better, knowing that we all need caring,
acceptance, self-respect and of course, respect
from those we love or care about. When you
open your eyes now, you will find yourself back
in the classroom, but you will have new
confidence that you can find this person and
approach them with strength of heart and clear
up any misunderstanding you might have had. 

You will share this feeling of peace with others,
and if there was no one you had a
misunderstanding with today, you will use this
meditation each time you do need to clear up a
misunderstanding. 
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Before class, assemble six household tools or
shop tools in a toolbox, such as hammers,
wrenches, and screwdrivers. On the back of
each one, tape a piece of paper with one of 
the words and definitions listed on the
worksheet Tools for Understanding. Show the
class each of the tools. Discuss the word on 
the back and what makes this quality a tool 
for understanding. Why would a person who
practiced this trait find it easier to show
understanding? 

Divide the class into six groups and seat them
in small circles. Give each group a tool. Each
group has five minutes to pass the tool around
and tell stories from their own lives of times
when they could have used this tool to make a
difficult situation easier or of times when they
observed someone else using the tool effectively.
Challenge them not to focus on the
inadequacies of others as they relate the game
to their own life experiences. When the groups
seem to have had enough time, ask them to
trade tools. Keep up the exercise until each
group has had a chance to relate each of the
tools of understanding to their own lives.
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Remember to allow time as part of the regular
schedule for students to link some aspect of
their school day lesson content to the habit-of-
heart and record it in their journals. 

Examples of understanding content
connections:

• Examine the lessons history has taught. How
many times has a misunderstanding or a lack
of interest in someone else’s perspective led to
a conflict? Have students cite examples from
their current studies. After students have
written in their journals, have them role play
different endings to the stories.

• Challenge students to name characters in

their literature assignments who felt
misunderstood. How did they resolve their
problems? How could they have resolved
them? What role could humility or empathy
have played?

• If you science content involves computers,
small machines or discoveries that required
team work, have students write about the
importance of communicating with each
other to create such a product. 

• Have students incorporate understanding into
the situations characters face in the math
story problems. 
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Discussion Points
Life, literature and history show us that no
matter how hard we try to prevent them,
misunderstandings sometimes occur. How we
handle them is very important. 

Sometimes we tell ourselves stories about the
other person. We tell ourselves that they never
wanted us to be happy and that they are
unkind. We make up stories without knowing
the facts, so we will not feel ashamed of
anything we might have said or done. 

Usually, we had a role to play in the hurtful
situation as well as they. These negative stories
only make it more difficult to for us to show
understanding for each other.

Demonstration (contributed by Syma Abbasi)

Line a table with newspaper. Empty the
contents of a nearby trash container on the
table. Make sure it contains a fruit peeling or
something fresh. Ask the following questions:

• What will happen if we leave this trash on 
the table until it decomposes?

• Will it smell? 

• Will It attract pests?

• Will it create clutter?

• Will people avoid our room because it 
will become unpleasant? 

Draw a picture of a human form on the 
board. Fill it in with small pieces of trash.
Explain that each piece of trash represents a
misunderstanding or unforgiven act. Ask 
what happens when we carry old hurts inside.
(They make us feel rotten and unpleasant.)

Challenge

Each time we remove a misunderstanding, it is
like removing a piece of trash. (Erase a portion
of the trash inside the form.) 

Think of a person you have not make peace
with. Write the name of the person. Choose
whether to send a private letter expressing your
forgiveness or to have a personal conversation
with the person. (Allow time for student to
write their commitment or letter in class.)

✐
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Begin the lesson with a discussion of the
question, If each one of us knows what goes 
on inside of us, does that help us to understand
others when they have similar feelings? Are we
responsible for managing our own feelings?
What can we do with negative feelings when
they occur? Lead students in learning the
following Habits-of-Heart song, When
Somebody Wrongs You.

What about understanding others who are
different? Do we sometimes think of others as
less than we are because they were born with
different capacities than we were? You may also
want to teach the following songs if students
have not yet learned them: Who Can Say? and
You Can Count on Me.
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Distribute the Habits-of-Heart homework
sheet. Encourage students to follow up on one
private challenge but to also make an effort to
show increased understanding among the

people they interact with every day, then to
demonstrate that effort and have someone sign
their paper.
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Allow time on a subsequent day for students to
report the results of their Habits-of-Heart
homework assignments and display their
homework sheets, but only if they choose.

Remember to include server nominations each
day to encourage those who practice the current
habit-of-heart.
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Invite one or more guest presenters or parents
who have lived abroad and spent considerable
time immersed in cultures with which the
students are not familiar. Have them explain
that different cultures have different
interpretations of the same verbal or non-verbal
communication cues. Ideally, they will give a
mini-presentation on the geography, industries,
language and culture of the country (with
photos and/or artifacts), then discuss 
how those attributes affect aspects of
communication specific to the culture/s. 

For instance, the guest might teach traditional
ways of: a) resolving conflicts; b) greeting
family and friends or showing affection; c)
expressing needs, wants or feelings. They could
also tell a story of a time when they misread a
cue that resulted in a misunderstanding, then
tell how it was corrected. They can keep the
presentation fairly informal, so the students and
teacher can ask questions and learn new skills
and possibly a few words of a new language.
Ask the presenter to be prepared to participate
in the following conflict bridge exercise.

2, B
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Activity 14: Guest Presenter - Expatriate 

Potential-Tapping Value of the Activity
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Have the special guest suggest a conflict or 
two (between the expatriate and a local friend,
between two cultural groups there, between 
an employer and worker, between two adults
playing different roles in a family or whatever 
is relevant). Ask two students to resolve
the conflict, striving to show the habit of
understanding. The guest may have input 
on whether the strategies they used have
worked in that country before, whether they
show understanding and respect or why they
might work. 

Example: A presenter from one country
demonstrated for students from another
country offensive postures and the importance
of knowing what type of body language can
offend people there. She discussed roles within
the family, and the students role played family

scenarios showing increased respect for the
special roles of grandparents. 

Discussion

What steps on the conflict bridge help us gain
understanding of another person? [The ones in
which we hear the other person’s wants, needs
or feelings, and the ones in which we hear why
they feel that way.]

Until we pass these steps, we cannot go on to
the fourth step, the empathy step.

We know that not every conflict gets resolved,
because sometimes people do not develop a
true understanding of each other. What are
some things that might make it difficult to
understand others’ feelings? [Write examples on
the board.]

OA
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Activity 15: Conflict Bridge - Understanding Across Borders

Potential-Tapping Value of the Activity
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Examples: 

1) We may not have had similar experiences; 

2) The other person may speak a different
language or dialect, so words we would use to
express one thought or feeling might have
different meanings or contexts for them; 

3) They might come from a different culture
where they are encouraged to communicate
differently than we are; 

4) They might see things differently because
they are a different age or gender or because
they know things we have not yet learned; 

5) We may have certain biases [prejudices] that
cloud our own thinking about an issue.

What are some ways we can overcome these
obstacles to better understand people?

Use the key Ways to Practice Understanding to
suggest answers to these questions if students
do not readily have answers. Simplify the
discussion or use hand puppets made of paper
sacks for younger children. Older groups can
use this time to write or tell conflicts based on
some of the examples on the worksheet. 

Give students the chance to write down real
conflicts they have encountered based on such
differences, and put the papers in a box
anonymously. Other students will draw them
out of the box and resolve them on the conflict
bridge, to give the class new ways to think
about resolving conflicts.
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Sharing an experience helps people from
different cultures understand others better.
Have the class try a new art form that will help
them identify the special skills, traits or
philosophies of another culture. (Ideally, choose
an art form from the country where the guest
presenter has been.) 

Allow discussion time for them to learn the
skills, understand the philosophies and identify
the traits needed to master the craft. 

Examples: 

• Using straw, hair, bamboo or other materials
to weave a fine mat or basket

• Using plastic bags to crochet handbags

• Painting flowers on a fan with a very fine
brush

They may either learn a little of the craft from
a guest presenter or see examples of the finished
product and try a simpler version presented by
the local art teacher. Woven bowls are a good
example of a project, because baskets, mats, and
straw plaiting occur in so many cultures. For
instructions, see the reference sheet Basketry
Made Easy. The students’ finished products can
become gifts for the guest presenter and for
others in the community who show cultural
understanding. 

VV
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Activity 16: Art - 
Understanding Talents and Traits Through Art

Potential-Tapping Value of the Activity
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List historical events the students have studied
in the past year. (For very young students, bring
in simple reading books. See the suggested
listing of book titles in the appendix.)

Let students summarize the content of each
book or describe each event. Discuss how the
outcome of the conflict will be affected by the
characters’ capacity to show understanding. 

Discuss the need for greater understanding
among nations. Offer older groups the
opportunity to discuss examples in history of
conflicts caused by differences in understanding
between two cultures. In each case, challenge
them to consider what would happen if one
side could truly understand what feelings
motivate the other side, so everyone had a
deeper understanding of the situation. 

l
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Activity 17: Advocating Understanding

Potential-Tapping Value of the Activity
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Write the word EMPATHY on the board.
Explain that empathy refers to the feeling of
knowing what it is like to be in someone else’s
place. Empathy is an even greater skill than the
habit of understanding. The following activity
will help advanced students practice empathy
and understanding at the community level, 
as they resolve authentic labor conflicts that
occurred in several different countries. 
Cut out the reproducible Labor Conflicts
description sheets and worksheets before
class, then complete the following steps:

1. Divide students into groups of three.

2. Assign a descriptor sheet and accompanying
worksheet describing a different labor
conflict to each group. (In a larger class, you
may have two groups assigned to the same

conflict.) Provide paper, scissors, pencils,
scratch paper and marking pens to each
group.

3. Have students read the conflict given to
them and discuss it to make sure every
member understands the conflict. Simplify 
it in your discussions with the younger
students. 

4. Check to see if any of the groups have
questions. If you have tutors or assistants,
assign one to each group.

5. Ask students to fill out the worksheets and
create visual aids together, then prepare to
discuss their side of the story in order to
resolve the conflicts in an oral presentation
for the class. Each group will role play their

l
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Activity 18: Resolving Labor Conflicts

Potential-Tapping Value of the Activity
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exercise or walk on a three-way conflict
bridge to resolve their labor union conflict.
Model the exercise as necessary.

6. Have students practice together. When they
feel ready, have them present their labor
union conflict resolution processes in class. 

7. Ask students how they felt role playing adult
conflicts. Who did they end up feeling
empathy for? Challenge them to bring in
reports of other conflicts depicted in the
newspaper and resolve them as a group.

Answer Keys for Worksheets 1 & 2
(The remainder of the worksheet
responses are subjective and should 
be graded as essay questions.)

Answer Key: Understanding Labor
Conflict Number One

1.100 + 20 = 120%

2. 120%

3. 16%. 29-16=13% 

4. 25%

Answer Key: Understanding Labor
Conflict Number Two

1.  6

2.  12

3.  12 x 5 = 55%

4.  10

5. 50%. One half of the country.

Adaptation for Younger Students:

See page 297-298 of Appendix B. Choose the
reading selections available to you.
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If appropriate, invite local representatives of the
consulates of one or more of these countries to
discuss with students how labor conflicts are
typically handled in that country, or allow

students to write letters to the consulates asking
for information about how labor conflicts are
resolved in their countries.

l
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Activity 19: Calling on the Consulates

Potential-Tapping Value of the Activity
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Su m m a r i ze a newspaper article about a local
community issue. Ha ve students try to imagine what
good intentions each side may have felt that made
them take the stand they did as they work out this
conflict on the conflict bridge. Allow class input on
Step 4. Ha ve students write letters to the editor
e x p ressing the importance of seeing both sides of this
local issue. Submit the letters to the local new s p a p e r. 

If there is not a newspaper in your area, the students
may want to create their own new s p a p e r, calling it
Understanding Us or another title of their choosing.
Ask if a local copy shop (or your district office)
might re p roduce a few copies, so you can distribute
the newspaper in the neighborhood. 

Help students each re s e a rch and write a brief art i c l e
that will help generate greater understanding about
topics re l e vant in your own community. They may
re s e a rch topics by conducting interv i ews or by
reading. If they create their own new s p a p e r, they
might distribute it at the school and perhaps get
permission to distribute it at the local library. T h e y
might also want to present the newspapers as part of
an Understanding Us Day event, incorporating their
a rt and music displays.

A l l ow additional activity days to make yo u r
n ewspaper professional looking, and let students
input the text on a computer, if you like. 

Sample newspaper article topics:
• Suggestions for how people in two interest gro u p s

or age groups can get to know about each others’
special needs. For example, examining why
encouragement of the use of helmets isn’t meant to
punish young bicycle riders but to keep them safe.

• Discussing ways the two clubs at the school might
better share the school ground during lunch hour.

• Helping two community groups understand each
other and understand that their basic values, ethics
and needs are similar.

• Sharing bits of culture or exchanging words fro m
two different local dialects or language gro u p s .

• Offering suggestions for better harmony and
understanding in the community.

Please see the following pages for
re p roducible student worksheets for 
the habit-of-heart Understanding. 
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Activity 19: Writing to Show Understanding 
and Empathy for Both Sides of an Issue

Potential-Tapping Value of the Activity
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Riddle Poem

I can float into the air,

drift up high without a care.

I can thicken, bubble, swirl,

slosh and gurgle, boil and churl.

I can sit out in the cold 

in one position, like a mold,

yet I make waves upon the sea,

and you can see inside of me.

I can split in a thousand tears, 

I can serve as sailors’ mirrors,

live on a glacier, fracture and splinter,

form a crust on a pond in winter.

I can whistle through a pot. 

Can you tell what I am, or not?

I am _____  _____  _____  _____  _____.

v
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Ways to Practice Understanding

Reasons for lack of understanding:

1) We may not have had similar experiences.

2) They may speak a different language or
dialect, in which words have different
meanings; 

3) They might come from a different culture
where they are encouraged to communicate
differently than we are; 

4) They might see things differently because 
they are a different age or gender than we
are or because they know things we have
not yet learned; 

5) We may have certain biases that cloud our
own thinking about an issue.

Ways to improve understanding:

1) Ask questions about a person’s experience
and try to visualize what we would do and
feel in a similar case.

2) Ask them to teach us the meaning of the
words or expressions we do not know; find
similar words in our own language.

3) When trying to understand someone, instead
of expecting them to conform, (change 
their style to match ours) we can use their
style, to help them feel comfortable. For
instance, some cultures have different
customs regarding affection, eye contact 
or directness in dealing with a problem.

4) We can ask what their experience has shown
them about the topic and try to learn from
and respect their views and insights.

5) When we feel strong feelings about
something, we can ask ourselves whether we
are basing our reaction on something that
happened to us in the past rather than what
this person is saying or doing.
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What I Mean Is...

Each person in the sentences below is making a statement that may or may not show the strength
of their feelings. Match the person’s comment with the statement you think is probably most
accurate. Remember that we shouldn’t always try to read our own meaning into a person’s
comments. Often we can be more sensitive by watching the way they communicate with their face
and hands as well.

1. Looking down, Camillo said, “People say I walk funny.” 

___ a. Camillo feels like a great comedian.

___ b. Camillo feels embarrassed when people laugh at his walk.

2. Biting her lip, Meijun said, “Yes, I can come over, but only because Veronique did not invite
me to her party.

___ a. Meijun feels hurt and left out.

___ b. Meijun is glad she is free to play.

3. Smiling, Grandfather said, “You should have seen how hard life was when I was young. I
learned how to harvest maize when I was half your age.”

___ a. Grandfather wants to inspire you to know how to work hard and to learn about the gifts 
we receive from the land.

___ b. Grandfather is angry that you do not have to work as hard for your food.

4. Tjiereh’s mother gave her a hug and said, “I’ve been looking all over the train station for you.
Where were you?”

___ a. Tjiereh’s mother is impatient and did not want to be kept waiting.

___ b. Tjiereh’s mother felt worried when she could not find her daughter and feared losing her.

5. Tran looked away from the teacher as he said, “I am sorry I did not finish the assignment 
on time.”

___ a. Tran is so angry about receiving too much homework that he cannot look at the teacher.

___ b. Tran feels shame about not completing the work on time.

Q



232

Read My Face Bingo

annoyance gratitude relief

enthusiasm love nervousness

grief anger peacefulness

disappointment jealousy joy

apathy affection fear

gladness embarrassment frustration

1 3K
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Tools for Understanding

Empathy: The ability to put yourself in someone else’s place and feel what they are feeling

Humility: The tendency to talk less often about yourself and your achievements at the expense of
others but, instead, to encourage others

Selflessness: The ability to give, not thinking of what is best for you alone but of what is best for
everyone

Objectivity: The ability to turn off your own thoughts and truly listen to others’ needs and
opinions

Clarity: Knowing your own heart and conscience

Forgiveness: The ability to let go of anger when someone else has hurt us

Love: The ability to genuinely care about others
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Habits-of-Heart Homework

Name: Date:

Habit: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _

How did you practice this week’s habit-of-heart at home? Draw a picture or write a description 
of something you did to practice it. Have your parent sign the paper before you return it to 
your teacher.

Parent’s or Adult’s Signature Date
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Supplies:

white tag board (poster board) 9”x12” – 
2 for each student 

markers 

crayons

pencils

1 sheet of foam core (approximately 2’x 2’)

white glue (30 bottles)

1 x-acto knife (for teacher use only)

1 metal ruler

Teacher Procedures:

1. Teacher will cut (right angle) triangles from
foam core using exacto knife and metal ruler.

2. Teacher will cut three different sizes of the
right triangles before class.

3. Teacher will pass out two 9”x 12” poster
boards to each student.

4. Teacher will ask students to imagine what
the ground of a city looks like from an
airplane. Ask students to picture roads,
bodies of water, grasslands etc. (not tops 
of buildings).  

Student Procedures:

1. Students will design the ground of a
community compassionate to its people on 
a tag board.  They will draw roads,
lakes/ponds, grass, sand, concrete etc. 

2. On the 2nd tag board, students will draw
buildings, vehicles, people, playground
equipment, etc.  These buildings/people 
will also reflect compassion to its citizens
(students do not need to draw a background
for their drawing). 

3. Students will cut out their buildings, people,
playground equipment etc. 

4. Students will glue right triangles on backs of
the people, buildings etc.

5. Students will arrange people and buildings
on the tag board that depicts an aerial view
of the ground.

6. Students will glue the people and buildings
on the ground.

Compassionate Communities

r



Labor Union Conflicts

Conflict #1

Read the conflict below. This paragraph is based on a real conflict that happened in Country
#1. How many sides are there to the story? Write your name next to one of the sides of the
story below to indicate which role you will play. Complete the worksheet and prepare to act
out the conflict for the class.

Elementary and secondary teachers did not go to work for one day last week. The teachers want
more money from their boss, the government (Parliament). The Education Minister (boss) does not
want to give the teachers any money. The teachers want 22-29 percent more money that they are
receiving now. The government said it would give private elementary and all secondary teachers
only 16-20 percent more money than they are receiving now.

Government (Parliament): _____________________________________________________

Teachers who will receive 16-20 percent more money:_______________________________

Teachers who will receive no increase: ___________________________________________

Conflict #2

Read the conflict below. How many sides are there to the story? Write your name next to one
of the sides of the story below to indicate which role you will play. This paragraph is based on a
real conflict that happened in Country #2. Complete the worksheet and prepare to act out the
conflict for the class.

This is a country with a wealthy upper class and many poor people, but it is facing difficult
economic times. One-third of the people in this country do not have jobs. People who own
companies do not want the government to tell them they cannot lay off workers, so a large group
of owners decided to close their factories for one day. Some workers supported their employers, 
and some did not. The government decided to change some of its laws. 

Employer_____________________________________________

Worker ______________________________________________

236
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Conflict #3:

Read the conflict below. How many sides are there to the story? Write your name next to one
of the sides of the story below to indicate which role you will play. This paragraph is based on a
real conflict that happened in Country #3. Complete the worksheet and prepare to act out the
conflict for the class.

Thousands of citizens in this country marched in protest through the streets of the capitol. The
citizens protested rising gas prices, blocked traffic, low salaries for workers and an unsatisfactory
retirement system. 

The farmers in this country are also protesting. They want the government to tax vegetables not
grown in here. This will make the price of vegetables grown in this tropical country cheaper. More
people will buy the local vegetables if the government taxes vegetables from other countries.

The government feels pressured to spend money on roads, raise the minimum wage and also to tax
imported vegetables. If they do impose the tax, how will they spend the new money received? Will
they give some of it to the farmers or to the citizens who want the other services?

Citizens: ________________________________

Farmers: ________________________________

Government: ____________________________

Conflict #4

Read the conflict below. How many sides are there to the story? Write your name next to one
of the sides of the story below to indicate which role you will play. This paragraph is based on a
real conflict that happened in Country #4. Complete the worksheet and prepare to act out the
conflict for the class.

A large theater canceled its ballet performance. The dancers had stopped working because they
wanted contracts guaranteeing they could work at the theater for a long time instead of for just the
performance of one ballet. The owners of the theater decided to close the theater forever if the
dancers would not perform. The dancers finally decided to go back to work. 

Dancers: ___________________________________

Theater Owners: ____________________________

Mediator: _________________________________



238

Understanding Labor Conflict Number One

Before answering the questions below with your group, cut colored paper in the shape of money.
Discuss what percentages mean and give ten pieces of money to the two students who will play the
roles of teachers. Give an additional two pieces of money to the student who will receive 16 to 20
percent more. Answer the following questions.

1. If 10 + 2 = 12, how would you express the same equation as a percentage? 

_____________________________________________________________________________

2. What percentage of the first teacher’s salary would the second teacher receive after the raise? 

_____________________________________________________________________________

3. If the teachers received the greater amount they had hoped for, they might have received up to
29%. What is the difference between the highest amount requested (29%) and the lowest
amount offered (16%)? Write the equation. 

_____________________________________________________________________________

4. This is the amount the government would save for each teacher receiving the increase, but they
will only be offering it to some teachers. If one of every four teachers receives no increase at all,
what percentage of the teachers will receive no increase? (If you have not worked with
percentages before, here is an easy way to figure the answer. Cut out four paper teachers and
write the number 25 on each one. Imagine that each teacher is at a meeting representing 25
other teachers, to make up 100 teachers. If you ask one teacher to leave the room and not take
the pay raise, how many teachers are you affecting?) _________

5. Discuss all the extra things a teacher might buy for his or her family with the extra money.

_____________________________________________________________________________

_____________________________________________________________________________

6. If this is a poor country, discuss all the extra things the Government (Parliament) might provide
for the people with the extra money.

_____________________________________________________________________________

_____________________________________________________________________________
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7. Describe the Government (Parliament’s) side. Why do you think the government chose to give
some teachers more money instead of giving all teachers more?

_____________________________________________________________________________

_____________________________________________________________________________

8. Describe the position of the elementary and secondary teachers who are getting 16-20 percent
more money. Do they think the government should give all teachers the same amount? Why?

_____________________________________________________________________________

_____________________________________________________________________________

9. Describe the position of the elementary teachers who are getting nothing. Why do they think the
government chose to give some teachers more money instead of giving all teachers the same?
How could they suggest making the situation more fair?

_____________________________________________________________________________

_____________________________________________________________________________

10. Do all the groups understand each other? What possible solutions could help satisfy everyone’s
needs, even if everyone has to compromise a little?

_____________________________________________________________________________

_____________________________________________________________________________

Present your chart as part of your oral presentation to the class.
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Understanding Labor Conflict Number Two

Before answering the questions below with your group, cut 20 colored squares of paper and stack
them on a page to represent 100 people, (each square representing 5 people). Remove one out of
every three squares and place them in a second column alongside the first column. 

How many squares did you remove? _________This second column represents the number of
people out of work.

Imagine that the owners make up only one tenth of the 100 and remove two more squares. Place
them in a third column. This column represents the business owners. How many squares remain in
the main stack? _______________

Write an equation to show what percentage this represents.  ________________________

Remove 2 squares from this column and place them in another column. This represents the
workers who support the company owners’ wishes. Look at the remaining squares in the original
column. This represents the workers who hold jobs and do not want their employers to have the
right to take away their jobs. How many squares are left? __________________________

What percentage of the country is this? _____ What is another way to express this figure. ______

Glue down the squares and label them to show the ratios of the different groups. Why do you
suppose there are so many different opinions among people from the same country? Discuss this
question and write or present your answer.

Describe the company owners’ position.

Describe the position of the workers who support the owners’ side of the conflict.

Describe the position of the workers who do not support the owners’ position.

What possible solutions would help everyone show understanding for each other and compromise a
little to satisfy everyone’s needs? 

Present your chart as part of your oral presentation to the class.
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Understanding Labor Conflict Number Three

Before answering the questions below with your group, cut two pieces of paper in the shape of
baskets. Cut identical pieces of fruit and put one in each basket. Mark a price on each piece of fruit
in one basket. Label the basket Farmers’ Fruit. Make the price of each fruit in the other basket one
third higher and label the basket Imported Fruit.

Find the difference in price between each of the corresponding fruits in the two baskets and total
those differences to find out how much more a shopper would pay for the higher priced basket.
Now substitute some fruits that are not grown in your area and charge the high price for those.
Clearly, the difference in price for the taxes fruits would help the local farmers, but it would not
help people who wanted to buy a certain fruit they could not get at home. 

As for the government, look at the total difference and imagine what they could buy with the
money. Would it buy something new for your school, for instance?

Describe the citizens’ position:

Describe the farmers’ position:

Describe the government’s position:

How could they come to an understanding that would help the different sides come together to
find a solution?

Present your baskets as part of your oral presentation to the class.
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Understanding Labor Conflict Number Four

Before answering the questions below with your group, draw a poster-sized calendar. Draw dancing
shoes to indicate the length of time you think the dancers wanted the contract to last. Draw a
closed door on the day on which you think was the last day the owners would agree to extend the
contract. After the exercises below, see if you still agree or whether you would move the door one
direction or the other.

Describe the dancers’ position. 

What could the dancers have done, rather than stop working, to solve the problem? How might the
owners have responded?

Describe the position of the theater owners.

How could each side have shown understanding in a way that would have helped everyone
compromise a little to satisfy everyone’s needs? How might this increase of understanding affect the
outcome? Redraw your door accordingly.

Present your calendar—with both doors—as part of your oral presentation to the class. 
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Basketry Made Easy 

Supplies:

30 plastic bowls 

scissors

yarn (multi-colored within the same strand works best)

Teacher Procedures:

Teacher will cut nine sections/spokes into the sides of each bowl.

Teacher will demonstrate how to weave a bowl based on the steps under student procedures.

Student Procedures/Teacher Demonstration:

Students will cut a long piece of yarn (about 4 or 5ft) and tie it around one spoke of the bowl.

Students will weave the yarn in and out of each spoke continuously until the bowl is covered.

If more yarn is needed, or if students want to use a different colored yarn, students will cut another
long piece and tie it to the loose end of the yarn being used to weave the bowl.  

After the bowl has been completely woven, students will tie the loose end of the yarn or glue it to
the top of the bowl (to prevent unraveling). 

a
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Habit-of-Heart: Seeking
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Lesson Objectives

Character Goals

Students will understand the value of questions
in:

• Seeking a meaningful path in life.

• Looking for the good in others.

• Pursuing a purposeful profession.

• Evaluating truth.

Academic Goals

Students will:

• Learn about the essential need for questions
as the core of all learning. 

• Learn about the concept of research and
about potential information sources.

• Distinguish between trivial and weighty
questions.

• Pursue questions that link intellectual
curiosity with answers that improve human
conditions and the quality of life.

• Consider the value of education when seeking
answers to questions.

Arts Goals

Students will use the arts to:

• Seek the good in others.

• Promote noble questions.

• Illustrate noble quests.

• Learn to honor divergences in taste.

• Aspire to higher goals.

Conflict Goals 

Students will:

• Learn to honor others’ right to ask different
questions and come to different conclusions.

• Practice peaceful resolution to academic
conflict. 

• Balance inner search and personal quest with
sensitivity to others’ feelings.

Service Goals

Students will serve as the community voice by:

• Articulating questions for adults in the
community and researching the answers.

• Asking questions of adults in the community
and honoring them as a resource. 

Habit-of-Heart: Seeking
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Pose this riddle to students:

See if you can guess what I’m thinking of.
Everyone in the world has some of these. 
They are completely free. You don’t have to buy
them, and you cannot sell or trade them. Once
have them, you may keep them forever or you
may no longer have them at some point. You
may care about some of them a great deal,
while others may not be very important to you.
This riddle is one of them. What are they?

Answer: Questions.

Discussion

Can you imagine a world without questions? 

Would it be very interesting if we were born
knowing the answers to everything? 

Some types of questions may not be very
important, such as, How many bristles are in
your toothbrush? or, How many hairs are on a
cat? Other questions may be very important,
such as, How do you help a mother who is
having a baby? or, What words can you use to
comfort someone whose feelings are hurt? or,
How can we communicate with a classmate

CTI
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Activity 1: Attention Getting Riddle

Habit-of-Heart: Seeking

Potential-Tapping Value of the Activity
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from another part of the world? or, How can
we find a cure for cancer? or, How can we
prevent a war?

Half the fun in life is discovering new things—
asking the questions, then finding the answers.
Yet we only find answers when we truly seek
them. 

Our new habit-of-heart is seeking. A seeker is
someone who asks questions and seeks for the
answers. (Choose the discussions below
according to the age level and experiences of
your students. You may have them either role
play, draw or write the answers.)

In each of these situations, show what the
person would say or do.

• What would a seeker do if a math problem
seemed extra hard? 

• What would a seeker do if the villagers
needed a better way to bring water from
the well, to save time for the people who
had to haul it from a distance?

• What would a seeker do if her family
needed a more efficient way to make
everything fit into the cupboards of a too-
small kitchen?

• What would a seeker do if she wanted to
learn how to tie her shoes all by herself?

• What would a seeker do if he wanted to
understand a new language?

• What would a seeker to if he wanted to
know what makes the sun rise in the
morning? 

• What would a seeker do if her grandparent
had cancer and she wanted to know how
to stop this disease?

• What would a seeker do if he wanted to
make the roads safer in his community? 

One of the reasons we go to school is to learn
how to find out answers to important
questions. At school, we learn more than just
the information we will take home at the end
of the day. We learn about an important thing
called research. 

What is the root word of research? (Search.) 
To search means to seek. To search again and
again means to seek until we find something.
At school, we learn all the ways there are to
research a question—by reading books, by
looking things up on the computer, by talking
to people who have studied before us, and by
observing the world around us. 
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Take students on a walk around the building or
block or around them building. Have them
make a list of the objects they see that required
someone to ask a question and then research
the answer. Ask them to imagine the same walk
in a world where no one tried to improve the
world for others. Whether they saw simple
tents and bowls and watering cans or
wheelchair ramps or airplanes, they
undoubtedly witnessed the power of humans 

to ask questions about how things might work
to better serve the community.

Discuss the fact that research can give us clues
when we seek answers to important questions
about how the world works and how we can
serve others. On the worksheet, Seeking
Answers, match the question with the place 
you would go to research the answer.
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Activity 2: Seekers’ Source Worksheet
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Ask students to complete the worksheet 
Seeking a Path.

Living Into the Answers: Extended
Discussion for Advanced Students

Use the following as a discussion or assign it as
written work, using the worksheet, Living into
the Answers:

We can set goals and still be open to listening
to our intuition, to that little voice inside that
leads us to make good choices. Sometimes we
want to know answers about the future to make

life better for others. At other times we want to
know the future simply to make our own
decisions less challenging. For times like these,
the poet Rilke encouraged people to “love the
questions and live into the answers.” What do
you think he meant by this? 

(Elicit responses about being in tune with what
we need to do each day to serve our highest
purpose rather than looking for easy answers in
life. Point out that by listening to the voice
within, each of us can make choices and decide
what is true for our own hearts and lives.)
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Discussion Points

• Have you ever been to an all-you-can-eat
restaurant, where you can sample a little of
everything? Sometimes you are too full to
finish it all, but at least you come away
knowing what you like the best. 

• When you read from many books, you are
seeking truth from the smorgasbord. You can
listen to the voice within and decide which
ones speak to you, and learn from those.
Sometimes we limit ourselves when we choose
not to read and learn very much, just as our
bodies are not healthy when we eat only
dessert or only bread. 

• Just as each person has different tastes in
food, each person has a different taste for
reading material. 

Distribute several poems. Challenge the
students to serve as a panel of judges. After
reading them aloud, they each silently cast a
vote for their favorite poem. 

Emphasize that there is no one right answer.
Each person has his or her own truth. That’s
why it is important to honor each person’s
right to keep seeking the answers to personal
questions as well as to questions that affect the
whole society. Tally the votes to show that not
everyone had the same favorite.

Activity 4: Seeking for Truth
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Remember to allow time regularly for students
to link some aspect of their school day lesson
content to the habit-of-heart and record it in
their journals. 

Examples of seeking content connections:

• For one week, when returning student
assignments, instead of marking incorrect
answers, give general redirection and have
students seek the correct answers and
resubmit their work.

• Have students look at a map or globe and
identify the role of the seeker in surveying
land, and in pursuing each of the other
explorations described in the geography, social
studies or history content. Have students
make a raised relief map for a school display.

• Have students write short stories comparing
the life of the early explorers to their own
lives. After writing the rough drafts in their
journals, have them make books of their
stories to donate to a library in need.

• Challenge students to read their literature
assignments and identify at least one thing
each character was seeking, such as a personal
quality or a fulfilled dream or the well being
of another person. Have them identify which
characters’ pursuits they would personally
seek and write journal commitments about
what they will pursue in life. 
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Teach the song Questions. Discuss the meaning
of each verse when you introduce the song.
Challenge students to think about the adults
they know and the questions that they ask as a
part of their effort to serve the community.
Discuss what it means to seek peace of mind.
Ask students what makes them feel good inside. 

Challenge students to create compassionate
communities based on their interpretation of
the song, adding in their own ideas about goals
they think a community might seek to achieve.
Use the teacher's resource guide Compassionate
Communities.

Activity 6: Singing About Seeking
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Utilize this exercise at least twice a week during
this unit or whenever students seem restless or
unfocused. Remind students to apply this
meditation on their own whenever they feel
alienated, lonely or in conflict. Play soft music
and dim the lights. Feel free to use or adapt the
following script:

It is time to sit back and prepare for a special
journey. First, we all need to relax and settle
back in our chairs and close our eyes. We will
keep them closed through this entire journey.
Now, take a deep breath and hold it, then
slowly let it out. Take another deep breath and
slowly let it out. Tighten your shoulder muscles
and relax them. Now your leg muscles, and
relax. Next, tighten your stomach and back.

Hold it, hold it, and relax. Let your arms fill
with air as if they were balloons, and now, pop!
They air has gone out of them. Your legs are
filling up with air, and now, pop! Your legs are
limp. Your eyes are closed and you are totally
relaxed. 

Now we can begin our journey. We are sitting
on a rock one day, listening to the mourning
dove coo, watching the clouds lift up out of the
valley at dawn like a veil lifting off the face of a
bride. 

A cloud rises up out of the mist and crawls
toward us, slides underneath us, and we fall
upon its soft pillow, laughing, looking up at the
morning sky, with the quiet of day all around us
and nothing but the doves to hear. We ride the
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cloud over cities we have never seen before, some
beautiful and some covered with smog. We see
mountains where all the trees are gone and
forests lush and lovely. We see bustling cities and
crumbling towns where war has left its mark.
We see history marching by in ancient statues
and landmarks. At last the cloud brings us to a
beautiful mountaintop where every tree has
been pruned or carved with the characters of a
question. We must find a question that is ours to
answer—a question that we will dedicate our
curiosity to answering, a problem we will help
others solve. We walk along the path and smell
our favorite food cooking in a pot. We know
that seeking the answer to this important
question will be food for our soul. We walk and
walk until we find the question on a paper
lantern hanging from a tree. We reach up and
read the question. Think about what it says.
What question will we seek to answer that can

help us help the world. Is it how to create peace?
Clean the air? Cure a disease? Create more joy
in the world? Plant more trees and flowers?
Bring more beauty into being? Rebuild what has
been lost or torn down? As the question appears,
the dish of your favorite food also appears before
you, and you sit down to feed your soul and
your mind. 

We will now return to the classroom, but you
can visit this dream whenever you want to
know how it is that you may help the world. In
your mind’s eye, go to the places in the world
where your help is needed. See how you can
research the answers to questions that scientists
and poets and philosophers have asked. Maybe
you will be the one to find that answer that
brings relief to another living being. That will
surely bring great joy back to you. 
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Seekers seek for the good in other people.
Distribute the worksheet to help students
practice this habit. Encourage them to write
specific things about the person. After they turn
in their papers, read one and let the class guess
who it refers to. If no one guesses, the student
who wrote the response should tell who they
honored with the compliment. The student
who received the compliment then reads the
next paper. Continue until everyone has had a
chance to have their card read aloud. 

Ask:

Did it feel good to seek for the positive
qualities in someone else?

Do you think it felt good to that person as
well?

If you are a seeker for good qualities, you will
always find something, even in a person you at
first thought had very few. That is why this is a
search that always has an answer.

Related Activity:

Each student creates a painted rock, card or
other piece of art indicating that they have
found a nugget they were seeking for in this
person and gives it to them as a gift at the end
of class.
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Point out that seeking is a positive habit-of-
heart, but it is no longer positive when it
becomes a reason for argument and
disagreement. We need to practice working
with others to include them in our search 
and to honor their need to seek as well.

Call students to the bridge to take turns
resolving conflicts. Choose conflicts that are
appropriate but stretch your students’ capacities
to use the conflict resolution process:

1. Two young children are looking for the
answer to a question. They want to know
whether there is really a man who lives in the
moon. One thinks there is. One thinks there
isn’t. Maybe on the conflict bridge, they can
agree on a way to research the answer.

2. You have been wanting for a long time to
know the answer to an important question
about airplanes. Your teacher finally gave you
a book with the answers, but your brother
accidentally lost the book, and now you are

very angry. Maybe your brother has some
ideas about how to seek for the information
you need about airplanes. 

3. Two friends have an argument about politics.
One wants the other one to vote for the
same president he plans to vote for. The
other one sees things differently. Both believe
they are right. How can they resolve this
conflict and honor each other’s ability to seek
different answers to their questions?

4. Your country wants to be the first to
experiment with a certain species of new life
that you found on a scientific journey on the
open sea. This new, hardy deep sea fish could
help feed people in countries where other
fish have diminished because of pollution,
but some people think this fish should be a
protected species. A scientist from another
country argues that you should leave the fish
alone, as too many groups of fish have been
depleted or polluted already.
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Preparation for the culminating event will
include several steps. The event can include
students of all ages, each participating at their
own level. Begin the activity with council
circles and talking sticks, with just a few
students in each circle. 

• Some students in the room may have relatives
who have experienced cancer or another
prevalent disease. (If no one has a friend or
relative who has had cancer, they may want to
choose another illness.) 

• Let students discuss people they love who
have survived cancer and applaud those
people. If some students have known others
who did not survive cancer, let them tell one
happy thing about the person who was lost. 

• Discuss the fact that one way to help people
who have had cancer is to talk about happy
memories of them. Another way is to make
sure other people do not get cancer.

Remind students of the work they began in the
Humanitarian section, if they chose to pursue
this project, and of any patients they may have
met during this period.

Discuss, or have a guest presenter discuss, the
behaviors that may influence cancers of some
types, but emphasize that we still cannot always
tell who will get cancer or why. Ask whether
students think people are aware of every cancer-
causing behavior. (While, we understand the
relationship of certain substances, like tobacco,
and cancer, even scientists do not know all the
causes yet!)
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For instance, one study of people with
malignant melanoma, a dangerous type of skin
cancer, compared couples who argue a lot with
couples who use good communication skills to
resolve their disagreements. The cancer patients
who practiced peacemaking at home were two
thirds more likely to survive their cancer! (17)
Many people do not think about the idea that
peaceful relationships could have an influence
on their health. 

Worksheet Follow-up

Discuss other behaviors that might affect
cancer, using the sheet, A Happy, Healthy
Community Is up to Every Body as an outline.
(Or have the special guest discuss these
behaviors from a professional’s perspective.)

If possible, enhance the challenge for older
students with a trip to a computer lab or to a
local library, or with a class letter-writing
project using internet downloads the presenter
or teacher has brought to class. 

Challenge advanced students to engage in 
the process of cancer research and advocacy. It
will be helpful if you can provide a model of
the human body for this activity or a guest
presenter who can address the topic on the
worksheet, Questions and Cures. Plan ample
time and resources for students to reflect and
complete the assignment. Ask the researcher to
follow up by helping submit students’ questions
to cancer research agencies and seeking
responses. The students’ questions may also 
be submitted to the youth page in the local
newspaper.

Adaptation for Younger Students:

See the reading activities on page 298 of
Appendix B.
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Distribute the Habits-of-Heart homework
sheet. Students can interpret it on a number of
different levels based on the activities they have
engaged in at this point in the lesson plan. 

In the habits-of-heart nominations, suggest that
students interpret seeking as seeking the good
in others, seeking the answers to important
questions, or seeking to improve a situation. 
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Allow time on a subsequent day for students to
report the results of their Habits-of-Heart
homework assignments and display their
homework sheets, but only if they choose.

Remember to include server nominations each
day to encourage those who practice the current
habit-of-heart.

Activity 12: Presenting Homework

Potential-Tapping Value of the Activity
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Create an awareness campaign to exhibit in the
local community. Using hinged wooden forms
as models, let each student draw a large poster
of a human shape. (Or place butcher paper on
the floor and allow students to pair up and take
turns lying down and tracing each others’
outlines on the butcher paper.) Have them

write in the callouts from the numbered items
and glue A Happy, Healthy Community Is up to
Every Body onto the poster. Students may write
cancer awareness and cancer prevention slogans
on the posters to go with their exhibit, and
display the posters in a local post office.
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Find and bring in a photo from a magazine or
book showing a microscopic enlargement of a
healthy cell within the body. Let students paint
abstract water color paintings (or scratchboard
art) based on the real photos. 

(If you have a color printer, some interesting
cell photos are available online at the site:
http://www.kent.k12.wa.us/staff/rlynch/sci_clas
s/chap02/cell_photos.html)

Mount the student artwork to sell at the
upcoming Noble prize event to raise funds for
research. Plan to send the resulting funds
collected to a reputable cancer research
institute, such as the National Institute 
of Health in Bethesda, Maryland 
(for current contact information, see
http://www.nci.nih.gov/), or to a local
university with a cancer research center.
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For an additional art activity, have students
create greeting cards to sell. These cards can be
used for multiple purposes, as gifts for guest
presenters and as fundraisers for other causes
students want to pursue. They may be smaller
versions of the cell art, or you may follow the
instructions on the reproducible sheet entitled
Habit-of-Heart Cards.

The cards can also be used to distribute among
those who are already ill. One class set a goal of
500 cards for pediatric patients during the
season of giving in their country. Tailor the use
of the cards to the needs of your local
community.

Activity 15: Greeting Cards for Cancer

Potential-Tapping Value of the Activity
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Challenge students to identify what their
parents or the adults they admire seek in life

and write letters and create Habits-of-Heart
certificates honoring them for their examples. 

Activity 16: Honoring Seekers

Potential-Tapping Value of the Activity
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Conduct a Noble Prize Exhibition to encourage
purposeful questioning on the part of students
and to help them become advocates for
purposeful learning. This can be a community-
wide event in which students operate the
booths and invite other classes and parents to
attend. 

You may need to allow at least one class period
for students to prepare the booths, at least one
period for them to practice operating the
booths, one period for them to prepare the

awards and one class period for them to
decorate for the fair. See the Noble Prize
booklet and the notes below to help your
students prepare for the event. Allow plenty of
time.  

Here are the steps you will need to take prior to
the event:

1. Have students practice the song Questions to
sing as an introduction to the evening.
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2. Make the students’ cell art and greeting cards
available.

3. Have students create certificates as prizes for
event participants. (The booths should be
open to both children and adults.)

4. Reproduce copies of the worksheets in the
Noble Prize Exhibit booklets for all
participants. 

5. Assign student teams to work as “Noble
Committee” members at different booths.

6. Assemble the materials necessary for each
booth:

✔ Literature booth - word or letter blocks
or simply pencils

✔ Physics booth - pencils, building blocks,
clay, wooden sticks, rocks, etc.

✔ Medicine booth - pencils, food tray,
plastic, cardboard or hand-drawn paper
fruits and vegetables, pastries, and other
foods, some nutritious and some non-
nutritious

✔ Peace booth - pencils, a conflict
resolution bridge and two puppet of any
type, either purchased or handmade by
students

✔ Economics booth - pencils, magazine cut-
out pictures of people from various
helping professions

✔ Prizes: Ribbons or awards made by
students or other prizes made by students

✔ At the end of the evening or in a separate
celebration, hold an awards ceremony for
students who are completing the Habits
of Humanitarians course. Each student
will receive a certificate from the teacher
for the habit-of-heart they have best
mastered. Each student will present an
award to their parent for the habit-of-
heart they appreciate most in their
parents. Sample awards can be found in
the introductory section.

Please see the following pages for
reproducible student worksheets for
the habit-of-heart Seeking. 
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Worksheet: Seekers’ Source 

Where will you go to research answers to your questions? Match the question on the left with the
information source on the right.

Questions Sources for Finding Answers

Why are there so many stars in the sky?

What herbs from our local field can be used
on a small cut or burn?

What causes a child to be born with lungs
that don’t breathe properly?

What makes your mother happy?

What should you do if someone falls and
scrapes a knee when playing ball?

What are the shapes of the clouds in the
sky right now?

What is the nature of the soul?

How would you describe the differences in
the smells of different trees?

What can we do to help orphans?

What were our parents like when they were
young?

How can we help countries live in peace?

Peacemaking organizations 

Elders, philosophers or someone we
consider wise

Scientific observatory or Internet sites

Your own past experience with her

A grandmother who practices herbal healing

Medical school

Our parents

First aid training program

The shapes you see through your eyes and
describe in your own words

Forestry school, storytellers, poets, our own
senses

An orphanage 
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Worksheet: Seeking a Path

Read the story and follow the instructions below:

There was once a boy who loved to fix cars. He wanted to drive race cars, and in high school, he
did. He spent all his time figuring out how things worked, so he soon knew how to build and take
apart a car. By the time he was 16, he had decided maybe he would quit school and open up a
garage and just fix cars for the rest of his life. He almost decided to do that, but something stopped
him. One day, his father said to him, “Maybe if you can fix cars, you can fix other things too.”

The boy thought about this over the years. Some adults encouraged this boy not only to stay in
school but to go to the university. He did, and eventually, a certain thought occurred to him.
Maybe if he could figure out how to take apart an engine, he could figure out how to take apart a
cell inside the body and look inside to see what’s going on. 

He wanted to know why nitric oxide prevents heart attacks. He started conducting research and,
after many years, he discovered that it releases oxygen in the blood stream. By seeking the answer 
to this important question, he found answers that led to many important medical discoveries. This
man’s name was Lou Ignarro. He and two other doctors won the Nobel prize in medicine for this
discovery. Many people have been helped because of their research. The prizes are given each year
for the advances that do the most good for humankind.

Lou Ignarro used his curiosity for the common good. What if he had not asked these important
questions? Many people would have continued to suffer who now are enjoying better health,
because he became a seeker in ways that helped people. 

The questions we ask put us on a path. This path is important not only for ourselves but for the
people around us. When we stay in school, we can choose the best path for ourselves. Draw a path
for yourself in the space below. On each stepping stone, write the name of the grade level you want
to complete, the school you want to attend or the goal you want to set. Include humanitarian goals
along the way.
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Worksheet: Living into the Answers

We can set goals and still be open to listening to our intuition, to that little voice inside that leads
us to make good choices. 

Sometimes we want to know answers about the future to make life better for others. At other times
we want to know the future simply to make our own decisions less challenging. For times like
these, the poet Rilke encouraged people to “love the questions and live into the answers.” What do
you think he meant by this? 

Have you ever had an experience in which your path became clear as you made positive decisions?
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Worksheet: Seeking the Good in Others

As seekers, we ask important questions not only about our world but about the people in it. We
seek for the good in other people. This game is about a special kind of seeking. In the space below,
write one good thing about the person on your left. Then turn in your card to the teacher. The
teacher will shuffle the cards and read one. The class must guess who the card is about. If no one
guesses, you should raise your hand and tell who you made the comment about. The teacher will
keep reading until everyone has had a chance to have their card read aloud. 



271

Habits-of-Heart Homework

Name: Date:

Habit: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _

How did you practice this week’s habit-of-heart at home? Draw a picture or write a description 
of something you did to practice it. Have your parent sign the paper before you return it to 
your teacher.

Parent’s or Adult’s Signature Date
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A Happy, Healthy Community

Is up to Every Body

❖ Good foods keep our minds alert to the needs of others and help us do good work and feel
happy.

❖ Do hearts at peace with others pump blood more easily? When people eat healthy diets, get lots
of exercise and express their emotions appropriately, they may be less likely to have high blood
pressure.

❖ Livers process food better when they get fresh fruits and vegetables instead of excess sugar.

❖ We protect our skin cells, bones and muscles from long-term cancer-causing damage when we
choose peaceful ways to resolve conflicts.

❖ Clean, smoke-free lungs are less likely to get cancer.

❖ How else do you think we can reduce our chances of getting cancer through the habits we
practice?

/
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Worksheet: Questions and Cures

Seekers of knowledge unravel not only visible mysteries but mysteries in the microscopic world.
They have been trying for many years to help the many people who suffer from painful, life-
threatening diseases such as cancer. This challenge has been made more difficult by the fact that the
U.S. National Cancer Institute, according to its 2003 website, had identified more than 100 types
of cancer, while researchers once thought most cancers were similar or alike. Since cancer grows
within the cells of the body, in places where we cannot see its origin, and often do not see
symptoms until long after it has spread, each one may act differently within the body and requires
special research and suggests unique questions. The questions slated for study in 2004-5 included
the following:

Kidney Cancer: Scientists have mostly studied the cancer cell itself. How much does the
microenvironment (the microscopic area around the cell) play a part in kidney and bladder cancer?

Lung Cancer: Researchers know that smoking increases the risk of lung cancer, as it damages lungs
over time. How much do injury and lung inflammation from other causes also increase the risk? 

Using a model of the human body, choose a part that may be cancerous. Design questions you
might ask about cancers in that part of the body. Come up with a hypothesis or theory about each
question, based on what you know or what you learn. 

Use the Internet or library resources, or ask your teacher or a medical student to help you explore
the answers to these questions. If you cannot find the answer, you may find information on the
sites below, as well as others. 

http://www.cancer.gov/cancer_information/

http://www.cancereducation.com

http://www.mabcie.com

http://www.cancersource.com

http://telescan.nki.nl

If the answers to your questions have not yet been uncovered by researchers, perhaps your teacher
can help you write to a nearby university or cancer institute suggesting that your question appear
on its priority list in an upcoming year.



274



275

Habit-of-Heart Cards

Supplies:

30 (81/2 “x 11”) black construction paper

30 (81/2 “x 11”) gray construction paper

60 (81/2 “x 11”) white construction paper

black markers 

pencils

bottles of glue

erasers

scissors

card stock and envelopes (depending on how many teacher wants to reproduce copy)

Teacher Procedures:

1. Teacher will show examples of black, white and gray designs.

2. Teacher will write and explain guidelines for student designs:

• Students may cut shapes or make line drawings.

• Students may include lettering on their designs.

• Student designs must depict a habit-of-heart or illustrations about the cause students are
advocating (i.e., cancer research). 

3. Teacher will reproduce student’s completed designs on card stock. The teacher will adjust
photocopier to shrink the design at 50% or 25% of original size.

Student Procedures:

1. Students will sketch out several designs and choose the best one with the help of the teacher.

2. After completing the design, the class will determine how many cards are needed to meet the
goal of the fundraiser.

3. Students will tie or wrap groups of five or ten cards in order to sell. 
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Welcome to the

Noble Prize Exhibit

A Place Where People Are Rewarded
For Seeking Answers 

to Important Questions

S

S S S
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Knowledge Seekers Around the World 
Win Nobel Prizes.

Knowledge Seekers at Our School Win Noble Prizes.

You may have heard of the Nobel Prizes, named for the inventor Alfred Nobel, who died more
than a century ago. These prizes are annnounced each year in Sweden for the individuals in the
world who have made the achievements that most benefited humankind. Prizes are given in 
five categories:

▲ Literature

▲ Physics

▲ Peace

▲ Medicine

▲ Economics

The Nobel Prize winners are called Nobel laureates for the rest of their lives once they win a prize.
Most of these laureates started out as students just like you, living in normal families and going to
normal schools. What made them different? They asked questions—not just any questions, but
important questions about how to make life better for people in their communities and for the
whole human family.

Their questions made them seekers after knowledge. They were eventually able to discover things or
write things or make things happen that no one had succeeded in doing before them. The changes
they made improved life for many people. 

Education gives us tools to find answers to our questions. What are your noble questions? Maybe
by the time you go through this exhibit, you will have some new questions to ask.

You may not be a Nobel laureate yet, but today you can be a Noble laureate. 

As you go through this exhibit, make a note of the questions you enjoy exploring. Sometimes the
most challenging questions are also the most interesting. When you go to school, work hard in
these areas, so you can be a seeker after answers to life’s most noble questions.

You may begin now by taking a pencil and a worksheet along with you, to mark
your paper each time you seek an answer to a noble question. 
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Category: Literature

Noble Question: How can we use literature (stories) to help people discover the
best within themselves? See if you try by helping to complete this story.

Once upon a time, a _____________ named ___________ lived in a place called

_____________________. He was very wealthy, because he owned many __________________s.

___________ thought he was better than all the other __________________s in town, so he

never shared his ________________s with them. 

One day, it rained and rained. A great flood came and washed away his home and all that he

owned. Everyone looked out their windows and saw his _____________________ drifting by.

They knew that he now had nothing. How would he get by? One by one, they all came to

_________’s door and brought him something to eat or wear or something to keep him warm.

One brought him _____________. Another brought him ______________. He suddenly realized

that although he had lost his wealth, he had a wealth of friends, even among those he had snubbed

and thought were beneath him. Sadly, he knew their habits-of-heart made them the greater souls

than he, for they could show kindness, even to those who were unkind to them. He sat down to

cry, and as he did, his tears washed the hard surface of his heart, and it became shiny and new

again. His tears also washed the muddy ground beneath him. He found one of his own

___________s, so he picked it up and shared it with a friend. They walked away smiling, hand 

in hand. 

What habits-of-heart did you help the people in the story practice?

Noble Committee Approval: ______________________________________________
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Category: Physics

Noble Question: How can countries use building techniques to make life better
for their people? 

Noble Laureates up to Age 6: Build a house that will keep a family dry during a rainstorm. 

Noble Laureates Age 7 - Adult: The people in your country have had many earthquakes. At first,
they built mud huts, but the huts fell down with each quake. They switched to the use of brick and
began to build two-story brick apartments, but these buildings also toppled. They built bridges
with stone steps, and these also fell. You have been asked to explore new techniques for building
earthquake-proof buildings and bridges, to help save more structures. 

Practice building with the materials provided. Then draw a sketch of a building or bridge in the
space below. Ask the Noble Committee member questions about building materials and the laws of
physics, if you need help.

Noble Committee Approval: ______________________________________________



Category: Peace

Can you help bring about peace for the players on the conflict bridge?

Noble Laureates up to Age 6: The boy and girl are learning how to use kind words instead of
hurtful words. They have each said something unkind and are discovering how much they hurt the
other person. They are learning how good it feels to use compliments instead of insults. 

Noble Laureates Age 7 - 10: The boy puppet is a father in a country where girls are not allowed to
go to school but are expected to go to work after 3rd grade. The girl is a teacher in the community.
She wants to tell the father why his daughter needs to stay in school longer. The father wants to
educate his son, so he can take care of the family in later life, and marry the daughter early, because
the family cannot afford to take care of her. He is also afraid she may learn more than he knows.
The teacher tells him that the daughter can learn important information to better care for her own
family later and for her parents as well. She will make better choices about health for her family if
she has a better education. 

Noble Laureates Age 11 - Adult: The two people are both working together to bring about 
peace between their two countries. They each represent a different indigenous group. One wants
fishing rights on the land the other group has occupied for many years. This group is afraid that 
the new group’s cattle will trample the banks, muddy the river and ruin the fishing. These two
representatives must find a solution to prevent war among their people. 

Noble Committee Approval: ______________________________________________
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Category: Medicine

Question: Can changing a person’s nutrition prevent, control or cure a disease?

You are a physician researching the best ways to treat a rare disease. You have discovered that this
disease prevents the body from storing Vitamins A, B, C and D and also calcium. (Do you know
what foods contain these vitamins? Maybe the Noble Committee will give you hints.) You are
seeking an answer to the question, Can this disease be cured or controlled through diet and, if so,
what foods would the patient’s ideal meal include? Experiment with the hospital nutritionist’s meal
trays, with the help of the committee. Draw a picture of the right meal.

Noble Committee Approval: ______________________________________________



Category: Economics

Question: In every community, the economy depends on the way people interact
together to work for the common good. Answer the question assigned to you as
if all community workers dedicated their personal skills to improving life in the
community.

Noble Laureates up to Age 6: If you were the community worker in the picture you were given,
what tools would you use to help the community? (Draw a picture that shows the tools.)

Noble Laureates Age 7 - 10: If you were the community worker in the picture you were given,
what noble service might you perform? Describe it or act it out.

Noble Laureates Age 11 - Adult: If you were the community worker in the picture you were
given, what noble question might you ask to better serve the community’s economy? Write it here:

__________________________________________________________________________

__________________________________________________________________________

__________________________________________________________________________

__________________________________________________________________________

__________________________________________________________________________

__________________________________________________________________________

Noble Committee Approval:____________________________________________
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Is a Certified Winner of the Noble Prize

Provided by 
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True Heroes

Verse 1 

Some people have a plan.

For some it is just a dream.

The only real difference between the two

is the path that lies in between.

Deep in my heart I know

the deeds that I do today 

will grow into gardens of beautiful dreams

from the seeds planted on my way.

Chorus:

A glorious vision is waiting for you—

a personal mission, if only you will 

see it through.

Heroes are not just the lucky or few

but the ones who form habits that 

true heroes do.

Verse 2

Some people talk of fear.

Others will tell the facts.

If you think the world needs improving upon,

well, you must be the one to act. 

When you hear the call within,

you’ll strive for higher heights.

You’ll feel the spirit that true heroes feel

and the courage to do what’s right.

Chorus 

Verse 3 

Why must we try to boast,

saying we’re strong or smart,

trying to look like a hero outside,

‘stead of showing a selfless heart?

Verse 4

I want to dedicate

each and every day

to finding a vision for meeting the needs

of the people who pass my way.

Chorus 

Appendix A
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Who Can Say?

Who can say 

who can see? 

Everybody has capability.

(Repeat chorus)

See with your eyes 

and you may think you're smart,

But those with true vision

see from the heart.

On knowing feet,

they find their way.

Their seeing fingers 

can read and pray.

Who can say 

who can see?

Everybody has capability.

Who can say 

who can hear?

Those who can or cannot use the ears?

Some talk with their hand,

watch your lips to understand.

Their music is the rhythm  

of waves on the sand. 

They sharpen their eyes just  

to watch for a clue.

Sometimes they “hear” more

Than me or you?

Who can say

Who can hear?

Those who can or cannot use the ears?

Who can say

Who can sing,

Those who hold back or

Those who know everything?

Some voices are silent

and others loud.

Some folks are humble

and others too proud.

Blessed are the shy ones.

Blessed are the meek.

They have the strength to 

think before they speak.

Who can say

who can sing?

Those who hold back?

Those who know everything?

Who can say

who can hear?

Those who can or cannot use the ears?

Who can say 

who can see? 

Everybody has capability.

Every body has capability.

Everybody has capability.
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When Somebody Wrongs You

I look inside to find the sun

but all I see is rain.

Someone wasn’t kind to me. 

Guess I’ll never be the same.

Oh, how I want to hurt them but

the hurt would just come back again,

and I will not be free

till I forgive them.

How can I be strong?

Does it have to hurt so much?

Where does all this pain belong?

When somebody wrongs you

all you want to do is fight.

But fighting what’s inside you is

the only way to make it right 

and you will never know true peace,

and your heart won’t feel light 

and you will not be free 

till you forgive them.

How can I be strong?

Does it have to hurt so much?

Where does all this pain belong?

Anger litters every heart,

and everybody cries.

Saying it’s okay can help 

the other ones apologize,

and even if they never do,

cleansing what’s inside of you 

will make you feel so good

that you’ll forgive them. 

How can I be strong?

Does it have to hurt so much?

Where does all this pain belong?

I look inside to find the sun

but all I see is rain.

Someone wasn’t kind to me. 

Guess I’ll never be the same.

Oh, how I want to hurt them but

the hurt would just come back again,

and I will not be free

till I forgive them.

How can I be strong?

Does it have to hurt so much?

Where does all this pain belong?

[Retard]

Guess I’ll leave it over there beside 

the things that I’ve outgrown.

Forgiveness is the freest feeling 

I have ever known.



Harmony

Harmony

Harmony

Harmony -y-y.

Verse 1

Walk with me.

Talk with me. 

Even though we see the world

differently.

Sit and eat 

sandwiches

even though we speak in two

languages.

Share your thoughts.

Share my meal.

Share with me what you 

Really feel.

Harmony

Harmony

Harmony -y-y.

Verse 2

Tell me now,

let me know.

Your opinions 

will help me grow.

Deep inside,

we're the same

even though your people have

another name. 

Play with me.

Stay with me.

Sing with me now

in harmony.

Harmony 

Harmony

Harmony-y-y.

Verse 3

Walk with me.

Talk with me

even though we see the world

differently.

We'll make peace

from the start. 

We'll be friends,

talking heart-to-heart.

Let them stare.

Let them see.

We will show the world

harmony.

Harmony

Harmony

Harmony -y-y.
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Integrity Doo-Wop 

I do.

Do do-do I-do

I do.

Do do-do-I-do

I do.

Do do-do-I-do

I do.

Do do-do-I-do

Verse 1

Do I have integrity?

Can people depend on me?

Do I know what ethics are?

They say ethics

Will take you far.

Mmm-hmm.

Chorus

Verse 2

In these early days of youth

It matters if I tell the truth

And never cheat and never steal

And think of how the others feel.

Mmm-hmm.

Chorus

Verse 3

I’ve been told, and I believe

I help the world when I achieve.

When I do my best, you see,

I serve the whole society.

Mmm-hmm.

Chorus 

Repeat Chorus
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You Can Count on Me

You can count on me

whenever you need someone to trust

whenever you need me, you can just

call me, and you can count on me.

You can count on me

to stop and think before I act,

to use sensitivity and tact.

No problem. You can count on me.

Chorus:

You can look all around the town.

You won’t find anyone who’s more downright

committed to your happiness.

Oh-o-uh-ho....

You can count on me

to try to show selfless sacrifice,

to give you my best, at any price.

Ask me, and you can count on me.

You can count on me

to strive for more humility,

to talk you up and downplay me.

Listen, and you can count on me. 

Chorus:

You can look all around the town.

You won’t find anyone who’s more downright

committed to your happiness.

Oh-o-uh-ho....

You can count on me

whenever you want someone to be

reaching for nobility.

Relax, cause you can count on me.

Call me, and you can count on me.



Sacrifice

If I could share with you my freedom, 

If all your dreams I could fulfill,

If I could send you wealth and vision,

and give my blood when you are ill, 

I would be the better for it.

That’s a fact. I can’t ignore it.

Sacrifice.

Sacrifice.

I’ll give of myself for you. 

I’ll share my plate to ease your hunger,

and pass my coat to keep you warm. 

And when you’re scared, I’ll be the brave one

to keep you safe from any harm. 

You would be the better for it.

That’s a fact. I can’t ignore it.

Sacrifice.

Sacrifice.

I’ll give of myself for you.

I’ll spend the time to learn to help you.

I’ll let you be the first in line.

I’ll save the biggest helping for you. 

I’ll let you share what once was mine.

I would be the better for it.

That’s a fact. I can’t ignore it.

Sacrifice.

Sacrifice.

I’ll give of myself for you.

You may not come from my own country.

You may have passed your youth and prime. 

But I will always know, inside me, 

your needs are just as real as mine.

I will share my human rights now.

You just wait and you will see how.

Sacrifice.

Sacrifice.

I’ll give all my life for you. 

Sacrifice.

Sacrifice.

I’ll give for a cause or two.

Sacrifice. 

Sacrifice.

Someday it comes back to you.

291



Givers 

Give a little, give a little, give a little, 
give a little.

Doot do-doot do doot-do-do.

Doot do-doot do doot-do-do.

Doot do-doot do doot-do do.

Let me give a little more.

Give a little, give a little, give a little, 
give a little.

Some people will take a lot.

I want to give all I got.

That’s just how I want to be.

I’m a giver, that is me. 

Give a little, give a little, give a little, 
give a little.

Some folks got the gimmies. 

They want to take all they see. 

Just don’t let them take from me

My ability to give. 

Give a little, give a little, give a little, 
give a little.

Don’t take that away from me.

Don’t take my give-ability.

I want you to be happy,

So let me give a little more. 

Give a little, give a little, give a little, 
give a little.

Doot do-doot do doot-do-do.

Doot do-doot do doot-do-do.

Doot do-doot do doot-do do.

Let me give a little more.

Oh, yeah.

Let me give a little more.
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Questions We Ask

Chorus:

Questions we ask,

you know, they matter so much. 

If we could find the answers,

how many lives 

we could touch. 

How can we stop a cell 

that turns into disease,

and how can we protect

the life out in the seas?

Can we create new jobs

in our communities,

and how can we make peace

in our own families?

Chorus:

Questions we ask,

you know, they matter so much. 

If we could find the answers,

how many lives 

we could touch. 

When we need drinking water,

how can we make it clean?

How can we feed more people 

on seeds and soy beans?

Can cities clear away

their smoggy haze?

These are the questions that

we must explore today.

Chorus:

Questions we ask,

you know, they matter so much. 

If we could find the answers,

how many lives 

we could touch. 

We may be scientists

or city managers 

or musicologists,

or high school janitors.

Whatever life we lead,

the answers that we find

can bring our people joy

and bring us peace of mind.

Chorus:

Questions we ask,

you know, they matter so much. 

If we could find the answers,

how many lives 

we could touch. 
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Yes, I Care

Boys:
Do you care?

Girls:
Yes, I care
for children around the globe.
Do you care?

Boys:
Yes, I care
for elders alone and cold.

Unison:
I care about the 
sparkling waters, cleaner air,
and, yes, I care
for you.

Girls:
Do you care?

Boys:
Yes, I care
for girls left home from school.
Do you care?

Girls:
Yes, I care,
for they/we want knowledge too.

Unison:
I care about equality and playing fair,
and, yes, I care
for you.

Boys:
Do you care?

Girls:
Yes, I care
that everyone can eat.
Do you care?
Boys:
Yes, I care
by acting with my feet.
I go to where the hungry are; by serving there
I show I care.
Do you?

Girls:
Do you care?

Boys:
Yes, I care
for families who need coats.
Do you care?

Girls:
Yes I care
for families who need goats
or pencils, books and loving looks and clothes
to wear,
and, yes, I care
for you
(pointing to audience members) 
and you and you 
and you.

Boys (pointing to audience members):
And you and you 
and you.

Unison (pointing until everyone has been
pointed to):
And you and you and you.
And yes, we care for you.
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Look Ahead

Look ahead. 

Look beyond.

See the dusk 

that follows dawn. 

See the consequence 

that comes 

after all 

the deeds are done. 

Think of what 

your words will do, 

once they leak 

right out of you. 

See the outcome 

of a choice. 

Hear the future’s

distant voice. 

Look ahead. 

Look ahead. 

Look ahead. 

Look beyond. 

See the dusk 

that follows dawn. 

See the ending 

Right from the start. 

Won’t you be careful 

with someone else’s heart.

Use your vision. 

Use your head. 

Look toward

the road ahead. 

Look ahead.

Look beyond. 

See the dusk 

that follows dawn.

Look ahead. 

Look ahead. 

(Repeat three times and fade out.)
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Selected Early Reading Books
Contributed by Cherie Moraga

The Habits of Humanitarians curriculum is
purposely designed to be flexible enough for
adaptation for elementary through high school
use. Some programs serve an even broader
range of age groups and need materials to 
serve pre-school or kindergarten students
simultaneously. The following guide may
provide a few ideas for introducing concepts
through read aloud books that support the
themes and allow you to introduce basic
concepts that may otherwise be too abstract 
for some students in your program. 

Humanitarianism

Suggested adaptation for ve ry young students:
Tell students that you will have special re a d i n g
times when they will be asked to tell what is
special about the characters in the story and how
they showed love or appreciation for others.
Each time a story is read, have students indicate
the places in the story where these qualities are
s h own. Then discuss what it would be like if
people acted this way tow a rd eve ryone they met.
Each time a character shows such a quality, have
students trace the character’s picture on a ve rt i c a l
strip of paper and post it on the wall. After all
the stories are read, the strips can become links
in the humanitarian chain in the cere m o n y
described in the lesson plan.  

Aunt Flossie’s Hats
Author: C. Van Allsburg
Publisher: Houghton Mifflin

The Day of Ahmed’s Secret
Author: J. & F Gilliland
Publisher: Harper Trophy

Franklin Helps Out
Author: P. Bourgeois
Publisher: Scholastic

When Africa Was Home
Author: K. L. Williams
Publisher: Orchard

Where the Wild Things Are
Author: M. Sendak
Publisher: Harper Trophy

Farsightedness

Suggested adaptation for ve ry young students:
Use this unit to introduce the concept of time.
Present a clock, a calendar and an egg timer. Let
students brainstorm what types of things happen
in moments, in hours, in days or weeks and in
years, i.e., an egg boils, an egg hatches, a chicken
g rows up, a child grows up. Point out that when
you see an adult, you may see someone who ate
eggs as a child. You are seeing the results of the
s h o rt-term decisions much later. 

Help students identify what divides a day (a
night) and what divides a year (a birthday or
new year’s celebration, usually) and what
divides an hour or minute (nothing but the
ticking of a clock. It is up to us to see how the
way we spend those little moments makes a
difference in the way things turn out a long
way down the road. 

Little Red Hen
Illustrator: L. McQueen
Publisher: Scholastic

Appendix B
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Let’s Talk About Being Patient
Author: J. Berry
Publisher: Gold Star Publishing

Leo the Late Bloomer
Author: R. Kraus
Publisher: Scholastic

Aurora Means Dawn
Author: S. R. Sanders
Publisher: Bradbury

Can I Keep Him? 
Author: S. Kellogg
Publisher: Penguin

Crow Boy
Author: T. Yashinma
Publisher: Viking

Universal Connectedness

Suggested adaptation for very young students:
Very young students may not yet understand
the concept of global connections. Help them
first understand the connections beyond
themselves, then beyond their family and
friends. After each story, let students recreate
the setting with clay and make clay figures. 

At the end of the unit, when you have finished
reading all the stories and creating the
dioramas, place each of the settings in a corner
of the room within a building to talk about the
size of a city, a country and the world. Let the
story characters practice traveling from their
corner of this imaginary world to a place on the
other side of the building—perhaps on paper
airplanes or toy boats. In advance, make similar
characters that they will find on the other side
of the building, and whom they will converse
with about their experiences. 

The Town Mouse and the Country Mouse
Author: J. Brett
Publisher: Puffin Books

Everybody Has Feelings 
Author: Avery, C.E. 
Publisher: Open Hand Publications

Moses Goes to a Concert
Author: I. Millman
Publisher: Farrar, Straus & Giroux

Over in the Meadow
E. J. Keats
Publisher: Scholastic

Whose Mouse Are You?
Author: R. Kraus
Publisher: Aladdin

Understanding

Suggested adaptation for very young students:
After each book, discuss whether the people in
the story understood each other or not. Have
students show what they would do if they felt
someone did not understand their feelings or if
they wanted to understand someone else better.

Yo! Yes?
Author: C. Raschka
Publisher: Orchard Books

Por Que? 
Author: N. Popov
Publisher: North-South Books

Teasing
Author: J. Berry
Publisher: Grolier Enterprises
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Let’s Talk About Being Disappointed
Author: J. Berry
Publisher: Gold Star Publishing

Seeking

Suggested adaptation for very young students:
Discuss the pursuit of animals in nature.
Discuss the paths people pursue as they grow
up. Plan scavenger hunts with symbols of
accomplishments children must find along the
way. For instance, you might hide plastic eggs
containing small toys or hand-drawn pictures
|of a fireman’s hat, a doctor’s stethoscope, 
a microscope and other representations of
|careers. Discuss what a person would learn 
to do to prepare for the career.

Make Way for Ducklings
Author: R. McCloskey
Publisher: Scholastic

Jaguar
Author: H. Cowcher
Publisher: Scholastic

Swimmy
Author: L. Lionni
Publisher: Scholastic

The Great Kapok Tree
Author: L. Cherry
Publisher: HBJ

Follow the Drinking Gourd
Author: J. Winter
Publisher: Knopf
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Habit-of-Heart Unit:
Humanitarianism

I. Culture and Diversity

IV. Individual Development and Identity

V. Individuals, Groups and Institutions

VI. Power, Authority and Governance

VII. Production, Distribution and
Consumption

VIII. Science, Technology and Society

IX. Global Connections

X. Civic Ideals and Practices

Habit-of-Heart Unit: Farsightedness

I. Culture and Diversity

II. Time, Continuity and Change

III. People, Places and Environments

IV. Individual Development and Identity

V. Individuals, Groups and Institutions

VII. Production, Distribution and
Consumption

VIII. Science, Technology and Society

IX. Global Connections

X. Civic Ideals and Practices

Habit-of-Heart Unit: Universal
Connectedness

I. Culture and Diversity

II. Time, Continuity and Change

III. People, Places and Environments

IV. Individual Development and Identity

V. Individuals, Groups and Institutions

VI. Power, Authority and Governance

VII. Production, Distribution and
Consumption

VIII. Science, Technology and Society

IX. Global Connections

X. Civic Ideals and Practices

Habit-of-Heart Unit: Understanding

I. Culture and Diversity

II. Time, Continuity and Change

III. People, Places and Environments

IV. Individual Development and Identity

V. Individuals, Groups and Institutions

VI. Power, Authority and Governance

IX. Global Connections

Habit-of-Heart Unit: Seeking

IV. Individual Development and Identity

V. Individuals, Groups and Institutions

VII. Production, Distribution and
Consumption

VIII. Science, Technology and Society

IX. Global Connections

X. Civic Ideals and Practices

Appendix C
U. S. Academic Standards: Social Studies Pre-K–12

Standards Addressed in the Habits of Humanitarians Curriculum
(Details of the National Education Standards for Social Studies follows this listing)
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